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Abstract

This paper is a narrative of my journey; my faith in my values
and the way | live those values in my professional environment.
| believe primary school teachers and students are the key
people who can transform society. Additionally, as a teacher, |
believe that a democratic and negotiated learning environment
fosters accountability in a human being. Keeping this in mind, |
had initiated a few educational projects with teachers and
students in Lavad Primary School during the years 2015 to
2019. This paper describes how reflective practices enabled me
to address the contradictions in my values and allowed me to
put together creative solutions to avoid acts of autocracy.

To influence my teachers and students towards transformation
| tried to establish a 'culture of reflection' in the school
environment. Those educational projects were designed in a
manner in which teachers and students had to negotiate first
and then absorb the values if they wished to. The purpose was
to initiate democratic teaching and learning processes to
empower teachers and students to be able to generate
knowledge independently.

While writing this paper, | wondered what drove me to persist
on this reflective journey, which has resulted in this paper.

Keywords: Reflective practices; critical friend; democratic
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theory
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Prologue

In this paper, | am sharing a series of reflective processes as they occurred in my
educational journey, first as a teacher and then as the Principal of Lavad Primary School.
According to my living-educational-theory, to generate knowledge in education, information
is not as important as the process of learning. | have shared some significant action plans to
show how our school found a purpose to learn on this reflective journey. During this journey
to generate knowledge as a school, the teachers, students and | separated and united many
times, by living through our personal and social learning processes. Importantly, throughout
these processes, the living-educational-theory played a key role in guiding me on the right
path as | created a 'culture of reflection'.

At the beginning of this paper, | elaborate on why reflections are important in
learning and why | wanted to create a 'culture of reflection'. In the second part, | describe
and reflect on the series of different learning projects which | implemented in my school.
The implementation processes of those projects have strengthened my values and my living-
educational-theory.

| request the reader to look through my reflective lens, to visualise this research
paper as a necklace; my reflections, my projects, and learning experiences in school are
pearls and the Living Educational Theory is the string that holds all this together.

My Outing in the World of 'reflection’

"We do not store experience as data, like a computer; we story it." (Winter, Buk,
Sobiechowska, 1999, p.235)

When | was studying for my teacher-training diploma | was taught that, amongst all
processes of learning, experiential learning is the best. However, my teachers explained this
theory as an activity-based learning process. According to them, a good teacher should plan
lots of activities in their lesson plans to provide effective experiences for the students. Thus,
according to me, in those days experiential learning was merely activity-based learning.

However, in 2006, within two years of beginning my practice, | realised that
experience alone without reasoning is insufficient; it remains merely a physical activity
without any real learning. Then again, | felt that just reasoning was not enough either. | was
seeking something more.

That was the first time | asked myself the question: How can | move beyond
experience without analysis and at the same time address analysis without experience? This
first act of questioning helped me to develop a prototype for myself. | began to ask
questions such as: How can | improve? What must | know and understand to move forward
and improve my practice? Interestingly, in 2008 | came across the word 'reflection’, which
expressed the above-mentioned process in one word. Walker (1985) suggests that
"reflection means turning experience into learning". Reflection means, act, and think
deliberately, considering one's actions, thoughts, values and behaviour in every situation:

“Reflection in the context of learning' is a generic term for those intellectual and affective
activities in which individuals engage to explore their experiences to lead to new
understandings and appreciation.” (Boud et al., 1985, p. 19).
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A deeper understanding and practice of this act of questioning with self in my practice
changed my world. | understood that one must reflect all the time to evolve.

Consequently, | started practicing action-reflection cycles within the inquiry 'How do |
improve my practice?' with more awareness. My thinking processes transformed my vision
and gave me the clarity to set my professional goals. It enabled me to visualize situations
through different dimensions and as a result sharpened my understandings of every
situation. Reflective practice had transformed my educational, professional, and personal
journey towards a revolutionary path.

Reflective practice played a big role in shaping my living-educational-theory (Whitehead,
1989, p. 5). As a living-theory practitioner, | at all times reflect on the question, 'How do |
improve my practice?' to generate my educational knowledge and expand my 'I'
(Whitehead, 1989). As a teacher, | contend that my belief in my living-educational-theory
methodology of dialogical, negotiated, democratic learning processes were significant in my
education.

| related this new understanding to my teaching practice and realised that every student
deserved a democratic, negotiated and equal learning environment. As a teacher, | began to
revere equality and equity as essential values in education, values that would enable the
young ones to develop into a confident generation. At the same time, | also realised that
living my values in my practice was all very well, but it was not enough to effect change in
society.

In 2015, | experienced a contradiction between my values and practice for the first time. My
classroom was facilitated by a democratic-negotiated teaching-learning environment, but
the entire school environment was not so. The rest of the students in the school (Parekh,
2008, p. 38), those who were not in my classroom, were subjected to anti-dialogical, banking
education (Freire, 1970, p. 51). This was contradictory to my value of equality in education.
By reflecting on the question 'How can | improve my practice?' | identified the need to
expand my 'l' to 'We'. Reflective practice inspired me to tackle the contradictions | had
experienced in my practice (Whitehead, 2009). However, | continued to experience myself
as a living contradiction and realised that it is not possible to live your values alone without
influencing society. | now began to visualise my 'lI' in a more significant position, holding a
greater commitment to the world of education to which | belonged.

Where It All Began

| have actively engaged in reflective practices (Ghaye and Ghaye, 1998, p.285) since
2008 as a teacher in the Lavad School in India (Parekh, 2008, p.30). The combination of life
skills through drama (LSTD) (Rawal, 2006) and reflective practice made my teaching creative,
interesting, and meaningful. | created democratic classrooms and, additionally, introduced
negotiated teaching-learning processes that allowed my students to ask me questions
(Parekh, 2008, pp. 32-33). Reflecting on these questions strengthened my living-
educational-theory, that is, my educational influence in my learning and the learning of my
students (Whitehead, 2009).

"What if my friends from the other class want to join this classroom to learn with
fun?" The question posed by my student during classroom practice presented me as 'a living
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contradiction'. | realised that | was "negating my values in practice" (Whitehead, 2018). |
found | had restricted educational improvement to the limits of my classroom. This
restriction contradicted my values to support an equal educational environment for every
student in my school.

Reflections on my teaching practice transformed my teaching and | moved towards
influencing the entire school environment. This act gave me the courage to try to explore
other learning processes. | reached outside of my classroom boundaries and approached the
teachers | worked with. | persuaded them to change their style of teaching to put their
students out of the misery of insensitive classroom practices (Ramachandran, 2018a). This
initiative, in which | carried out positive communication, strengthened my professional
relationships. It was during that particular period of transformation, that the idea of a
‘culture of reflection' emerged in my mind. This idea was motivated by the desire to
contribute to the improvement of my own life and the lives of others (Whitehead and
Huxtable, 2013, p.1).

The word 'Culture' means 'the way of life' (Oxford Online Dictionary, 2020), especially
the general customs and beliefs of a particular group of people. Reflection is defined as the
process of engaging the self in critical, exploratory, and iterative interactions with one's
thoughts and actions (Nguyen, 2015). Thus according to me, a 'culture of reflection' occurs
when a group of people makes it their way of life to engage in a process of conscientious,
critical, and dialogic interaction with their thoughts and actions.

Moving on

In April 2015, | accepted the opportunity to become the Principal in the same school.
| strongly believed that reflective practice had transformed me into a child-friendly teacher.
In the same way, | desired to influence my teachers to practice reflection to create a child-
friendly school. To cause this vision to happen | had to work with four entities:

* The government education system,
* The school teachers

* The parents

* The students.

These four areas seemed rather immense to me; | realised that it was not possible to
work on them simultaneously. My vision seemed to be a towering mountain to climb and it
threatened my courage. However, | decided to follow Winfrey's proposal (Farfan, 2019) that:

... the key to realizing a dream is to focus not on success but on significance — and then even
the small steps and little victories along your path will take on greater meaning.

Therefore, | started working first of all with the schoolteachers and the students. My initial
analysis showed that the school teachers were struggling with issues such as student
enrolment and dropout rates, absence of value-based teaching processes, life skills
education, and so on, that featured in the National Education Policy (NEP, 1986). The
teachers were extremely preoccupied with data collection of students' progress rather than
focusing on individual student learning. To match the criteria of the NEP, teachers were

Educational Journal of Living Theories 13(2): 21-47,




Parekh, N. 25

struggling as they utilized stereotyped teaching methods (Parekh, 2008, p. 33). Completing
the curriculum in the given time was very problematic for the teachers; evaluation of the
learning processes and students' progress had turned out to be a mere formality. Equally,
students were suffering from anti-dialogical banking education. The banking education was
making them vulnerable as they tried to maintain a balance between their studies and their
community lifestyle.

In this chaos, | experienced the contradiction to my values of care, love, justice, and
equality. All students have a right to be cared for by their teachers. Demonstrating genuine
interest in the students' learning is vital for the teacher. | believe when they deep-dive into
their subject matter, eliminate stereotypes, and employ meaningful activities, teachers
make learning interesting and relevant for their students (Rawal, 2006). Instead of tackling
the issues and finding the proper solution to change the circumstances, the teachers were
trapped in a habit of complaining. | believe that the teachers did this to run away from
responsibilities (Mehra, Bali, and Arora, 2012). They had started complaining about the
pressure of the education system. Under the pressure of completing the curriculum within
the allotted time limit, the teachers forgot the real reason they had originally taken up
teaching.

Learning How to Learn

Every problem has a solution. You just have to be creative enough to find it. The
maxim that "if all you have is a hammer, everything looks like a nail" was very applicable
here. | noticed that the teachers, the education system, the parents, and everybody blamed
each other for the students' poor performance. The students themselves were quite
confused. Moreover, the students did not have a voice and hence were unable to express
their experience of vulnerability.

| used LEARN (Table 1, CNO, 1996 in Rawal, 2006, p.79) to reflect and review the
situation:

. Look back; play the experience back in your mind
. Elaborate and describe the experience in writing
. Analyze why things occurred as they did

. Revise your plan for a future similar situation

. New trial; implement your revised plan

| learned that the state of affairs had gradually created a 'culture of complaints'. As a
life skills education practitioner, | felt | should try to encourage the teachers to enhance their
problem-solving and decision-making skills. That, | believed, would be the first step to
expunging the 'culture of complaints' and transform it gradually into a 'culture of reflection'.

The Teacher as a Learner

| believe teachers can transform themselves into learners through reflecting on their
practice. It enables the individual to gain a clear picture of the situation. | was very confident
about the idea of a 'culture of reflection' because a reflective teacher moves beyond the
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primary concern of giving instructional education. They are more interested in asking the
'how' 'what' and 'why' questions. | believe that they regard instructions and managerial
techniques not as ends in themselves, but as a part of the broader educational purposes.
Asking questions 'what' and 'why' gives certain power over an individual's teaching, resulting
in the emergence of autonomy and responsibility in the work of teachers (Lieberman and
Miller, 2000, p.21). "How would | teach the teachers?" was the most difficult question for
me.

“Sharing knowledge is not about giving people something or getting something from them.
That is only valid for information sharing. Sharing knowledge occurs when people are
genuinely interested in helping one another develop new capacities for action; it is about
creating a learning process.” (Senge, 1999, p.1)

The problem was that my colleagues could not see that which | could see with my
experience and exposure. What | could sense as a problem that needed to be solved, my
colleagues could not sense. My colleagues could not reflect on their practice; until they did
so, creating a 'culture of reflection' would have been pointless. In these circumstances my
challenges were:

* How would | enable my teachers to recognise the 'real' problem?

* How would | enable the teachers and students to realise the importance of
reflection?

Is it correct to impose my values and reflections on others? If yes, then...

* How would | manage to teach reflective practices despite the large workload
teachers and | already had?

e How would | create a culture of reflection in the school environment? How can we
learn together?

The Principal’s Role

The Lavad Primary school has fifteen teachers and five hundred and twenty-five
students. The school follows the Gujarat State Education Board (GSEB). As a Principal of a
Primary Government School, | have to play the role of administrator, clerk, and teacher. This
was a challenge for me because teaching is my passion; to focus on administration at the
cost of teaching was difficult. | was missing my classroom practices and student-teacher
relationships. The idea of teaching teachers, when they were colleagues, could have put
school staff and me in an awkwardsituation.Importantly, the contradictionbetweenmy‘l’and
my values of democracy, equality, equity, and negotiated learning was making my journey
more challenging. During the inquiry of the following question, through action-reflection
cycles, | found myself vulnerable:

* How do I live my values in practice?
* What is the role of the Principal in primary schools?

* Am | losing my own identity in the conflicts between my designation, my passion to
teach, and my job as an administrator?

* How do my reflections and actions in the role of a Principal affect the community?
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Various Teaching-learning Projects

Project 1: The Role of Reflective Practice in Teacher Education

Initially, | had little clarity about my role as a Principal. However, | reflected that |
must empower my teachers first because | was dependent on them for the smooth
functioning of my school management duties. | knew that without their active participation |
could not achieve my goals. A strongly empowered team that bonds well is the essential
element for good governance.

The teachers were trained, qualified, top rankers, and brilliant — but only on paper.
Moreover, they were not able to update their learning which prevented them from
connecting with the generation of children that they were teaching. | believe that to teach
these children, the teachers needed to be prepared with up-to-date knowledge. Additionally,
the teachers were facing difficulties teaching children who came from the diverse range of
backgrounds in my school. To fulfill this expectation, the teachers’ life skills would have to be
sharp and sound. To help transform my expectations into reality | invited my critical friend
Dr. Swaroop Rawal (henceforth referred to as Swaroop) to my school to train my teachers.

Swaroop had previously trained me to teach ‘life skill through a drama’. However, | did
not dare to attempt training the Lavad primary school teachers. The reason was that just a
little while earlier, | was a teacher just like them. | was afraid and felt reluctant to teach my
colleagues; moreover, some of them were older than me. Teaching them might have created
a problem that could have become detrimental to a democratic environment. It could have
become a hurdle for instilling the culture of reflection | so wanted. To circumvent these
problems, | chose to invite an expert in life-skills education and pedagogy. | knew that she
was a very good teacher and teacher-trainer. Moreover, my teachers also knew her as a
famous personality, and learning from her was a matter of honour and pride.

In July 2016, this was the first time in the state of Gujarat (see Glossary) that a
Primary Government School organised a teacher-training program on their own. Fortunately,
Swaroop agreed to carry out a full one week/ six hours daily training without an honorarium.

Swaroop created a schedule in which in the first half of the school day she taught life
skills theory to my fifteen teachers. She covered all the core life skills, reflective practice,
experiential learning process, and integration of subject-wise curriculum with life skills
through drama (LSTD). Concurrently, | taught the five hundred and twenty-five students in
my school. It was a challenging task for me to keep five hundred and twenty-five students
occupied in learning processes for two hours continuously.

In the second half of the day, Swaroop gave a practical demonstration class, by
teaching the students directly. The teachers had to participate in her class as students. By
using this technique, she broke the wall between students and teachers. Furthermore, the
teachers shifted into the learner mode because of this personal tutorial in experiential
training. Thanks to this action plan the teachers experienced the effectiveness of LSTD
training.

Swaroop was so friendly and loving with all children. She modeled the ideal
behaviour of an empathetic teacher. The very first teacher-training in my school turned out
to be a game-changer. She provided a powerful demonstration class of democratic learning
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processes which constituted a core value of my living-educational-theory. Due to her love for
the children and her perception, she noticed one malnourished, slow learner girl. That girl,
because of her disabilities, was treated as a headache by all the teachers in the school.
Swaroop was not aware of the fact. She bonded with her without being judgmental.
Somehow Swaroop managed to teach that little girl a complex weaving art called ‘French
knitting’. The child was so touched by Swaroop’s unconditional love that, to show her love for
her new teacher, she worked hard to learn the French knitting skill. Surprisingly, she learned
it so well, that Swaroop made her teach that art to some of the teachers. The teachers were
amazed by that girl’s transformation. That was the best example set by Swaroop for
nonjudgmental, negotiated, democratic learning processes with the values of equality and
equity. She showed the ‘power of love in education’.

In the Indian education system, the word ‘love’ is considered a condemnatory emotion.
Teachers for the sake of respect, honour, and modesty deliberately reject it in the education
world. Society considers this word in a negative sense in terms of the student-teacher
relationship. It is considered inappropriate to say ‘I love my students’.

Contrary to all these beliefs, Swaroop accomplished a miracle with ‘love’ by
transforming that girl’s interest in learning. That girl learned a complex skill because she
loved her teacher and wanted to impress her.

Image 3: Swaroop teaching students how to knit Image 4: Student teaching teacher how to knit
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Image 5: School Management Image 6: Students & Swaroop
Committee & Swaroop at Lavad School

This training session established a strong bond and a healthy relationship between
teachers and students. Swaroop transformed the whole school into a family. Teachers
witnessed the power of unconditional love. They started to love and respect their students
without any bias. Teachers slowly started reflecting on their lessons, behaviour, relationships
with students and parents.

Image 7: Teacher playing with Image 8: Teacher & students working
students with love together the school garden

After the successful teacher-training program, the teachers were extremely
motivated and so were the students. Swaroop had painted the school with the colours of
enthusiasm. Now the question arose — how long would this shine stay? The responsibility to
sustain this atmosphere and take it forward fell on my shoulders.

Converting the Contradiction Into an Opportunity

After the LSTD teacher-training program, the teachers happily attempted to
implement their new learning in their classrooms. As an educator, | knew that it was not so
easy to work with children with this new methodology and so | was prepared when the
teachers came up with their problems. Their issues were:

* Though the LSTD program was excellent, the students do not respond as well as they
did with Swaroop.

* They found it difficult to handle a noisy classroom.
* Students were not able to adapt to some LSTD games.

* If they plan their lessons or daily plan according to LSTD, the teaching process became
very slow. Teachers were not able to finish their curriculum within the timeline.
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However, all the teachers accepted that:
* The students were enjoying it a lot.

* Though students were not able to adapt to new games, they were nonetheless
interested and paid attention in the classrooms, like never before.

* Students started to enjoy coming to school, and therefore the students’ attendance
rates improved in the following month.

When | heard this feedback from the teachers, | was happy. Probably | was the first
Principal who was happy tohear and solve the teachers’ complaints. The reason | was pleased
was that they came up to me with real classroom issues. Importantly, this was the first time
teachers had raised issues that were related to education and not toadministration.

The teachers themselves realised that although they were working hard to improve
their teaching methods, they could sense the lack of quality in their teaching practices. Their
attention was shifting from quantity to quality, mere academic achievement to whole
personality development. Reflective practice opened the door of our school towards a
healthy child-centric teaching-learning approach.

The minuteteacherscameupwithreflectionsandfeedbacks myfirstreactionwas ‘Wow!
Let’sgo!' | was extremely enthusiastic in putting my plans into action and wanted all my
teachers to understand my extravagant plans and implement them in their classrooms.
However, as | reflected on my behaviour, | asked myself:

* Isit correct toimpose my plans, ideas, values, and reflections on others?
* Do | want to parade my talent?

* Do | want teachers to follow me and my plans blindly? Or do | want to empower
themto develop their own plans? What is my fundamental goal?

These questions clearly showed the contradiction between my values of a
democratic, negotiable learning environment and my actions (Whitehead, 1989, p. 3). To live
my values, | should make a democratic learning environment available to the teachers
instead of imposing my plans on them.

Project 2: Providing a democratic, negotiated teaching-learning
environment for the teachers in the school

| see myself as a ‘living contradiction” (Whitehead, 2013, p. 2). My actions were
contradictory to what | wanted to inculcate in my school. My actions were preventing me
from achieving my actual goal of creatinga ‘culture of reflection’. I realized the idea ofimposing
allmyplansonteachers was contradictory to my values. | needed to negate the contradiction
and allow the teachers to reflect and plan independently. Thus, | initiated a brainstorming,
reflective exercise with the teachers to allow them to come up with their own solutions and
ideas.

Critical reflection does not come naturally to most teachers, therefore appropriate
opportunities for reflection should be provided to student teachers. This suggests that
reflectivity is a skill that needs to be acquired by learning and not by automatic occurrence.
(Yang, 2009, pp. 11-21).
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Changing my plan, | hosted a teachers’ meeting to discuss all these issues.

First teacher’s reflective meeting, September 2016
| shared my observations that the students seemed happy, enjoying the classroom
activities and that attendance rates at the school had improved. | especially complimented
those few teachers who were genuinely trying hard to implement the LSTD process in their
lesson plans. The minute | mentioned their names, they started sharing their experiences.
This enabled me to draw them towards reflection.
Excerpts from the first part of the conversation
Me: Why were they making noise?
Teacher: Because they had to reflect and then play the game.
Me: So, is it a bad habit to share and reflect?
Teacher: (confused) No!
Me: Do you think a discussion is an important part of communication?
Teacher: Yes!
Me: Then, why does the children’s chirping bother you?
Teacher: | think making noise is bad manners. We should teach discipline in school.

Me: What does discipline mean to you? Keeping quiet in a communication class? Is
that discipline?

Teacher: No! But | can’t tolerate this noise. | am not able to teach them or convey
instructionsto students properly.

Me: Okay! Fair enough, so should we stop this activity because of noise or look for
some other options to handle it?

Teacher: No, we should continue it but let’s figure out some solutions.

Me: Perfect. Let’s do that.

Excerpts from the second part of the conversation:
Teacher: Students were not able to adapt to those games. The games were tough.
Me:Werethechildrenplayingthese samegamescomfortablyinSwaroop’sclass?
Teacher: Yes! But she is an expert.
Me: Then who needs to improve, teacher or students?

Teacher: Teacher...

Excerpts from the third part of the conversation:

Teacher: How would we finish the curriculum if we focus so much on this teaching
method?
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Me: Do you think we should stop using this LSTD based teaching method to complete
the curriculum?

Teachers: Not actually ... but not sure. We have responsibilities to finish the
curriculum otherwise it might create problems in the community.

Me: Does this curriculum have the capacity to bring change to a student’s personal
development?

Teacher: Not at all. It's just a one-way process. We just dump information in the
student's head.

Me: Which lesson gives you more satisfaction as a teacher? LSTD based lesson plan
or stereotype?

Teachers: LSTD based
Me: What do the students love doing most?
Teacher: LSTD based learning processes.

Me: What is important? Students’ attentiveness, personal development, or just physical
attendance in the classrooms?

Teachers: Students’ attentiveness.
Me: What is important? Curriculum completion or students’ improvement?
Teachers: Students’ development.

The teachersloved this reflective meeting. We plannedateachers’ reflective meeting
once a week to discuss our ideas, activities, action plans, success and failure, and so on.
Gradually, these meetings became a weekly ritual in the school and, as a result, we started
evolving together as a team. The following are some projects which we designed and
implemented together as a team in the school.

Project 3: Integration of ‘Life Skills Through Drama’ (LSTD) with the
school curriculum

To solve the problems of time management, curriculum completion, and managing
the LSTD subject within the state education board timetable, we wrote down some LSTD
games and activities that teachers could use at the beginning of the first half of the day, right
after prayer assembly. They started using these activities right after the break time and
beginning of the second half of the day. Students loved this schedule so much they started
going to their classrooms as soon as possible after the break and prayer assembly to make
sure not to miss these activities. The teachers were surprised by this response. However, |
noticed that, although the students were enjoying these activities, they were still not
reflecting deeply.

Reflective meeting conversation between me and teachers, November
2016

Excerpts from the teachers’ reflective meeting conversation:

Me: Does this schedule work?

Educational Journal of Living Theories 13(2): 21-47,




Parekh, N. 33

Teachers: Superb! It's fun and does not take much time.
Me: Why did we plan these LSTD activities? Just for fun?
Teachers: No, to teach students through a creative method.

Me:lagree.Weteachthem bycreative methods — but dowe evaluatethesituation? Dostudents
learn in actuality or are they just enjoying the activities without learning?

Teacher: Not sure: they enjoy activities, but they are not focused on the learning part.
Students are more focused on fun rather than learning.

Me: Do we enlighten them on the learning outcomes after the activities? Do we practice
reflective processes with students?

Teachers: No (pin-drop silence in the meeting room).

After that meeting during the prayer assembly, | started briefing the whole school.
Each day, | chose one class for my reflective conversation. We discussed the previous day’s
activity. The questions | asked were: What extra activities did you do? Did you enjoy it?
Share any particularinstance. What did you like about itand what didn’t you? Why?

| would insist that students answered the question ‘why?' not merely by sayingthey
likedthe activity. It was a very important practice that we had learned in the LSTD training.
The practice of answering ‘why’ played a bigrole in creating a ‘culture of reflection’.  Within six
months, this practice was inbuilt in each teacher's approach. | observed that classroom
conversations had changed. Teachers had started reflecting after all the games and
activities. Gradually, within six months they started using these techniques in academic
areas, too. Students also accepted the habit of reflection in their routine life.

My reflections: finding a purpose to learn

Once in a conversation, Swaroop had told me that, "We human beings need a purpose or
reasons to learn". While reflecting on this idea, | understood the reason my students and
teachershad started to love their duties. | understood why their attitude towards their jobs
had changed; why they were deeply involved in their responsibilities. This reflection led me
to the inquiry with myself.

Excerpts from my reflective diary, conversation with self:

Question: Do | have a purpose for what | am doing?
Me: Yes, teaching is my passion.

Question: Fine, but is there any purpose or reason behind your passion that inspires you to work
hard?

Me: Yes, to empower others.
Question: What do you mean by ‘'empowering others’?

Me: The way Swaroop, my guru, empowers me, by enabling me to reflect on every action and
thereby transforming my life. This has changed my professional and personal life into a
meaningful, joyful, interesting journey. This transformation has brought the element of love
in my work. This change has given me purposeful life-affirming energy (Whitehead, 1989, p.
5). This empowerment has helped me to realise the power a teacher has and the power of
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love. This transformation has added a new value — ‘love’, to my living-education-theory. |
strongly believe that love has transformed my personality into a caring teacher. Empowering
people means using your knowledge to enable people to nourish their lives with values and
help them to live those values. This is the way we can step forward to create a beautiful life
for all of us. (Reflective Journal 10/02/2017)

Establish the anti-banking education system through reflection

At the end of February 2017, my teachers raised another issue of low performance.
Teachers started to experiment with the new methods in their classrooms, such as creative
activities, games, and so on. They were working hard; the students were also very attentive
in the classroom and learning properly. Yet what they wrote in the exams was not as sharp
as the writing in their class notebooks. The teachers were troubled as they were concerned
about the students’ and the school's academic performance. They reflected that something
was wrong, despite all their efforts, and felt their hard work deserved better results. The
teachers believed it was their responsibility to analyse this issue and to help students
achieve better results. In reflective meetings, we discussed this issue. | prepared questions
for the next meeting:

* Would we all be able to guide the children throughout their lives?

* What is the purpose of teaching young ones; to empower them to live their lives
happilyand independently or just to come first in the merit list?

* How do we visualize ourstudents; as ones who create opportunities or ones who
merely wait for opportunities?

Reflective meeting discussion agenda, March 2017

| was looking into my reflective diary and came across the reflection about ‘purpose to
learn” (Reflective Journal 10/02/2017 p. 24) and | experienced an ‘Aha’ moment. | realized my
students had not yet found their ‘purpose to learn’. Additionally, my teachers were not clear
about their ‘purpose to teach’, except perhaps the compulsion of earning a livelihood. | wanted
both the teachers and the students to reflect on these issues. First, | nudged the teachersin a
reflective meeting. The teachers concluded that they should try to focus on some questions
in their lesson plans, such as: Why are they teaching this? What kind of knowledge or values
would the students generate out of this topic? How could they connect certain topics with
the students’ own lives?

This negotiation and application of reflective lesson plans helped teachers to realise
the fact that the learning process is more important than the marks attained. We all came
up with robust solutions and we made slogans for the school.

‘Teach how to learn’ ‘Learn how to learn’

Swaroop had given me these watchwords in 2011, but the process of realisation was
more important and | felt that it should materialize from teachers. | believed that | should
not impose the idea on them. It was time to put myself into action as a teacher. | believed |
had to behave as a role model of a reflective teacher for the other teachers to see. |
designed a few lessons for the whole school without the boundaries of grades and subjects.
This approach was specifically planned to show teachers how to involve children in reflective
practices during academic classes and lessons.
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Project 4: The Rangoli Competition

I announced a rangoli (see Glossary) competition for Standards 1 to 8 for thirty days.
Rangoli is a popular traditional art form in India. We decorate the doorsteps of our homes to
welcome guests on special occasions and festivals with a rangoli, which is a beautiful,
traditional design drawn with powdered colours. The lesson learned during this competition
transformed the stereotypical teaching mentality of my teachers (Parekh, 2008, p. 33;
Ramachandran, 2018).

Image 9: Traditional Rangoli picture

Teachers were very upset by this announcement. 30 days! What a waste of time!
However, | incorporated some new rules:

1. Each class and division had to prepare a rangoli outside their classrooms.

2. Students had to finish their rangoli before prayer assembly within the 10 minutes gap
amid cleaning duties and prayer assembly.

3. Every day there should be new participants from the class.

4. Students could not use powder colours, paints, grains, or any type of materials that
are generally used in rangoli.

5. Students had to make rangoli out of waste material. They were not allowed to harm
nature. For example, they could not pick flowers or leaves. However, they could use
leaves, flowers, and seeds that had fallen.

| was the judge on the first day; on the second day it would be a teacher; on the third
day, two students. Every day there would be a different team of judges, so all the students
could have different experiences and have fun. At all times the judges had to explain their
marking during the prayer assembly. The remainder of the students and teachers were
allowed to discuss and cross-question the decision. The judges had to be very careful and
correct because of the cross-questioning system.

The excitement of rangoli was in the air. Every day there was a tough competition
between my students who were trying their best to be creative. They had to analyze on
what basis the judges decided the winner. Identifying a marking system was not good
enough as every day the judge would be changed and so would how they judged. To win the
competition the whole class had to discuss different strategies to be unique and creative.
The student had to negotiate their ideas with their classmates and class teacher.
Unknowingly they were learning and practicing some very important life skills. They also had
to practice skills such as observation, measurement, focus, and concentration. These skills
were part of the hidden curriculum of academic subjects such as mathematics and science.
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They had to choose their material very carefully according to rules otherwise they might lose
the competition.

The following is one such conversation between the judges and the audience.
(Excerpts from the prayer assembly conversation.)

Judges: First prize goes to Grade 6. They have used a very unique material to make a
tree. (They had made a tree by using algae. It was a very creative idea and also the
tree looked very beautiful.)

Students: The rangoli with the waste paper was more beautiful and creative made by
Grade 4.

Judges: Yes, agreed but using algae is a very creative thought.

Students: Algae are not waste material. Algae are a type of plant. They produce
oxygen. One research says 70% of the oxygen on earth is produced by algae.

A student from Grade 6: We agree. But it is a type of ocean algae which is useful. We
have used the algae which were on the wall. Anyway, they would have dried within a
few days or might have spoiled the wall. So, it is a waste material.

(Personal communication between audience and judges during assembly, a reflective
conversation, Lavad School, 05.03. 2017)

The teachers and | were amazed by this conversation. Students had learned an
important lesson in science and the environment on their own, which they would not forget.
They had done a great deal of research just to argue logically and win the first prize. They
had found a ‘purpose to learn’.

Image 11: The rangoli made from waste paper

Image 12: The rangoli made Image 13: The rangoli made from
from used ice cream spoons matchbox sticks and used beads
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Image 14: Students & teachers Image 15: Students and teams
working together as judges who won the competition

The purpose of this activity was to encourage the students and teachers to work
together as one team, enable them to become friendlier with each other, and break the
student-teacher barrier. This learning project helped to develop decision-making skills. To
decide the best rangoli prize, the teachers and the students had to discuss lots of factors like
the use of material, was it waste or useful? Was the rangoli creative, unique, beautiful, and
proportionate, artistic, imaginative? It was a cerebral exercise that required great
responsibility in a democratic environment.

A Setback

April is the last month of the academic year, which is when the Gujarat State
Education Board (GSEB) conducts the annual examinations. By April the school had just
finished the rangoli competition and everyone was excited about the exams. The teachers
were also looking forwardto these exams as we were quite satisfiedwithouryear’s efforts.
We had worked hard to provide the best learning experiences to students. Also, we had
evaluated the students’ aptitude during teaching-learning processes. Hence, we expected
great academic performance from students and were hopeful that the overall school
performance would be higher than the year before. Amid these hopes and dreams, the
teachers and | experienced a heartbreaking episode.

We found a group of students was cheating by copying in the exams. These students
were bringing cribs in secret pockets into the exam halls. Moreover, we came to know they
had been practising these bad habits for many years. More than cheating, it was an issue of
breaking trust. Though we had tried hard to establish a fearless atmosphere during the
exams, the students were in the frame of mind of winning a competition. Ironically, it was a
small bunch of brilliant students who were copying in exams. The teachers and | suffered a
sense of failure.

The reality contradicted our values of honesty, loyalty, democracy, truth, and trust.
We experienced ourselves as living contradictions (Whitehead, 1989, p.1). We handled that
particular situation in an authoritarian manner and punished the students. Though the
academic performance ranks were high in that year, the teachers and | were not happy with
the results. We were constantly reflecting on that particular incident of cheating, even
during the holidays. We were trying to analyse our actions to find out where we failed to
establish those essential values of honesty in students. How could we negate our living
contradictions? Reflective practice helped me to realise that the incident happened because
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all the students were not aware of the purpose of the examinations. It was not their
intention to break our trust; they intended to perform well to make their teachers proud.

Project 5: A challenge — you have to cheat to be the winner

In the new academic year, | planned an unusual activity for the students; it was to
clarify the purpose of exams as an evaluation of the learning processes. Cheating during
examinations defeats the purpose of understanding, applying, and creating ideas as
stipulated in the revised Bloom’s taxonomy by Anderson (Anderson and Krathwohl, 2001, p.
122).

Additionally, | reflected that punishment impedes progress, whereas reflection
empowers. Keepingthisinmindldecided "togeneratethevalue ofintegrity [to] breakthe affinity
tocheat in exams." (Philip, 2017 p.2).

While | reflected on the cheating incident | realised something else, that the students’
behaviour is not only influenced by their teachers. Students are influenced by their peer
group and by the culture of the society in which they live. Cheating during examinations is
triggered by peer influence because adolescents are at a time in their lives where peer
influence and peer pressure are high (Rettinger and Kramer, 2009). | cheat with, from, and
for my friends, is a prevalent mindset of learners whenever they are facing difficulties during
examinations. Cheating or academic misdemeanor is not a new phenomenon (Taradi et al.,
2012) and is a worldwide issue (Berhan and Desalegn, 2014). Cheating is considered to be
one of the forms of academic misconduct that has become one of the biggest concerns of
educational institutions (Wilkinson, 2009 p.124).

How can | improve my practice by solving this problem through reflective practice
and a creative approach? To negate my living contradiction of providing value-based
learning for every student so they can make their lives meaningful to create a better society,
| took a concrete step towards it. | announced the activity named ‘You have to Cheat to be
the Winner’. | also created innovative rules for the drawing exam, which were as follows:

* Participants have to create a unique picture with three shapes: square, triangle and
circle

* Students can participate as a group
* Any kind of material could be used to create a picture
* Participants were allowed to apply their creative ideas without limits

* Participants were allowed to see all other participants’ drawings without restriction
to make sure that their drawing was unique

* Similar answers/pictures would be disqualified from the competition

* The exam will be conducted for Grades 1 to 8. So, all the participants were required
to cheat and look into each others’ drawings. For example, if one of the students
studying in Grade 8 draws a picture with a given shape and if it is similar to the Grade
6 student’s picture, then both students would be disqualified.

They were puzzled by the rule saying cheating is compulsory. Yet they were excited.
They realised it was very difficult to look into others’ drawing sheets, read their answers and
then try to write a different answer. Some students studying in Grade 8 came to me during
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the exam and informed me that answering this paper was difficult and thus they could not
doit.

| took them to the Grade 1 class and asked them to observe the small children. After
a few minutes, | explained what those children were doing in the exam. They were happily
drawing without any sense of competition or exam pressure. They were not bothered about
others’ work as they were busy with their creative ideas. Without any fear, those small
children were answering the exam paper in groups. They were not aware of the race for
better marks. They did not want to be better than others. They just wanted to do their best.
After the explanations and observation, students of Grade 8 were inspired enough to go
back to their classrooms and do their best in drawing exams.

i e,

Image 16: Students of Grade 1 trying to
create shapes on the muddy ground
with shoes and themselves

Image 17: Student of Grade 4
drawing on paper dish

We displayed all the drawings in the exhibition. There were approximately 415
drawings from Grade 3 to 8. Grade 1 and 2 had answered the exam in an extraordinary
manner, very creatively, without using paper and pencil. That was a thrilling experience for
everybody in the school.

Nobody could choose the best drawing because every drawing was unique and
different. | announced everybody had passed the exam. All the students who appeared in
the exam had done their best according to their capability. Students shared their
experiences of struggle while they were trying to cheat. It was very difficult to cheat. Looking
at others’ answer sheets and to keep checking whether it is the same or not, was the
toughest criterion. Within fifteen minutes of the exam, the students realized that looking at
others’ work was a bad option; it would benefit them to focus on their own drawing. When
they did so, all the drawings turned out to be unique.

Image 18: The children reflecting on ‘cheat to be a winner’.
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Education for Equity and Justice

Last of all, but not least; | would love to share one very important educational
project, which strengthened the integrity of my living-educational-theory. In November 2018
| faced one disheartening living contradiction (Whitehead, 1996) between a teacher and the
feminist within me. That instance has inculcated the powerful value of ‘love’ in my living-
educationaltheory. It showed me the importance of being an empathetic, reflective teacher.
| experienced the capability within me to bring change into society and culture. Importantly,
that instance emphasized the role of education in society.

On the 30™ °" November, | was in my office working peacefully. Suddenly, one girl
entered sobbing and collapsed in front of me. She was crying out of rage and hate; she
complained about some boys from Grade eight. They were bullying, harassing, and abusing
her in the school. My heartbeat stopped for a second. | was not ready to believe this girl, as |
was troubled that she had found fault withtheschool’ssecureandsafe environment. Theboys
shecomplained about represented the school, which | had enriched with integrity, equality,
and truth; how could they fail me? How could those boys abuse a girl or humiliate anyone? |
had not taught them this degrading behaviour. We teachers were very careful about
nurturing moral values in our students through an effective teaching-learning process.

It was very difficult for me to accept the reality. | was hoping that the girl would be
wrong. However, | discovered | was wrong, and the girl was right. | was assuming that my
school was a safe place for the students, but the reality was different. | collapsed inside. |
was not able to utter aword. | could not look into that girl’s eyes and face her. | felt ashamed
of being the Principal of such a school

Out of rage, | ordered all my ninety-nine girl students to humiliate those boys so they
would be ashamed of their atrocious behaviour. | did not even bother to listen to the boys’ side.
However, soon after my reaction, | felt ashamed; | realised | had behaved cruelly.

The next day | investigated the case in detail. The boys had been abusing girls and
bullying them for the past six months. While | was reflecting on my immediate aggressive
reaction, my heart felt heavy, full of hatred for those boys. | was not able to think or reflect
properly in a neutral manner.

Reflecting with a critical friend

| called Swaroop, my critical friend, to discuss this incident with her. She was well
aware of my school atmosphere, so | hoped that she could help me to come out of this
situation and show me a better way to deal with it.

| explained everything to her. In her reply, Swaroop consoled me and left me with a
guestion, as follows: Ofcourse,itisabadexperience.Asawomanorfeministyou can hatethem,
but what about the teacher inside you? Take this as an opportunity to learn. Here is a good
opportunity to educate these students and help them to grow into empathetic human beings.
Further, she told me that | had two options. One, as a teacher, | could help those children by
educating them, helping them realise where they went wrong. Or as a feminist, | could
continue to hate them, punish them, and rusticate them from the school premises.
However, | had to remember | could not rusticate them from society and, by rusticating
them from school, | was probably helping in creating apathetic, insensitive citizens. Swaroop
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concluded: "You can hate them, or you can establish yourself asa fine teacher by educatingthem."
(Personal telephonic conversation with Swaroop (1/12/2018)

Swaroop led me to the dilemma and left me to reflect. She stirred the teacher within
me. As in Bhagavad Gita, Lord Krishna advised his disciple Arjuna: "Thus, | have explained to
you this knowledge that is more secret than all secrets. Ponder over it deeply, and then do
as you wish." (Bhagavad Gita, ch. 18, v. 63).

Project-6: Bridging the Gap — a reflective transformation of aggravated
adolescents

In my reflections, | focused on the contradictions, which were experienced by me as |
violated my values of creating a caring society. | believed in dialogue and yet | did not give
the boys a chance to speak. | believed in non-violence and yet | not only beat the boys but
also ordered the girls to beat them. | experienced myself as ‘a living contradiction’
(Whitehead, 2000, p. 93) when | realized my value-contradiction. Keeping that in mind, |
decided to challenge myself and question my practice, because when we do that, "we are in
a position to re-learn, re-shape and adhere to the values that matter most to us." (Rawal,
2014)

Reflective practices and my living-theory enabled me to identify the root of the issue.
| realised that, however much we teachers nourish our students, we cannot neglect the
influence of society on them. These students were living within Indian society — a culture
that creates a pressure of gender-conformity, which affects adolescents’ well-being. This
pressure increases with the skewed proportion of boys and girls; boys, forming a numerical
minority at school, report more growth in pressure for gender-conformity. This effect is
stronger for boys holding more traditional attitudes towards gender-role. Women are
expected to conform to certain social norms; however, men, despite their privileged
position, are also expected to fit a specific mold of masculinity. The phrase ‘be a man’ comes
with a restrictive list of behaviour expectations, none of which permit boys to express
feelings or acknowledge vulnerability. Under this system, men and women must police their
behaviour to avoid ridicule, ostracism, or even violence (Ismail, Shajahan, Sathyanarayana,
and Wylie, 2015).

My group of adolescent students was struggling for individual identity. The reason
behind the vulnerable behaviour of that group was out of the contradiction between the
value of equality and the threat of acceptance in society. They behaved like this because of
the age at which adolescents usually feel vulnerable with their bodies (Voelker, Reel, and
Greenleaf, 2015). They face unwanted attraction towards the opposite gender and did not
know how to deal with it. The lack of proper sex education, authentic knowledge, curiosity
about sex, cultural influences were the reasons behind their abnormal behaviour. The need
to fill the gender gap which emerged in this situation led me to run the ‘Bridging the Gaps’
(BTG) learning program for them.

Bridging the Gaps (Katradi, 2017) is a sport-based program for sex education and is
designed to challenge teenagers to break down the barriers of gender, language, caste, and
socio-economic status. It creates transformative experiences using democratic and
negotiated learning methods through activities such as Ultimate Frisbee, art, dance, and
personal development sessions.
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| implemented this program in a small group of 20 adolescents who had disputes
with each other because of their gender biases. The program was conducted in two parts,
theoretical and practical. Each part was divided into four sessions:

1. Gender, sex and stereotypes
2. Reproductive health

3. Media and gender

4. Gender-based violence.

The program-design immediately provided the environment to practice values that
they had to learn in the theory sessions. During the practical sessions, my students struggled
to deal with their feelings like gender attraction and awkwardness in conversations with the
opposite gender. They struggled with the anxiety to shake hands and touch the opposite
gender, and so on. With the help of the teacher’s guidance and simple tactics they gradually
started behaving normally with the opposite gender. These processes helped them to free
themselves of the traditional and cultural rigidity.

One interesting feature of the Ultimate Frisbee game is the ‘spirit circle’. Once the
game is over both the teams have to sit together to reflect on the game and discuss
feedback with the opposition team. This ritual worked as icebreakers. It transplanted the
seeds of gender equality in their minds. During these BTG training sessions, we all
negotiated our own definitions of values such as honesty, equality, equity, trust, open-
mindedness, respect, service to others, and so on.

These discussions transformed hatred into chaste love. All became equal and are
friends now. | applied a pre- and post-test questionnaire to test the student’s
understandings and found that their understanding of ‘sex’ subjects had improved
positively.

Importantly, | became their good friend rather than a principal, and they now
understood my intention in punishing them; their extreme dislike for me transformed into
love and respect. It turned out as a milestone lesson for the rest of the teachers in the
school.
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Image 21: The last day at a potluck party Image 22: My adolescent students and |
become good friends

Conclusion:

By March 2020 the school had been transformed into a family, a process that had
started in 2015. My living-theory of ‘reflect, act, and improve’ at all times had influenced my
practice. | recognized the power of reflective practices to create a new, respectable image of
the teachers and the students in the community and beautiful hassle-free life.

Video. 2 A happy school and a girl who has transformed through the process of the
‘culture of reflection’ from 2014 to 2019. https://youtu.be/2ZYK-XJ4ANNO

To achieve this result, | made great efforts to follow my values and live them. In
many situations, it could have been easier for me to ignore my values, finish the given job,
and be honoured as a successful Principal. | realised that it takes immense energy to live
your values and follow them in a professional environment. This was especially true when |
provided a democratic environment for my colleagues. Initially, they did not understand the
essence of democratic values. When | enabled them to understand that they play an
important role in democratic processes, they shifted towards arrogance and overconfidence
and, unknowingly, they had slipped into autocracy. | observed that they could not identify
the thin line between autocracy and values-based leadership (Aron, 2007, pp. 36-50)

Through my experience in working with marginalised children and the poor rural
citizens of my country, | realised that people follow democracy because it values the dignity
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of each individual. However, in terms of accountability, transparency, and responsibility they
do not want to follow it, because they have mistaken beliefs about limitless rights and so on.
| understand that, in a democratic environment, rights and responsibilities go together.
However, | have noticed many in my country who misinterpret democracy as freedom
without responsibilities. In these circumstances, | lose hope and contemplate the idea of
abandoning my values. Then my life skills education, training and reflective practices
generate hope within me. This ray of hope enables me to return powerfully with positive
energy to negate my living contradiction and to live my living-education-theory faithfully.

After five years, | can see an amazing impact on my school environment. Not only |
but the whole school community and regular visitors can see the change. Now, at the Lavad
Primary School both students and teachers are learners. The teachers teach the students out
of love and not as a contractual obligation. At the same time, students learn to learn not just
pass the exams. Visitors notice the democratic environment in the school where everybody
feels comfortable to ask questions, express their doubts, feelings, and reflections without
fear. Teachers try to teach with creative teaching methods, which motivate the students to
learn. In short, everybody in the school plays their part in creating a joyful learning
environment.

These changes inspired me to write this paper. When | saw and experienced ‘the
culture of reflection” and the overwhelming living-educational-theory processes, | felt the
need to share my journey — a journey which enabled my school to generate knowledge to
evolve together. | wish that my reader will also feel the same while reading this paper.

Glossary

MDM Mid Day Meal. The Mid-day Meal Scheme is a school meal programme of the
Government of India designed to better the nutritional standing of school-age children
nationwide.

SMC School management committee
LSTD Life Skills Education through Drama

Rangoli Traditional Indian decoration and patterns made with ground rice, particularly
during festivals

BTG Bridging the Gap, Sex education program
GSEB Gujarat State Education Board

Nai Talim A principle which states that knowledge and work are not separate. Mahatma
Gandhi promoted an educational curriculum with the same name based on this pedagogical
principle. It can be translated with the phrase 'Basic Education for all'.

French Knitting A form of knitting done on a hollow cylinder with pins at one end around
which the wool is worked, producing a narrow tube of knitted fabric.

Bhagavad Gita A Hindu sacred text. The name, Bhagavad Gita, means Song of the Lord.
Scholars believe that it probably dates somewhere between the 5th and 2nd century B.C.E.
The Bhagavad Gita is composed of 18 chapters with 700 verses. It is said that the study of
the Bhagavad Gita will lead to an understanding of God, truth, purpose, and self.
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AsAsote] actyl wRiadl g : wil @lor Awydast @il
AxA HZL wount uat u uaatell yBaell dadaHl dedld
claal W2 3cldlad wau deticll?

L A2 ot AUR HF Aei@ls Alolloll MdclA B, HIRL HEAME MR [Qald U A
Yellal HRL srIAAHL agll d8A aalofl o] WAV UEl 53¢ B.§ Hioj 9 3
Yle@s ol uUa ya@ls [@Qlesl aresHl uRddet alaal diedl Juaudl 8.
Anr As Qlets A3 ¢ Hiof & 3 cllsadl A dle- Al Ysd Aei@s adianl
HoruMi SUHUERle] dctll 301 B. L [Qad ual QR W& A axd 09U ol
R0%¢oll AHANOUML dats YaMs ool QeneRA w Qasl W decus
del@ls UBse A3 sl ocll. Al AUHL HIAl 2s@sdla Ysdluell st scuell
UEA Ha 512 U YelMl Udl QRAUECUURA a5 Aua AL U@ uRd
As WA ARl AR URolleHs GEA 6l s1H scll HI2 At datldll Aoj aglet
L AURHL 59 B.

U3 et @atsl Aol QanelA uRadetell (o drg YR srau w2 N
Ul “AsAsotoll Wsld [@Qsutacoll yaud salaniell Qas wua snst
A Hollal 2Al Qarkgn s2,3M[A sl Al % Yellall ellsiR 52 Adl datdl
HA A ollotcto] Lot Ao o 2elldls YgseUs] ulAet scUML U] &d.

UM scll WNall Hud 3 WoHl AsAEl cldicRule [Hiel a, dAsaél
A luar wa luaatell yBauell azud a2 Axe Qasl ua (QaidlRA
e A UoAGUUFA scll HIZ U&H olal A &l

HuA210€l:3lsAdlal sy, elais@a, AlsudlRagiusla,
URadet, @23l
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INICE

Al AURHL A ctalls UaMs woudi Vectl As Qlats ual ugfl aal 3ol Aaildls ast ei2uet Add AsAsdla
YBaRlell syl agldl 8. Wl dldlor Axgydasi@al Yo el ydaul suaGu@d sal w2 H@dl sl
de@s yBalHiel udR ag dauR Hecle] B, vl sAsdla AUHL declls Hocloll Asalel Wetlot scll Fottell wHdl woua
@awlotl Hecctoll GRI Yitd gl A 3FlA yind gal A ylsaulled aglet wél svg 8. il Aa@sausll eR2llol cusold
o AHIRs AelQs UBARAA Wdal AHY stielGUlKet scll HIZ AR el As du, As Qeas wua As (Qeaudl 3o
HecllMl Ul cud UL UsUl uUA As uel g2l wdl Al Hecle] A B 3 “AsAsotoll ArslAof Aninl sl M2 HIRL
(@QML Argy3ast QAT As WA uaeds 136l yuaugRst eoscl.

uUl ARGl 23l lwetoll yBauui AsAsaat 3u vol Uscle] Wy B u 31 WR FsAsaotollizghle] Qulal
529 &d A [Qrclryds umesicd] B. sk olleteidtdl gelyel Aaldls WRseuoll slrHile] wHellsel HLL aouHl 3da
59 A Aal Aell Uell MRl AsAs2et anleall B, 3l WRs2oll wucllsalell yBaudl uRl Yl ual 13l ‘dlclor Aosgydalet
@l AU 9@ olticall .

& s AAA Qoidl 53 © ¥ A2l 2 AUR HRL AsAsdla Ueistl MitaHdll dlA Beilell AR 24 Altet ARG
scuoll A5 W dloll ool FH 52, Al Hiow B wouHl 2Rl HRL AsAsalet, Aal@ls UBseu R A@ s AR Halst
B. @ HusRlA @ADL Axgdalel U llioll R WellollHi URAA 35 YeR slRe] AMIEL 53 B ual Husl As WA
5$l AW B,

AsAslotoll gllanmi 1l ug

‘We do not store experience as data, like a computer; we story it.’ ('z»uu@l blcj@lcnoﬂ Aasaldioll Bu s3A €lA sxuaeul
As8l acl WAl U oi3.’) (Winter,Buck,Sobiechowska,1999,p.235).

& a2 HRl Ras ddldell yRlaw deld a8 8 odl @R U luacanl 2 oq ¥ atll o Jal@s ylbauui
Uojelel UURA Ae@dls yBa A BRI ResA w YEu ygR wulRd Bewt yBa diy westdl sl st ud
Horol As AR Qatd Axotl weetl et ugll citll Aedls ugMalle] welyet s2¢ AR el A Ral § e
AR Rlar Aed Yl Uerk Qe A % Axxdl el U, 2005HL ¥R § wouHl Qets dly st sl cdll R
Aol A o cifoll AMAUOUMT HA UHAES 213 3 A5 Bl coRell Uit vojeicl Qe W2 Yl stell;al wat As ygky
oloflal 28l 2 B Astiell @latel Mg ol A o A Hal A uel AHAY ¥ HA Alds ysa Ascll uel Yyl aellua s
AR sllotoll %32 wojatcldl ol

A A Wl ARk A HEl d yst ygal: § Aojetd AR (QeAngl dcll A 53l g ual M uojeld 53 o
Qeamglelt 53 A 201 3l A atll 2A§? uL Yst Yoo M3 udg Uty 1Rl Qurasll ybals) adgl well o,
R Ul & ut usiRetl Ysl Yl 1A Wettell [Astt sl aef: § 3l A arR olvll awg?, xRl cuadpal dlR AR U
G olollalell M2 13 sltat 3l A arz?RAYE 3ld, R00¢Ul Ual ‘FgAs2’ oltiall AoE HeRA. B ol RUYE sAl.Boll U
3 ust yodioll aull uBaal olu AUAL sdl. dAlsAecU)ell sdell Yol FAsAsAotoll UL ojela Rlegl secdl.
AsAsaot Hdeo, (Bl 5,d0t UR (QAAR, ol A QURIA WssU Yeadl, (B, clcdot ol UREAA WA 8.

Reflection in the context of learning' is a generic term for those intellectual and affective activities in which
individuals engage to explore their experiences to lead to new understandings and appreciation (Boud et al., 1985,
p. 19).
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U3 oot ysl yoeloll Wizl 2 Ysdlaotl 5200 MRl qHy ay [@sudl ol wal W3l glla et ol ual Axny} [@Qsid
scll M2 €35 cUl5A sl IsAse sl Req RS,

Boll URRUA § M3 ol UL Y8t ‘How do | improve my practice?’ Y&dl, Asot AsAseotoll Ysdlat AR nojctcttell s2cll
LS. HIRL QUURRAR HRL dfRERL el cAdU@s deisl A dy uredl &l Blal Hee 5380 HA £¥s URRA(AA el
orel WA ozl lal et sollcll.Bell 5128 €25 URRA[AA UHclell Ml AGA ([Aagl well AsAsdla UsA widl
ld, claRs vie dalls ata Gsildoll [ aunt uRaldd sdl.

3L (@AoL Aosegdatet Ralal Aozt slR sl IsAsdla Ysdllluell W8 ¢Ast & (Whitehead, 1989, pg.5). As (AL
Arybeel@alott Ysdlaetz ddld evs AHA § As o Yol UR sAse scll 2§ © 3 MRl Aadls sUolGUFotl M2 Aol HIRL
‘¢ oll [Qretrel |2 ‘§ 1A Yslua Bell A aw? Wl olottell A§(How do | improve my practice?)’? s Blats Ay W3 db
A 53 B ¥ cle-Aalle Yscl wA Asdl yaucloll tarast saust yYBal, Wil (@b Aogdaetd utuQuAul 1R
Qa2 1Rl Rlewls] Hecds] R 8.

AL L otcll UHoe] (ctbo]) Astail Mdl Qe viucioll utdf@ WA 5 A Hal ey ¥ eds (Qanella unlet,
AlsAElYscl ual ale- dAatealy Ae@ls aldleryl 1A A 33 B.Als Rlas ddly § gaud Hiotcdl U8 ¥ Aot ual
cALRAMIAA A [@latglell vlclas Yell B.al Yelatl @QslUgRlL ollell WSl wicHBReR Wdle] FHlnl scll AstH collcll
aslal A % UHA Mol A clld URL AHAES ¥ Rl Yl WAl da@dls Vsdluui anll Aat A AR oot B UG UMl
URddet cletal HI2 Aeg o Y el

R0Uoll Ml Vscllatk Hal MR Yell wal YsdlU A (AAueUA wojelcllll. AoUML Hal SlacUAcl DNt cAdluisHi Al
A AsAEYSl — clle Aclle AR AU AUl UlsA Al clleteRRloll Aotels Y3l usl &cll, ugt 2l awouni g
aldleREl of &q. sl oflost (QenellRA(Parekh, 2008, pg. 38),% MR cdluisHl WeAYU oldldl sl A QaleflRA dle-dale
QAL AlXol [Qetal(Freire, 1970, p.51) UslAoll BlSIR scll.al ollotcdt HIRL [QlagiHl Urlotclotl Yelell @QAen ecll. 'How
can | improve my practice?’, 4 Ul UR ds@se scl culad Mol MRl ‘g A i Yell [Qectirauell 32 wQues.

AsAsdla UsdA ual widl Aa@ls sl vojealcdl Yell Wstl [QRuUlelys] visat scltell V20U Ul (Whitehead,
2009).aH Ol § HIZL tclal Acdct As @QEDL Sloptdlsaet Ly uofetadl @l ual Mol UHARYF AHPHL EA AL
yallQd sl colk dR Asclle dHIR Yella 9l A vlalsd B,

Y& AIMLA(Where it all began)

& al 200¢ell o cals Yalls wa, Rdul As [Qats(Parekh, 2008, p.30)c31d B A sAsdla YsRuUMHL (Ghaye
and Ghaye, 1998, p.285) WAl scll.olles sl oot slact RQa(LSTD) 1A sAsdla Ysdluell dwa HIRL Blawa
UAotLHS, RUYE ol UIUAR tlolled]. T AlsAEl clcdlelRyl cll As cdluise] Mgl 53, A GURId ale- Acleysd 2w
llwaietsoll yBauoll agic 3. Buil diRl QaudRAA ysl yweuoll we Hadl(Parekh, 2008, pg 32-33).[QewellH sLRL Yol
Yl URell HIRL AsAs2 1Rl (AL Awydaai@alal Hosojd oloticll Bal A% sl HIRL dAxe 1Rl QeauefAst Rewtsll
Bl uR QLS yelld Wisdl(Whitehead, 2009).

URL A B ollot coll edl & Aal Rl B Hsl 5cll 5cll @lald 8l Al g 5cllof?” A st sAR M HRL Qauell
gl HRL cluisHl Yygrll R 1 13l 2ol @QEDL Slogtslsatotoll USRAQML GAlel ugjercllial A} & HRL el
Rl Asdladtl wUA sl A8l ((Whitehead, 2018). Mol M1 3 N @lagloll Bl Udl YURRIA HRL ddluisal
Al Yl MR d 53 Avall sclt.at Halel MR AR ol €35 clnsa As ARy Aai@ls cldlcRRl Yitd ag BSA”
A yeaud Qe ottotd el

W3l Ael@ls Ysdla uRell HIdl dsAsastoll wed HIRL Raeii URddol 2] wal AHIL 2louell 2elldls cldidReia
USRS olal A Rl duis Rlal doid 1A Wl Aail@s YBalHl auR Ao ua At scl HIZ Ydiset
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U 1R coluisell Halerla Nl 2t RauHi ay st scll Hi2 oflost utell Ratsloll dus el N uell @esla Axoll
Qetelell UMl aecta cllaal dHetcadl A AMoll coluisell @QeneRA Aot AW @Qua Rl Wstell «=ll
a3 (Ramachandran, (2018a). 13l ulcl &5AHs cle-dcleol azuidell HRL Al @asl WAell MR idld A duR
Horoyd UL Bl clle-Ualle WA URddetoll AssU AHAUAL ER12Ul6t ‘A sAs2otoll rslAe]” ARl s2cllell QAR HIRL HotM
ogoisall. HIZL Welloll el 1R Bl ofly apll (Feollal Yuidl au? Al soticieloll 1Sl AustiHiel AsAsalotoll s’
@ulel satetl @Qurell Yreu 1A Holl (Whitehead and Huxtable, 2013, p.1).

Culture- i25[sll (Oxford Online Dictionary, 2020) HcA®, ‘S8 AssA YslRaoll ASlell el elot eaeloll Id, Wi 53l
UHlod A Ratosl Ml HicAAR AsAsolotoll UM calval Ae@, Wdloll ol casf@old [QURA ua Balal-
WAUlLHS W Yotuallddt Bau ylaslan sl et A Asiclell Ul (Nguyen, 2015). 304 HIRL Hd Yore ¢ Ils@salstoll
s A2A- “Wcltott (AR A Gl WA Yylls v wat Adl ate-datesll Gau yABall g2t Wedlell cistsll
A2 Aol Rgicl otssl 5 AssU UslRell AlSle] KA.

AL aeflAl....(Moving on)

AQA 0UHL, HA A% WoUHL AR slotcllell ds Hofl uA A H cllstdl Allellg gaudl o] @ ¥ AsAsdla YA Hal
Ages Foscll RletsHl uRaldd 531 B o Y@ 1l werat sduoll el 3 § Rl well Qasla 2wAsdla Ysdla sral 12
yellQd 53 Bell § WSS Foscll ool @Axlnl 53. ML L S0l Y2 scl HER MR AR YslRell AAML s1H 539 U A

&d.

o UsRAl Aallds calcrauA
o 20Ul Rlets)

o acdlow

o auouetl [QauelA

UL AR AN MR HER Yol [0 &ell; H UBUA €2F L AR QML AsAUD 511 523G vt B L AR A
AsUA 51 sclle] MR AUs] As slculBls Gl [Qaun Usls UR Uscl B sUR Alog] A HIFl @Hd soll agf.sy N sal
2R (Aokell (Winfrey) (QUR(Farfan.2019) B 3 ® %

‘the key to realizing a dream is to focus not on success but on significance — and then even the small steps and little victories
along your path will take on greater meaning.’(¥clle] ULsIR sclloll ULl ASOAL UR olld URG Hecloll tllrtcdl UR t2llot 3(Hict
sclclldl B, Al A ULl ollatl ollatl AR A3 oltell oltoll Wt Ancll WEl WdUR ASNAL dRgell R SsIRAUML B.)

Rl A AR wojURelle] otssl 5. v A A Y Aot Aetdl ual (Qeuell WA 2t Raumi s s2cllo] otssl 53,

N decls ciloldl uR (Qeavel 53 B3 Qe 3eclls wRARDA sct sraMl dud wajetadl sdl, B3 Qael atmiset
ua ol A8l otk Qaelsll oelleir, et UURA det@s YBaol uelc,cst slacat @l wa ofly ugolt] Ball
GeAu oicfl Adlal Blatgl oI 1ecs(NEP,1986)HL 52A B. Ratsl QadRAst caBtld Rstd wa da@ds watldel yba
UR tllel 3ad salad eed (Qaelell storn urell yatldell 32t dos sclMl wicd clact scll.3(3olct Aadls yBaudlst
wundls@ sRl ARA Qe oot HuESal USRIl ancudi [@atsl Al Wojelcdl (Parekh,2008, pg.33).2Ucll
AraHAleHl veandsH Yol sAB Rlatdl 12 Mallell gullal R 51 o, olndlell 2dluicioll Yol uR Ae@s yoauds]
yeatiset 3l WA sl URell AMUARSAL ololl oS ocll. 2t o A Qauell ugl ale date @stiell WAt R 2ioLe
srcdl Aol Ae@ls ysaull (anti —dialogical banking education) & Utdf@ulell Ulsicdl sl AFol Awgydalet Ueuldell
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s12Q0 Qe AMell Yl [Qatgl U Aol AURs-cacslRs Paatddll do] Addst sncaloll Bedl Ylot sl
Azl A auR AAgatalld WREARML Ysie L.

ul ol dutglledl A W HRL 51010, Y oL, UA UHIoldl Ball HelHi @QAUeUA wojeial sl eds @Qatellsll
del Aol Rlats gl letell Acia A eds (Qanlloll 85 B.(QaufRACA ewlatsll YBEauAMl Qe yeial 1 etmd A
WlRle] B. § Miof § ¥ AR Rlatsl AMoll [Avadigell stletddl F Wslgl 52 B AR Al AMetl (QauedRA w2 3(@atd
Aedls uslAxlle] viset 531 Auoll Aadls Ulbaua dy RAUYE ol Yol olsticdal W2 [QARY YgRiallal Guallol 52
B(Rawal, 2006).Ud Qe8] w18 Ratel YBaHl WA oloidl AHRAUAA 6c scll AHy URRAARAA slectal W2
Asll 2o B3t ucllal e sRaAE sclloll WEAHL SAUES L2l scll.§ Mlof & ¥ Qs g Weltell wetateZluiell sl
ocll M2 $Rcll &cll(Mehra, Bali, and Arora, 2012).A0RA URsI3] [@lalgl YlRtel wlcl 511 sRAcll U2 Wl Wl 52 & Adl
sRAEL s2clloll 23 53 ocll. et Wssy AHA Haletl AeAUSH YU sclloll €6l 60 Blatsl Auoll Yaed wlHEeLR]
‘UUBRS ([Aatel 51217 drs WA 2 sRetell AEBIR UL d2L B Aof 51201 UHY) ASCl UM ol &cll.

%ﬂblﬂ 3cl dla ?le @&lQl - Learning how to Learn

€35 UHRAGL AU % D URGA G Aucl M2 UNolHS ARl WUsllag US Bl AYHIQA Redict BY | ‘Al dMIRL
sl s2Sl dla Al ltsle ot dual vlleell R Bullad B['if all you have is a hammer, everything looks like a nail' ] (Marlow,
1966, Tweeted by Rawal, 2020) . ¥l 3&cld Wl ¢RAUR it AA DAY HUA talletl vy} (Qenelloit otoion A@s 2wt
2 [Qateryauatet, Rlatsl sl clellowl oty Asollost UR AU vl 5 B, Sl8al UHRALe] AHLHlet NuctHl 1 oiell.
olsl W Welloll st WA Yoya@l wgjeld Bl Gud wull Qe yEami clasla auell yosay, xRN AR
AAeotallet Uofalcl 9 scll HI2 S ol otell. N il il URRAL wlew scll wal Aol UR dsAse scll LEARN

(Table 1) y(A@e Gualol SEH.(TabIe 1) LEARN: guidelines for reflection (CNO, 1996 in Rawal, 2006, p.79)

e Look back; play the experience back in your mind(Wel cloflal Q- 2iull wojetaa g3lell dHIRL HoLsHl elsl)

o Elaborate and describe the experience in writing(btcj@{q;l [akj_dl-tl avllal ClQif‘:ﬂ)

e Analyze why things occurred as they did(3u{l ©2olle] laAMEl 5A WA A uL % A U uél Aoj dlREL 5181

e Revise your plan for a future similar situation(Qell WU el vUcles UHAURRAAA UHA s MR
AlogatlHl 3812 5)

e New trial; implement your revised plan(atcl Yaleot: dHIZ] otcll YuRell Alegotial el Y1)

L LEARN ol 2ull Ylsaumiell Uik acl Hal Wolk usly il oltlle el (R Ul ‘sRaleoll gl Qa5
B35 Yoot slaical Qatelell cual Slalloll olld HA Aoy 1R HIRL Al Qlatslal Al uHUl G3cd v [ufaucs Al
UL A Yelot slacla duR [@QsudaHl Hee scll RSB UA Alyy ‘sRaulEql gl FsAsalotoll sl drs URaldd
scll Hize] ul yuH uotelly 8le as.

The teacher as a learner (Qlats As 2luatie{l g@As1ML)

g Hig © 3 Qs %l Qatsl Amell clad uR AsAse scllo] 23 83 Al AN Auell ol As luotiell e@sind
URAldd 531 2d.2l URAdet il URRAAS] 2ute R ol IR et olotld B U URL FsAsalotoll ArglVatl QR
GUR yut [Aad ocll, 503 As AsAsdla @lats 1nt Wl verk Ragell yafls Al uUa Rdel (A vt all
B.A Qaslal uot WA 2uual sl 3w, BAQ, ‘g stH?” Ral Ysl YodHl du? 4 82l 8.a:0 Wdlell sl Ml
UA clczellustell dselldl Yell AR dotl 2 2l U cauus uRUeaHl [Dalglell 3qulleal As AL 1A Agj tallet AN B, ‘g’
A I Ral ysl casAold Qawlell ubaua Assu ysiell A6 A B Botl URLUA Ratsell 512l ual cAcURIHL 2l
U el Belt oJEllall (Al Ut B(Lieberman and Miller, 2000, p.21). ¢ @latslal 3cll fA aguellar” A wL w2 Aall
AUURA Ysl ol

Educational Journal of Living Theories 13(2): XXI -XLVI, http://ejolts.net/drupal/node/364



XXVI A Culture of Reflection:

sllotoll pUU A 5cl A altedd ‘ASla cag Ul ol Aol HEAME Aol WAL 81 clrg Al Al ABA cuet
atefl.al Hiol Mol U A sRclloll ollold HIZ Al da sllotoll ol WRA wWeHl sliotoll U A Uy U A3
AR gUsll €35 caslal Asollonal Uee 53| sl sclloll olcll aHAR [@Qsuiaadl 4 dlay Ul ysau
vt olwetell yBau uR audld ® (Senge, 1999, p.1).

Al aldHl Yst A A3 B ololdl Hol xR 3 Butdl ol 1zt well Rl A aml 2wl o o8l

ol & UHRUA Aojeld L ¥ § dof AMltlol Ablclloll Yot $3 UG HIRL AULLERA A AHRARA Agjetaldl o adlcdl. 1Rl
Ul Qatsl Axell cadd2A GUR AsAsAst scl M2 UMM oldldl ¥ 2cllAcl atsdlauiydl Aull AsAsol 5l of
YUl HRA AsAsAotoll rslAo]” GHIEL sclloll (AUR WALlot ollard. 2wl ARINHUL HA B USSHRAols sllold el d L
Yosod &cll:

HIRL Qa8 clid@s dmzua auval 12 3ol 9 datH oetld?

3cl A uRL Qlatsl wa QaeRAa IsAslotoll BolRLAL -l S UMM Clollg?

o g HRL YR AU AsAsaet ol UR clleal A AL B?

o AAA &l d,

o U HRLAUA Rlatslott WA udAl % w2l GEl siHAl ool B UR ulall AWML § Raslal dlsAsdla
Ysdlae] @Qatgl uucloll cacial sl wa ¥l Aa sla?

o & AU Al AlcllaRRM AsAsotoll :WrglAe] gL 3l A sdla?

o AN ey Qs waA QandRA Asud Holla 3l AA 2l wdla?

§
§

The Principal’s role (W% wRALRLA @j\mSl)

ddls Ya@s ot uRairdl au Qlatsl A uu QanellzA 8. i o ool A% Ul Gl uofUR B. As
ARSI ool AR Ay 1R adlaesd], sRget ual Rlats A QL ¢Asl eesclclloll 8. L MR UR USSIRIU 514 &d,
51013 (Qalgl M3 veld [ st B, [Qlatglell 6l adlaes] siH s A MR HIR U3 512 6d. Hal ML cdluisadl [Qlatgl st
ua Qets [Qenellotl Aoitluyo ale Al Qasla s3lell AR sclell HRL QAR A A ugl Act Qasl % well siwdl 8
Axa eguaclell QR Sl UyILA ALl sl L [QuRe] wUMelsRQl HA ual 1Rl Wl Blaslal wel URRAAHL Y5l ¢
Al sl ol Wl Haccloll ollotd AW AHAEE MR ‘§ M HIRL ASALEL, AHLolcll, dLetell, AE-cle ol Qo el a2l
QAU il Aa@s asta du ussiReets oleitddl odl. Bau-ulQBa Gurell wdl AsAsaletell B gt »=u2 A widl
tctoll WA 1A yosotoll Y3l 531 R W 13 A sl ua (Aol ugjetcll.

o & HRL YRR HRL crdAHl 3l A agll @@?

o UlUMs auouoll vl awouni 3l gAst el slsA?

o HRL UE, HRL Qg Yot Y ual HIZL aldaesdloll efst cRA adt Al § & W3l Wettofl stctell
wow opuiell 28 ©?

o URl 2l d3ell g@siHl adt Baw ua ylAGa sl adt IlsAsetell Al 18 uRadet wUad?

Various teaching-learning Projects (32CULS a&l@s lﬂ@&a%{)

Project -1 The role of reflective practice in teacher education (Qlé&tsell UReaaul AsAsdla Asdluell q@isy)

AzuAMl A el W st @Y ua sl 2uredl ocdl. AH vdl Mol JsAse w2y W A yar wRL wel
(Qatslal At AR UASA slotladall Yol %33 &cll,S1R03 Aol YU A cRlcRUU HERE § AMoll UR AUURA ocll. Hal
ok ocll ¥ Auell B ewollerdl aorR § HiRl LA Ul 2y AM oled. s HAFGd A2STL Q& BHoll ol Aol AR Hgld
Sl2l A YU HIZe] ulaAs Wy B.
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HRL L Wl Qe dielliolg, Aol clasid YRledlAUoll sHIBA, wa Aol sdl. Uq Al Aeglal Rl usldell ellol
Gl &cll. A ULl ey UglQdl e@ett wal Axelt Qeneflaad ual o uglQell uadlBetl 512 AR ol Al W
Uooltt ol A YsiR Welloll et dAxy  Ragiuael seid Al cld Adl YuRd sell UM oocdl.g Hiof © ¥ ol Al
lucal H2 Rad Wdlell st otat yaudell wude 531 sl daur Avcll AR Ml GURId,WHL dlddl QRuUAeR
wallle@st uRgncdl QenelRA WA Useol AUAML U A% AMl Qe Ydell wsjeiddl sclal wlls YodcllAa g2
scllofl 1L w0 Y3 scll 8l Al 1Rl Al Blesleg ot Slalcl Ui $ANAL AR U YAl 8lg BBl AUl
s8lsctil uRaldd seal 12 N el wHlewats (ot St a3U AUd A (henceforth referred to as Swaroop)al HRL Al Rlatslal
Aleld auuat ol wHRd sl

SLaa3N Hal ‘allzs slRl ot slalcale] Rlael aucl Hi2 diclliols 531 edl.ad vdi, A W3l dals Yals st wel
@Qetslal el sucttoll @Eud 31 otfd. A srclle] HYul s1RQL A &q ¥ Alst (o Vsell § Axell B o As Rats ocll, Axstl
Hiofl o s, el wAots § Al [Qeasladl As st slollal el el cld] A u3ydld ol w0l & el Qasil dectsdl
HIRL scll MEl GHRoll scll.dRal alalatclol Yol 53 A 32clls y3cllall uUa vidld Auuml vidr Gej 531 ¥, ¥ Alsaéle
clcdleRll Gej scllM2 AcRUIU UG a8 a3l o A A aldd sAsletell 2ArslAo] @AMl scUMl Ul slAsRs AR
el oltlly delQa Wl oual X det slact @Rawietl AU Blael et idal wouHl delld suual 12
UHAA s2alg ol ocdldy ARl vorr gan Rlets uA el Qats B.duy Rl well @asl U dysiat el » As
vRll ol clEAcel ddl} vl cll.dHoll WA diellH AR [@Qatsl M2 As BoHlot Bal AlRdloll testl scll.

AL, R0USHL oAl AUl UL Yar AR513 Wals won sl Bl WA WAy Qlaislal xude sell Wdtell 2wl
ag3Rac Yorololl dlelldte] o seuR vullesot 59 o, Rl Aewoll desstsll SLaazd 2 dlelld vuuclell AU wudll 2
Ws ] W63 Aol § sEls AHO AU $lcal A URL Sl YSs(Rell MloteActot clOIR.

SL 23 As oAl clottell ocl, B Yool 2o AMAell Vsl GOHL AR 2oell UeR Blatslal clel slaicals]  Asilds
[@latel AUl sell.dlelliotl L ARHL QB Hecloll Yalot Slacellal wicdl dlul sdl. il GuRid AsAsdlal Vsl uajelcllcis
Qe Yl cles sl oot slacat Qe @ua Rlawgl WA Walyet Bl Yalle] Al Yds @Rlagl uURj sd.dx Axa
gadlel AR Qatsl el Adl ocl R § el Uil urlly Qe As wd Qe wudl ecdl.als 0@ wiuA
Ul QauelzAa 2lluictoll yBauml ddd A selts Yl clc Awald HRA HIER USSIRIU ollotdt scll.

Ul ARl olloeroinl staazu Ysdlset elellls aol Acl Bul ARA QatefRAA i % eeudla Qe Qwda Asilds
(@Rlataloll coluisHi wMA sl wl cdldl RlaslA As [Qenellell sl Aseoll aclte] sq. L dsellsell Gl 53N AR
@ats ual QaeA a2 @cll GuRell €l g2 53 ol Aues Rlasl 21 As wsclSal LN LA Rlasls] actal lwstizet
AcRMl 3UidRA ad sd.alcll caBold Holedotandll WAlBlsdclHet sREl Qaslil  wwdd llwcle] acyl oopd .
Asol Wedlotoll 5120 QA clot Slacioll Rlatalell WURSIRSllell Aoty UL

Sl 23U sl A voly YA AR Ayl caaslrk scl. aAud As el Qa @Qaise] adet 3q sl dof dlgeal GelsW
Y3 WSy o HL wousll el A yur @Qas delld As ydigell Ral sedoltir wl@dd ag. szl cdsadlysd Qlag
YBael el eldllls we YA usdl el B 1Sl [@ol A3t Bladlotl Yyl yYelHio] As yead oqg. Axell [QeuelAA
Yuell Acloll 2Ll sl 528 Aulle] tatlet gAMLl s1RQ Ll alQell Motz A As (Qenellell U 213 oML 3L
(Qauellofl WA Aol 2wtctoll WAH At SIRE UAWUHY WA UQHIolld cldet ad 6d. Sra3U ul cltetdell AL scll. A
L GOL AU SSURL YslRell Ydols <ok Tulo Aol oit2ll. 585 A QAR 2l cllua ‘B o{ldlor atitell As ¥Rt awue
scll dlucincdl ysadl Aadl. A st Staazual [Rratel Yu wuR 531 o€l A wllou el ul otal @ets drgell Wdiell
Yol coll YeRlA sall wol Agotc ual HaHRl 53l T2 o{ldloell 2 ¥Ret sou st amaounl vl dldl. waEsl did
W 3 A dloud ul so0u UR Aed Yt Ancll dly ¥ SLaaz dal ul sa Wil Bletslal luclalls] st W, [@Qatsl ctounl
QAL L AYAYd URddotell yeul@d ug ol wl deell gL szl ydoe MBd,cle-dale Ysd Aswdl awll @Rew
B AAe GEleW Y3 USY BHL Ulotcdl ol YAdlddioll Yelloll -l Y2l sl Ad AHd Qe ubaumi Yusu
HeRlo] Heeel UMM &,
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el @eel yauelHl Quraceal As [etets cdill W ol A B.Qegl wotdHl Rlatdl gl Al Hisl-Halel wa
@Qotycttoll ausHl el ASA wcRelHl 21 B.As (Qaul-Blatsell doitoll adlA Y Ace AHFHL oislRLcHs elael
ool A 8. ‘¢ HRL (Qauellat wg . AM 539 A U U Becllet ollotd sl A HiotatHl A B.

ll YsRell oltlles HicadAell Qg Stazd Yirace uA el Heeell A ollduatl Hotdl @glatsll Al el 53, As
UUSR A ol A clo weell %Rt sau Hot WAt Ax Steazu WAl Al HAcl @reud Quett 5128 2llull sdl.a
il sau vl Aett ot P Qatsat yerldd sa Hiotdl sdl.

IMAGE 1: SWAROOP WITH LAVAD SCHOOL |MAGE 2: SWAROOP WITH STUDENTS
TEACHER
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Image 3: Swaroop teaching the students howto  !mage 4: A student teaching a teacher how
Knit to knit

IMAGE 5: SCHOOL MANAGEMENT Image 6: Students and Swaroop at Lavad
COMMITTEE AND SWAROOP Primary School
L As Al eall ol Bottell wouni QenelRA U @Qatsl <A dy dgad e U Aolu YU gl SLrc o
As YRarul uRAdd 53l Qlatdl [Rreudl Yuui 3ecll Al 23cll ® Aot uell vl ool Ratsl Anstt [QenRAA S ul

YsRall Ydole clolR Aleell cloal el Auoll € sl ELRIL

Image 7: The teacher playing with child Image 8: The teacher and students
with love working together happily in the school garden
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@eats dlelliott dsn stelsi ugl ol @l ua QanelRA vol GRUWEA U VQUAGMR dlodll scll. Sz
el Gettgett 2002l 200 s1dl ocllurd o ool Yst A ocll ¥ Al Gtleoll 3L sall Yell 28l 2¥A? UL cllctlarRila 2stell
Aviclle] U Al Yol wodln auRdlell walalel3] AWs wURl dE 1Rl well GUR &dl.

Converting the contradiction into an opportunity ( (ARl dAsHL ¥Raclloll Aldsd)

alles sl dst slac QeuLsTp)ell Qas delli cite @QaslA Auoll ofcdot Bleglell coluistl Gueyds wUME scllell 23
sl As Qa@e Ay 1ol vauet el ¥ Al uglell colvisii sinsl A st Ad A Udell aletd otell. 2], § darR ol ¥
@l Anoll Ya3cllall dssal Wl WA wiadl . Aol Ydcllal oA Yot scll:

e LSTD stasd vol AU 8l Ol tlnSloll YAME el B, A Lz AU B U[AUE BUA A AU 3UUA
atell.
o Aalalal adluisell carcRall sodatil Azl Yol wajetcldl.
o (Qanell2A 3eclls LSTD Ul UMM UAHE &cll.
o % Qa8 Auet aoluls Blewte] walaet LSTDaL AR 52 & Al Rlawgell usla yol Ll ol & el Al weARsH
WA AHaHaAlel yal 531 asdl ol
UL ol Y3l WA AU declls URdcdelloll 2ellsik url s2ll u3:

o (QauelRAA vt Host vitetcll &cll.

o [QenelRA otcll RUA 2lutell UAHLA sl UG A uclloll 5REL AMe] AHIL tallol YA AHA U2 cdluisHl 6d AUy
llwtetoll YBaumi 4 elHeldl g2l ool B AsCll sUuRU 6lod] ot8ld.

o B ourl wetclloll 8 Host el ocll Bell Beett Mol woumi Qeauel slosloll €2 ctll sl

H R Qatslel 2l yldewa el QU § el vot vjat s, seld § Adl As udcll i s ¥ Qasloll yebcllzi
U sRAEL Al Al sE scl W2 V2l UB B HRA 2l ddl WoNe] 5RQL A &g ¥ A colvisell Qe ulsauui
Uajelclcl WRWRA Ul ASal vleadl ol &8s Ul g RecllalR olod] o >l Qe Blal Ysaal dotcdl Ysll dgal el
&cll adlaeatl o3,

@aslal Auoll 2 o AMsY 3 AR Anell Qe aucloll sl dedia claal Aud Yaol sAl B AM Bdl Axdsll
edls st ojleirioll Aeltel AHA Bgjeiclll.ars] tallet A LR LR Hitesell dulatll dRs avd] &d, HiAt Aells Rl
WRYl cabtld ol @sit drs avg] ed. As@sdla Ysedlluoll s1RA AHZ WUell €clAl dgred il 3ol Aeilds
U@dIHoAl Rau ks vell alaul gdll.

® &8 Qa8 yeud s AsAsAot dSA HF WA el AR HIRA UBAL YQUE 6l ‘wow, Let's go’ (cllg, U
wI atllA). § HIRL N6 A [QAARA AmHeHl Ysal HE ulA Grugl ocl. W w1 ocll 3 woust Ratsl s s,
QAR UA %N AHHA Aol clUisHL WUHA 5. UG N AR HRL L AARl AR B8R0 UR AsAse 53 R 7 il
ol ol Aot ysll s2ul...

o HRLQARL, By, YNl U IsAstol ol UR AUl A Ao B?

o 9 & MRl uldeud], 2oLl aasde] yedlot s31 Aell A uR WA yelel wsal Hidj §?

o &Ud WY ¥ Qasl 1Rl wAeellal [l doR uin ot s3I ML UHA 537

o 9 & URUR AG U v ¥ Aadl QAR &l Aol Welloll Aei@s 2yel 53| Aoj UMA50 sl UM 6A?
o M3 Hued ceAls g B?
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L oLl YARAHA HRL ASAE, cle-Aale s Al clldlcRulell YNl wal w6l cell QAU U A
gllcell (Whitehead, 1989, p.3). %1 MR MRl Al Yella Pclotdl aal 82t Al MR HRL (el wal willsellal ([latsl
UR lucllal Wed, atouHl Blatsl wa [QenellRA M2 Asdl Ysd dldicRile] @Hiel 54 BSA

Project -2 Providing a democratic, negotiated teaching-learning environment for the teachers
in the school (WML RSl AlsEl U cle-dateaud Aal@s cldiarQ Y3 ulsd)

{1 2 QLD Slogldlsetetsll’ RALAML e (Whitehead, 2013, p.2).§ HIA Ml B w6l cleclle] QAR ocll
A HRL Yl WA QAU YRl scll. HIRL s U wEoll Hal HIRL [lsAsotell Arghle]’ QAulRl s2cllell ceisell
£R G8 el A2 Ag Eloy. Mol UM 3 HIRL oltll 0ol el [AAR ANAREAL AR ol GRU Flat UL %l A § @Qletsl uR
Alél €A A HIRL HENloll QAUHL st €] owguL. il QAUEUUR otsl3] sl HR RSl Arell sty AsAse s3a Aot
GUR otdl A%ell scllofl aldatdl utucloll 32 sclla, wt QuR wd A well Qs wd wAl Qe wa Ad
AsAsdla wu scloll 23 531 Bl Qatslal Aol Welloll (AURY, GUIN U (Dol % s:clloll ds HA.

Nelewlelt Dadl wewl@s A wleuds AsAsaet 53 asdl oell, Al AsAsaet sl 12 QaudlResa
A dsl Y3l wiscll %33l B, % 2l B ¥ AsAsdllél A s slacat B FA AssU UslRell (&gl sl sldc
sl U A 58 RAULets AHERA el otell’(Yang, S. H. 2009,pp 11-21).

A HRL WRIeH wL FsAsotoll MUR 3R 53wl olell ArRARN] WA Hollad Nual W2 @Qaslell Mol claudl.
Boj ol IgAsdlal (Bl AveY.

uddl dsAsdla [ 4 dwte 2015 (First teacher’s reflective meeting, September-2016)

A HRL AAASel Qlatslal asgueall ¥ ouml slasl wal Buial 8,coluisell ugallal M@ 8, ual atoudl (QenellzAsA sie?lall €2
GA 2 B v 53l dects Al [Qatslotl auwiel sl B30 AHell Al vURN%eHL LSTD ol ylBauell 1Al scllell WRUWR
Yaleol 531 @ &cll. A Bell AMell ot ltl Al o A AMotl Bojetcl sdall Gl N Al dsoll Al ASA Aol Wajeldl vlal
QURA AsAsaotoll Rl s cval.

AsAsdla alaletuat uaH @dlell Uddel -

&: LSTDell adlul olasl el 3 52 87

QetsBlot: 313, Aual [QuR 53 4t 1l U B.

& Al QAR 531 A AR 5 A WRAGL Gllold sFAU?

Qets; (Hosarl Ad) oll.

& 4 AHA AL B F AABRS YellAot W2 AU sl %33 (Gau B2

Qets: sl

&l Ul sl Sloll el dHal Al MR ofd B?

[Qlats: HA A B ¥ cdluisHL Aclly 5 A WRAN MEA B, WU AHA WoUHL Blrctoll Ws R HESA.
SRl M Rlcloll el g B? Ycdlololl adlil YU Aug? WALR A Rled sdcllal?

@ats: ot A otell UR w2 oell Aty HRLell Agel Ul otell, ucllgell s120 § Aral 2002 I luiell asdl otel,
HRL Yot QaelA Yol o2 d uslaudl «tell.

& ol A dlcd GRAGR B tHF],dl g AU Acleoll 5120wl YgRA oitt sl AS?E AL Ysioll AMLtllol HER o
Gui lual SgA?

Qlets: o1, viudl 2l YgR Al Al RSN U il AHAUAL GULRD URlL ecl SSA.

& U, AU, AH s3A.
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AsAsdla aldletust ollyt ot Hddel -

QRets: [QenelzA LsTDoll 1Al 2lutalt 12 datH otell, HA YHEHL Audl B.
& 9 sl AL ™HUA SLreizUell cdlHl ARa ALl MUl &cll?

@ats: 6l URG Al ctogst B.

&l Slotl YuuRuedl 3R B? (Qewellui ¥ Rletsui?

Qets: Ratsui.

dAsAsdla atalcatuat Aot @otell Uddel -

(Rlets: wN ol w3 YLl tallel L A@ls uald UR 3ead 59 Al AeAsH R Yal 5297

&9 Mol Al B ¥ meauusH Yol sall HZ2 U AL LSTD AR Aetl@ls uglQoll Gulol oit sl ASA?
Qats: o, Al olld Uq...§ Al sletd e otell. wenusH Yol scl A 2UuRl AlQs wateeldl B.au o e Al
AYelaml wa alellzAul A ollod ysl Gell U ¥ B.

& R B AeausH Ygl sclle] 58l 6L Aetiell 9 [QauelRA calsea [@stanl sectia cell astal?

@ets:otl Ag A A ool A 1t Asuola ylbau .04 AUl cllnloll Moyl HIR (A sletcll £6A ¢l
& sl We Aaudl As [Rlats dld dmal Rl sAl dt A vojetct B? LSTD ARt ws ¥ anilell aell 2uadl
ol uglaton wesell?

@ets: LSTD 2R

& Qanefl0a 3l A elvias] vou oA B?

@ets: LSTD AR Rlewt uBauel

& 9 AR atle] draluisl Qaudllell wilRs sl 3 duoll Rlewgl b etdlleldl U culsold [@Asta?
@ets: clnslotell ABGa ewdlleldl.

& 9 AR o] 7 Qauellel [@Qstat ¥ ueanusi Yal sl A?

@ats: Qaell @sta.

(Personal communication with the teachers at Lavad School, 20/09/2016)

Rlatila wu AsAsdla Mol 1ot el wloset 53 3 wucll Rlats AsAsdla MERaL wscuBBalell €2 ARAR Al
FUL WUHIRL otall QAR st Wllel, ASAAN A RrgndiRl cdR Bl sletdllell 2uAl as 23, LN LN w AsAsdla HElat
AL 2ol wscllRs URURL toll A Betl URLUN A AsUd A Hwojd S dlF [Asudl oLl

& oL A % Ae@ls Yigse wudl %y sal B A wA As AU dld WA WA Holld BostSet sal A wHAH Ysall B.

Project -3 Integration of Life Skills Through Drama (LSTD) with the school curriculum (2lLUell
WEAUSH AL LSTDo] dAlol)

UHAe] cAcRAUUaA, BeAUsH Y&l 5 Aol LSTDall [Anatall A% Udletl ool AHAUASHL AHAL 5, L oltlles
AHRARA] AMLkllel claal HEZ AU LSTDol [@Auaunl el 1Al el ygRialle] clze ololtcg] Boll Gulol @letsl auoustt
AHAUASel AseEAl ol Yol Aell ol 531 3. [Qatsl wl aEldl 1A 1A A YgRipllell Guallol 2lal AMAUASelL
olost eworl ugl @AM Ul R Hadl 20 Hlelleul srcll coauL el Bl L UsiRell efyRUL 1ot vaell coll. uHa UssHl
AACl Ul $R51Rell 51RQL [QauefRA Yidell et ua (QRAHell yHA Ul AHotll Fod adcjaisat wal dad ade] Auetl cdluisHi
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uglAuall AL @Sl Ul Bl UEALA B olalsS AR(Lgd, L g12lol HIRL ol ulcd] ¥ (Qenelll Hot Al 53 B ud Al
YgRA ua UAML A2 Aslayds sAse sl otel.

Reflective meeting conversation between me and teachers, November 2016

Qeslol AsAsdla Ml e21euat &c qlclctiuatl U2l -

& U L AHAUAS UURBRS B?

(@lats: sl uolos 1AMl 1ot WA B Al AL aAtR UH uRl el otell.

& AU A YgRRAle] w6t Al M 53 of? HIA Ml sc?

@lats: oll, Sl Aellerts UglQell elluieial 1.

& GIRIGR B ¥ AU Aollets Ugldell 2luclal 8l uRq, g AU dof Heliset 531 SlA?

9 sl sl vRUWR 2l 8?7 ¥ WAt g scltell Mot WA & 2llvau coR?

Qats: Assy ol 58l astal, A Yg@Aoll Hot 1B B U 2lwcllell Yl U Aue] tallet 3ot 8ld otell. clnsl Hest
sl catct 8lal B el i3,

& 9 AU YgQelt A cuaslal uicotl Hal Y QaRatell e A Blazg uud AsAsdla weniledl Guallal
Uls £12llel Gll1sl WA s31A lal?

QRats: ot ({Elat 31l As ex 2l vares o).

(Personal communication with the teachers during the reflective meeting, Lavad School, 05/11/2016)

L {lEL uglott [Bad yidett deunl F anll oot @Qenell @ ofifloell ylbau oz sdler § AsAsdla ale-dale
sall M2 As adl ule sl ALt ol coluisHi 2Acl yg@ Gur AUl sRcll.aul § L Yolott Yl Yodl: R ot
SIA 56 o YRR 5317 dx Aul 1ot uiell? Aui 1ot well? A ol SQUALAMA AML g 0], 3 ol 212)? 3H?

A A ollold UR @R Y5l 3 ollsl 31 Ystoll oscllod D QB HoL o] /ot 002) Yl R el 3.2 As Bdllell 25(As
UN LSTDoll clelli eR12l0t vl $Al(SWAROOP). Boll glRL 6Ll [QURell UR HofR &l2l, ‘FH’ Yslell wcllol wlUclloll e
@suaatell youdlA AsAsastoll Rirglas] Qulal srasll ulbaudi W g@st eyl 8. © URotoll iex Reslll
RaguBal ugl L AEA Wl AU A s ol N waclsel 5 A Uy ¥ cdlvisell aldlctlHl well decta el
Dol UA A YgRA olle RaslA AsAsel sclle] WA sclclle] A3 57 .l A wu wdll 2s[SA Gudlol
(QacRgell @atasial e1auet ugl dal Ly UEolloll UHANOUHL Al @SR Ul AsAset sclloll BEd AMell B[S
ctot BaulHl aell dlel odl.

HRL AlsAsaleldy; dqcall Qatglell wolidl. (My reflections; finding a purpose to learn)

5185 UMl cllctlettU €320t SLe3N UA 58] 6 3 UL HQRAAR 585 otg 2llmall W2 3 ¥ 5106l %32 sla & .
QuR GUR AsAsalel sl HA AUMsd U3 Wl Bletsl wa [Qeuelzla Anoll cualelFA 6 aHal Al B.aHa sl
sl ol aclloeldlal 002 A sl Wevtie] 5181 Holl 21 B ol Al % Aro] ARl HEAUES U3 B Is@AsAet Hal HIRL et
WAL Qs dsell Adle drs €131 oL,

U3l AsAsdla stalHidll Qadel sd W ell AcdlEadl AdAR0W:

st ¢ % sl 53 & Aoll W 8 &q B WRL?
& &l Rlagl A W3 uld R st B.
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A Culture of Reflection:

YRR, UGL 3l 51 D 8lal Wenall 56 3q ¥ 50 87 B dal Al (BesHl Ard Hdald scloll Yrau 2wl
ak?

&: 6l UHIo] UaAlETLsRQL A uA &d B,

Ysl cllRl MR ‘UM HAGASWL Bed §?

& BH, MR IR L3N Hal Walololl €25 &, URRAM ual uba uR AsAse 31 Ml ol uRadst claat
HEZ HA HetH AR AAsA oottel Ax 1Y Rl (QendRAA olotlalall B, L UGSl Al 1Zl 2ol wal
@ dU@s ooladlol UIAGR, Wleieell o UYE dollul URddololl 5128 HRL sRIHL ‘YU’ ollMe] el
GARNY. Ul UEALA Hal ddueR ol clclloll AGA Y3 WSl (Whitehead, 1989, p. 5 ).l UAGASA HA As
Qetsoll slauMl Wal Y oliHoll decttl 3ecll disid ¥cll ® Aol wojetal sARN UL UAGASA HIRL Yeloll €l
U (Aol Axgydaet @QaHL As otal et Dol GAA s2AL § Mlof & ¥ WoltHoll dectA HRL Al
URddot 2] A HA A5 ‘sl Aot [QatsHl uRaldd 538 daGAswl 52 AeAUdlall stistall GUAlaL
sl ASloll Welotdl HEIZUL WNEl wug Al A Yellal Al AUARSRSIAA Bl 9 A MR Axal Hee sclal

U (Aol ofA3lol U Al UL HR2 A5 YER Wcloto] LHIRL 531 AL, (Reflective Journal 10/02/2017).

Establish the anti-banking education system through reflections (ﬂ&@s%m«rﬂ Heedl Aodl-
AlFol Qe uglde] yrauet s24)

303l 200901l BAHLHURL Qs As otcll Al ‘oo Ael@ls yedotal uojetadl gl coluisui BlaslA ol
AetlQls yBEARDCA uHe 23 s3] Eltll el BHE, UFollcds gL RUA, AR, YH@lsdiell 5§ Al A2l Antcd Hdotd 531 2@l
ocll; o8l UL adluisHl yol taulol €8 Al REL Sctl. wH Ol AR Ulatell wausdglHl B walol dull el A aAxoll
cluisell dlleofsHi Al A2El URYU WA U2 oA8ldl. Blatsl Ao WA Axott cluisetl Aet@dls Yedot QA AR scltl wua
Y¥cllul ystall sdl.duR AsAse 53 ¥ Adell Avld Udolcde] URBUM ol 5cll AUR AR &g NS &d, w2l
YBaumi AssA 585 Wl 81 ol Slcll RSN, [@latsl Histcll sty wl Ul AR [(ARASWL clag WA olnsl ulau o
AR yedol 531 W3 URRUH cllddl &t Ad 59 A Axell Alds satolel3] B.AsAGAc 2ol wUR ol Astl Yalll GUR

> 53l

A yosod usll Auoll Axet sl el

o 9 wUud wtnslA Auoell il (Feoll e A udledot uudl 2819j?

o olloll G5l (Aalrl BUclloll Yyl 3 9 8lE A3; AMal AMa] Ly Yot wallell Walall UAsct collalell A ¥ ulewni
YU ook W Ug A?

o WUB wuel Qe Jal wotidal 8265A lA ;B2 dsell As Rl Al ¥ Al ¥ oicll dsle] Aninl 53 2
Aau ?

(Reflective meeting discussion agenda, March 2017)

& MRl AsAsdla stadlol uend 53 @ ocl ual Al WA otwrul ‘Alwaell g (dgeell Rlewl) ag AsAseust
L (Reflective Journal 10/02/2017 pg 24) Wl Hal A W8l Yol % Blele YA A BBl Hal AHAY ¥ &% M3 wousl
(Qenslllal 21l @il YEauHl Axel ‘@olal Wenel &g’ HAdl oell. ul GURid @atsl WA Axal ‘@ouddloll dq U o8l
A Aneg st 1A Auell weloleldloll s Axey sHiclell Alat 33 53 e 8. N AsAsdla {Elol ezt Qatslets]
ot Ul Glold s €1, Ratslal cogd AW Arotl Usetl w%otHl 3eclls Hocloll Yl GUR R Hsdl Usd g3 ‘Qull
S8 Assa Y&l el REU B Astl Wenell Yuad dd 9 B? 2l Y&l sl ABN Scll YslRe] sllat ol Yelloll [Asld scll B B?
Al A yella [Qenellzlo AeTel ot claslr WA 3l A disoll ad?

Sl A lug A ewual , Fcll A ollwg A ol

SL 230 Ul il R0l Al allsell GUR tallotdl vl Rletgl uclle] 2lluicy] 6d.Ud L tlledcle] ot o %

a2 A il uR ag A vol Uscle] B. ul llold Ratslal atd Axstal Ul Adell Higll o wl Y& GURAA dl A auR
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AR o, MR As Aled AsAsdla Qlats dd adale oq Bl oflst @eatsl 12 A GelgQl waU woll 3.0 3ecs Aalds
Ugseat wull auon 12 osiset sal Hi col GuR ¥ (Aol Halel otocdl. v scllell Yud 3 QSN dlwead GELEWL Y3
uscllell ocll. Ui [Qatsl A ¥ ¥ alnslal [AnacRdetl Qe eR1llet AsAsdla Ysdluoll ylsaumi 3l 3la sl astaL

Project-4 The Rangoli Competition (2000{l 2uul)

el 1 el ¢ a2 30 Bar Yol ddd wd@ Al diol 20006floll 2utilo] 210t 5. 2006l A @Rl Yvaud yiAlet
Assol BN Rl ddaletl [ adHi HIHIAA wasiRal HIZ dRell aidlelal 2000l el Ul €l 2000llul wEs?
sciRoll Heedl YerR, URURIOLA BRIt slollclaltml A B,

L el Ratslell 3(3otd Retal yeucllell HisldiAl HEELE OLES (Parekh, 2008,pg.33; Ramachandran, 2018).

IMAGE 9 : TRADITIONAL RANGOLI PICTURE

%2R N 30 (ot cioll 2000l 2utloll 13U 531 A Qe %A 2112 olsq. AMA ALR}E B HIA UM KOUS B.
Aell, A aui dects stal Rl WA sal:

€35 adl Auell cdluisell olelR Aoy As otcll 2000l vlettacl.

WASA Axal AUG L sl Yledatl Aol B WOASSAL AHo{l A Hodl L0RER2e AHpLHL Yol 5
€23y cdluiell otall ot [QeneflRARN 2t Auuinl edl Al

(QeuelA 20000 clotictall HIZ UBSR SER, Mo SER, Uallwoll el Bl 518 o AH ctudl AsA o} B UM A
2000l slottetaumi auridl da.

5. ol il 206l atstall wal duAACA amlHiell slotictclioll 232.A0 gl AuRA sloll USUBR A 81
A AUl wst ol el AR get,uiest adR Al arudl o o1fd. Al oA udall 3 yYsief aRAel gt —uiest,
oflog cdl? crudl ad.

autlolt udetl o § (las odl, ol Rad o Qasldl A Falas «d2 sal wa At Rad A Qe
Qalas oloticautvid As @ats wal A QatelxAell du Aglas ARQHT s A otssl & ud Aol UeA €A% otell
olliial AM sLctclHl vc] M aciell €35 (Qauella [edas cotcllall wajeict HOL AMe Host UQL AL ERA%o{ Yielell UM
oluly @elasl A Axotl [Agl, ool U ololR 5100 U A3 sclloll cll.BRAA ER12Ulel GllSlatl oLl Ratsl ual [QeuefRAa
Al [l uR ysle3l selsll ve ecdlal UAlilell cacizaual s1RQL oty [ARlasiAl voly SHetell ua AssUe yds
Axetl el Acttetll Udl.

> w o=

2000l 2ullotl 51281 WML GRUSER] cllctlcRRl Klod] &d. UellcHs (QauelAlotl 5120 €3 Al el duRA cuR
AU ololcdl A ecdl.QaeRAA ook Aacdal U2 [QuRg usd od ¥ sal wuRdl Arias [ga Ad.a wdg siH «8ld
s1R013 Rla8l A% GlEELAL Boll WU HIUES URL GLEALAL W™ALIULIHL P call HIZ il cdlotl (QeeRAA As Au 3l
WA HollA otcll otcll Aogatizll QauRel usdl gell Auoll 2900fl Wl Aol WA UoticHs Buital(QenelRAA Anetl (AR 2L
adl wal (Rlas uMeal AU 53l % sal USAl Bl Aol Yekallotoll Slaacloll (A5l URLUMQALS AV WIlRloll Pclot
slatcll Autcdl A AHall HalARL 5cll ¥l scll.rutl dal W2 QBB WAl 5ol HIue t2llel 3B 53¢ Ball vas 5laclal
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HeldA 5c)l USALUL ol Slatclloll Mgl ARld,[@Qstiot, UalcRel Rl veasHAel Qoo @latgell Yul 3qull sdl.
QeuelrAA Auell 2900floll WHM UGl Yol tallet e8R Urie sl Uscll AlRA FuulHiell titsld as clloll olal ’AL

ol Yielell Aelloll Sl A AQaSl A Ul cldictius] s GelgAL Y s B.
Yool oMl adl uuiniell dlac WL ARBU(Excerpts from the prayer assembly conversation)
Qelasl: o sictell Ruuitl WAl olur Qe -soll [QenelRAR BuclHl A B, 51013 AR gatoll 2000l slotialal 12
As ALl 0l ‘Elaiet GUR AWl dletell’ Guallol sl sAlB Wl % Aollcds QAR sdcll2l Wl gl W JER AL
&d.
QauelA:uRg QRel-¥ it QaefRARN auAA staHiel daltdcll 00fl auR ye odl.
@alai8l: sl, uRq clletsll Ll Guallol 5A A Vol % UellcHs QAR sdalal.
QanelR: uRg, dldt A atstll Wl ot sdeual let As UsiRell dotruld B. A WEANols] GRldst 52 B.As Aslust
Yool Yeoll GURall V0% EAwel el gl Gl aat .
R0l Sotl [QenellRA: A A2Muol ALY B. U AuyaHl Al et o Gualoll BN Elalcd UR Al el Gullol sl & %
llsl (Baid Ul AU AU YSLES st B ol HA Eleledal BRIGL 53 B Al Rcld doll et 8l GUALL AA o212 Aoll
et atstall auHolul aus o,

(Personal communication between audience and judges duringassembly, areflective conversation, Lavad School, 05.03. 2017)

& A Rasl cial Al ysRall e dietoll yewldd as sriuas @stiot ual UlcRgl @uami aadl vol AdLRIA 348l
el UUAR Quaal, Axy A2 2w We s el AsA old. QAR el Wdal v ABs ecllat ag a1y A dqell Yalo
vl BLstaydsalaot AR veA 52l 6AL5REEZ AHA 2llual HRall 3d Hell o,

IMAGE 11: THE RANGOLI MADE FROM
WASTE PAPER

IMAGE 12: THE RANGOLI MADE FROM IMAGE 13: THE RANGOLI MADE FROM
USED ICE CREAM SPOONS MATCHBOX STICKS AND USED BEADS
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Image 14: Students and teachers are working as judges. Image 15: Students and teachers = team who won the competition

Ul YgRal 3 Qe ual Qletsla As W Asxged 3 s sl W2 Yrcllell sl Bettell Al Asollostell
At ol U @Qats wal Qanellotl Aolumi atsdl Haleloll €laucll q.au Wgsesll Heeell QelaaGst slacasl Hsla gl
el AR 20060 gottt ucl U2 Qelas AR Qs ua [QenfRAA wol o AN sl UsAlBHE wHAlell
Gualol,uHofl Gudll B ¥ [AstGuDa(,2000{l Yer U visys BF olld?, Hiuel ¢lRAGR B?,5cuUlcd B? UARUEL B? wllell
LGl GLtl WAL AUlAell UScll. 3L A Wol o AU HolRls st 6cll. Wl AsASloll UlctcRRHL FUERYEl ddot 59
ULCRUS &d.

A Setback (%31l 23ulct)

AR A Ael@ls sl BeAl MBall sdaua, BHL 9t AwU Ulatl Al§ ol s uleulle] wiwet 53 B.AQA
HEot ude udetr awouni PWofloll 2uel Yol adet edl. ot s udlew w2 vory GRURA scll.atuil ay gi2ulel
S AUAS Yeolloll AUR Blatsl uQl wox WARUE A GRUEL QUL sl Qe s Aal@ls uged YA
wsel M2 YRell Yol sall sl Qeauel0ell da@s yotld wual oeicl ugl deildls Yl e2llel dURAL scll.Bell
51RQ A [QallRAsl Axes 2otell Gegre Yedlol M2 Wl WRARUE dARl YRl scll. WA Rl &cll ¥ Ll o] 2Wag
wa (QarelAle] uReuH wenetl arl scl Ul U AL WA Bal AUl A UA WS £:ME 6lolld U ol
Qa8 Fieuell RAAHL 38l Elu

uilew eR2ot [QenellAlo] As oqa A3 sl Ussta. 2t [QenellA ulawvisHi otioll otioll stuclll AR LMl dsa
llelel BSURLL il GURAct MR nQlall Moy} Aullal Aol el wRAe wed Bdeall del adlell el A3 scl aAurR
ul Qaadell Yol auR sdlail udlew erilst WA AOUHL s clcticRRl Gej sall wol yaud sl edl o
Qatell2ell HARAQA wlcHs scdl.Auletl HotMi il Wdcloll M odl. @dicHs ol A edlly 2wl Aal
QauelAe] e o Full woundi Al ylQewauoll awldl sdl. Ha wA Raslad As WA Rrsnclell colell Bojeale. i
Al eflsd B WA Wl sl B wHR YMBsdl, Qurtollad, utAsWE waA (sloll YelRUAU dgot
QAUeUUHL sl R AR As WA WHIR wlclal (AR Slogisls2lotoll RAAML wajeLcll(Whitehead, 1989, p.1).

& ellstz © 3N wul URRAMAA w2 uslAell set 531 ual (QeuefllA 2t sl w2 Ut s3I woue] A arde
glewl@ls uReuH vt Q1Y u1cd] Bl § U [@Aletsl uu uRGUHE yal otgdl.ui AL Aol AHAUOUHL UQL ARLoll AL Glollel
GUR Add AsAse 5cll W¥cll ocll. N UHIA [Arsndloll 51260 Ancall AHRL 511 UR (AN sRclloll Yol $cll &cll.
N AW Qe Ml RE ol ¥ 58 oUB AUHR Yol AL USAL WA AN YHI@ScAl Bl wollatl Yelo] Ruotoll 531
gall. AN AUHRL AL @ADL SezilBsaeta 3cl A otstdl agla? Wil AsAsdla Vsdlaell el Al HA uL el
Olotcllo] s1RQL UM, QarelAa udlall Al el AUl WOl Huad dg WeR olell HRE Al g cdel scll &cll.
QaellAal WA sral Wonall w2 @Qaslel @ dAsdiell odldl. Al 19l sl ¥ dxe] uRgun e A AR
Anstl Q&8 aldel wejeial L,

Project-5.A challenge- You have to Cheat to be the winner (QH‘& gclloll USSR -clall Hie
AL sl $9p2uld)

ool otcll Ae@ls avloll aguicdl A QanelRA W2 As dest oicll ugRe] suloet 53 Boll 3 WnSloll MMl
udlel Aol & Ut sRclloll sll.AMal UHLclells] ¥ Ullewll A al gR12ulet adl Aeil@ls ybarils yeatisel scll HE
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aa B, ‘Cheating during examinations defeats the purpose of understanding, applying, and creating ideas as stipulated in the
revised Bloom’s taxonomy by Anderson (Anderson and Krathwohl, 2001, P.122). ¥oSel il YURIA o 2ellallallu
el collswl Yol uletsltl adl BRI udlatett Yuau 3q (QenellRAett QAR AHscl, MHAMUT Ysal UA Aol
LR YURL 5l ol (v olotld B.AHY Hal UHAYS AU AW YollAal weRudl B & 2R sAsaleidl bGASWL
sl yBall B (Qura HolrHl Al N otsdl 523 Wil dcllo] cllctarel uedal Hi M3l uleul adl DA ylsau
Yol (@QeuelAe1 C*tDlLClcj U{Sal SQCj usd. ‘to generate the value of integrity [to] break the affinity to cheat in exams’ (Philip,
2017 p.2).

& wAR Aol oottt UR sAse sl ocll U HA AHnYd (Qenelllstl AWss cdat M2 Mo Qatsl quRe|d
aelotnsl Adell well G, Ay, sk, URe] dldlarel  wal dlcllpo] adet URl ANegy FUWER . uIlauHl
DA Braue el ewd well AAell 2ot A eollQloll SIRA Kol A B 51013, (39 kUL A Wclotoll A
AHAMA D Bul yHaas AA Wl ay yewldd sdl 8l DCheating during examinations is triggered by peer influence
because adolescents are at a time in their lives where peer influence and peer pressure are high (Rettinger and Kramer, 2009).
udlel eRu2llot Auelr cAEAR 2R Ycll uojetatal @R AMell HelR@sdl 585 wl UsiRell da B ‘¢ HL Mot A,
gRL A A 12 AR 53 AR scll 3 Aa@s grsi 5g A 8 olcll veatl otall A vl glRaAuGRA 2QNA Ust & [I
cheat with, from, and for my friends. This is a prevalent mindset of learners whenever they are facing difficulties during
examinations. Cheating or academic misdemeanor is not a new phenomenon (Taradi et al., 2012)and is a worldwide issue
(Berhan and Desalegn, 2014)].9RUSA A&@s ARcdstell 3 YsR ddld HictalHl A B ol A dlal@ls deud W2 As
l-ng @:dwj 5161 ololl o8 @Cheating is considered as one of the forms of academic misconduct that has become one of the

biggest concerns of educational institutions (Wilkinson, 2009 p.124).

AsAstlal UsElAlA WA U¥ollais actQoll Heeall § 2l wHRuUN G3et 3ol A cid Bl W3l calau@s UrsciHl
yolld au? ‘€35 ollsal Yl AURA Rl 1A Fell Aulloll (Feoll duR wdueR olal A Aled UMere] [Aulel aar.Hidl
L (AL Axgy3alot Qalul GedAell QAU visel scll M2 N A Rl declts otss? wolell el d atounl As ygkisl
%3Ad 53 B ol &d B AHR Wclq dlat A WA sclly us. A As Ratoll udlatte] vitloset 53 A Aol Aol olcll %
(@21 cloltcall. B o(lA yosol &ell:

o Ulaumi edt Aotk [@Qendla As otoy A2 Glotletclle] AN BHL HIAL 2AQL % BLSIRAN GUADL 531 AsIA: AR,
AsleL, wa A (adn);
o (QarelRA A5 Axe] As e clotlcllA S5 yaumi ULl UL e As;
o Rt olotacl W2 A Ul yYsiRell aHfl crudl astdl. QensllRA Auotl Uaticis QulRle] wHcllswl slguel
ysRel Halel aorR 53 asd;
o AIAGR ollost AdLALAR Qarefzlell RA SlE5 WA AR A AsA B Aroj A ollost 6Ll 5cll UL
olattell astay;
o A5 AU RAARA 12 QA udlewHiell 2 salHl v,
o udlew tRel 1 Al ¢ H2 el wad. Bl oty edl@etir QeanRAA As oflostett R g2l Hall % UsA
wUA WAL 5l & UsAELA. 0L ¢ olt A5 (QauelR WAL usRAll Heeel As AN woticd] U A R %
RQL soll [QeellA slotdett A2 B AY 6lod] Al A vial (et RAA € seUML wad;
sl glQul Ysies ol R AHE sRald AR selloll Ram Aiewwl.d uilewdt W3 sesll aldell WU
ocll Octl, Aol yol Ul WA Y3 ollogtoltl R Alall, AHF Al AR Asttell dsot RAA vlotaellB ol o U3 511 &,
udlat eRi2llet Q0L ¢oll decits [QateflRA Hidl WA wlcall ua Hal oseley 3 il udlsel A Wl wudl udlan ® wual wid
A WL ol 531 2AslA R 2w ulew wucll ot
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Anal otlud LAl A8l § AHA HRQL Lotl aAdluisHl oltell silsl WA @8 2. H AxA s &6l AUcASot scll
wQUe, RURGILE A stsl udlaw dcll A vudl 8l sl Aef adlet 5. REL 1 ol sitadl uletHi W Actistt 3 ARl uRBeuH
Ancalell S8 ugl eottdl R vlledll dxe] A olottell @ el AR ollat g 5cll &cll AML 518 o AU ol &cll. AR HIA
Wellotl otcll QuRA e85l Yelld 3cll A 52cl A (Baumi calrct scll. A % UsiRell s/el/ Rldl cdlk Aull udletstl Ysioll
ogcllol Ml WA Holla 3l AQ 2uudl? QM calred &cll. Azl UlauMt ARl 9Jel Anclelloll sltoldell dget AL dcll.AHa ol
Sl AR ARL BWlcMl B8 % U olecl. Al ! de] Welle] staley au? ARl A saul L sdl.

Image 16: Students of Grade 1 trying to create shapes on the muddy Image 17: Student of Grade 4 drawing on paper dish
ground with shoes and themselves

UL YsRej culet Aietell A wcclsol sl clle, D0 ¢otl [QarefzAa coluisui uiesl s Rstell ulauHi Axel
Wetloll vdsce] Avs Yedlot sclleoll Yuu Hofl.
RURGUE WA oLl A Yedlot ooce]. BHl N0l 3 &ll ¢oll AL AURM UER A &l R0 1 A 20t (Qenep0a
ulatoll aallod bol o UL Il UL ol LA el VAN GUDDL sl AdlR A Yol URollcHs .ol oLt el
HEZ AL As AHIUS Bojetal &l

5l5% B 58 ugl A A R dd uie 53 wsy o} 5RQB3 €35 @A E WA WAlAE 6.0 932 53
udlewdtl ool Atk €38 QL WL 43 B,aAeR €35 (Qaueld Auoll el Yool Ars Yalot sl & ual ulaunl AR duid
sl ®.(Qae[ARN AxA WA scll 3ecll Ydcll Ul Aol uojeic AR sALAHA UHARYE ollostoll RAHL Bes wug] @A Aq
ol % o A ol et AWg A [Aan Well wuA s udlet A3 daell e Molleol 2e clnslA A 23 &d 3
oflogtil e uUR) R WAL ElRg A s B.Aotl 5cll Ulclloll (RAoAHL tallol 3ad 529 dy 0ol el AN e ¥2AR AHa
AL GOl AHAY U Aol UHEA 52 U oLtlly R WA U YER Glo?il.

Image 18: The children reflecting on ‘cheat to be a winner’.
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% & UHI@scllell QUG Al § Anoll 58l 2§ ¥ L Usiell ulett uedl oueil W A A 251 sl elQeinl Aot ulant
A3 oAld 52U & L2 AVF Aol F2EULSA AL GlLotcd UHAEG A A WUWLOL Hcll YHI@lS AL, Ul o (A2 Bl yello
UlAet 529

Education for Equity and Justice (AHlolcll el oA HIZ (Q&tal)

Well Al Yo o Hecctol As Aal@ls UBse (@A clcd scl %e P & Boll 5128 13 [@Aldor AxgyFaet @il
Well usss dy Hwed ololloldislr R0a¢Hl A MR W\ el wA R Wl @Qatsell aA As gue
(@QAeuR (Whitehead, 2018) lgjeicall. Al teatial HRIHL ual W3l @dol A3t Radlul As wGAoll Yeaude Yuq]
Yaluel 53d.A gestial ual As sAsdlal UA AMlef[Asll 0@l HRlAAl Bletss] Rlatgl oLl daq Mol B Aol wdAR
sAcALA Uealld Hal HIZl vieR WVl wHHl wA ArslAl olecliaal dlatcllell HIFl atHdlell uojeid sARLL Uaotll
AUl Qlaloll 9 oAst & U A 3eq Hecls] B Ag) U2 GELEW Y3 WS,

30 AoiRell Bad § HEl AUBuHL allQell st 531 26l ecll.uUlets As €lsdl gust el el e 2wl ua
scl LA ol Al agcell BRFA 5l ocll.Ad €@ ¢oll BlsABell sRaUE UA 53.A SlsA A €lsIA wounl dunl
Alcllal &uot scll el ELEL(R scll oLl el § As &R HR HRL geAell uusRL Y8l AL A [R53loll cuct Mistal 3
llsRal daR «dldl 3ud A €ls3loll ald yorol ool detitdleal aidiargl sl 8l a8 da Ad WA g ed. A ®
Bl it sl ocll A BlsAA 2w URAReAL % oA oct,BHA N AA€otlcctl, AHotcll, Yrldlddell, At Bell Y&
A2l ocl, A AS 1A 3l fla W8l usl 232 13 Qawl rsn 3l A as w3?a SlsA As Bls3la oudl 3cl A el Wy
3 5180 wUHlel 531 w3? A sk AU g oflAucll sells] ddat sclle] 2llualsy odld. R @aslA wudl wtatel
talUstoll Ylbal g1t $R2 B Wloldo] tallol Av 6 ¥ wHRL [QenellRAMl Alds yeallo] Rust viys U aa.

UL s8lsctal lsRell HRL U2 vot Ybet sl vieRoll Sl Acll ocdl 3 A €ls3 WAl WA waAuRg ua
Qe Moyl § vldl ol A A €lsdl WAl ecdlg A wReuHl Yadl edld Al won cely @l W2 As UCHA ¥R
B.Uq e8lsct loell Y€l sclal eflscloll Al R W sl U § viedl atidll uglg As ugl st sl clas Adldl. §
A s WA wiw ARl et el ALl 531 ascl. sl 2l watstl wuEl Qlatsll 2M wsjetadl odl.

oRletl s1RQL N HIRL olealy] Alslallal gsH saABZ A2 A BlsAle] wUHI 52 BYL ABol AMoll S WRA clclot HIR
AR gjetcla N BlsABll ecllet Aietnclsll oA d€l ot Al 3l ddot Ul dRel Hal A HR ARU lojeclleS. Hal
ARl UHenE 3 N vl 2 ddlot 53]

oot Rad N 2l citotdsll Bstyds dud s3Lal 8lsRA SlsIla decll © UBsttell urcldl uUal 3ot Sl scll.AR
& w0l oot GuR AlsAse scll ocll U Hal MR €A UR ellRell vojeicl UL ol Hal A BlsRAA YA Yol otgct UEL UL,
uUlell URRAAMI § dereictiell Rglal @s A Adl vcranl 8ldl.

Reflecting with a critical friend ( (38lsct M2l Wda] IsAset)

wl YREAAHL A iRl BAse Bt Al SLaczua Al Yol (AN wul sal 12 Slot sALARA el adldiaReell WRRA odl,
Aell Hal el ocll ¥ A Hal Wss [Raunl Holedlot UL Ha w1 URRAAG] (RU5QL clctall HiR 2094 1l sldladl.

N 2wl Yeolle] cglot Aol WA 53, Aell welletHl AHA Hal Aiccloll UL v As Yyst Yl dotl GUR [AUR ¢l
$6]./AHOl 5613 6, AssAU A WL WS WRAN Aejeld B, As Bl ¥ d AHA olgcl 53 A UMY AslA AG B.URG dRHL ¥ Qs
B o] 97 Al Yeolal Qe ua el Ul As ds A} Rul As WA ds B Foll GUAL 53 o 2 QanellRAA 2002
Qe Al Axotdl As ARL AHogecll tRleldl Al Usd? 31 ¥ B.auy AHd sad Hl W o el 8. As Bl §
As Qlets Ay dd. A snslal Rlegl wUy ual ARl Hello] Qo s3aAHa A 585 o Wel & Aoll gjeidl sAd.ollelBul §
Allectal Haeel Y, AHRA olgct 53, A 83, wWouHiel 518l 4§, U HR Al A oll ¢etd ANSA F § Axa awouniell sél asla
W Hiell old8l & Axal wounidl stdl 45 A § AAeetl Abdct AL uFel saUHL Ad(lErR olellal’ § AHA clgRd 53
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wudal HIZ old A As AR Qats dd Yrald 53 Ada va Qe 2l ARl odlRsle] ARl 53 (Personal telephonic

conversation with Swaroop (1/12/2018)

SL 2130 Hal Ll A AR olcllcflal 520 R Ude 5 A [(Aglal HRL UR BlsAl.AHA HIFL vieR ¥cll Qlatsa dale=l Bl Aa
S olallel ‘Aotale A drAnetl @t wafelal Uctle WA D 3

‘Thus, | have explained to you this knowledge that is more secret than all secrets. Ponder over it deeply, and then do

as you wish’(Bhagavad Gita, ch. 18,v 63)

Project-6 Bridging the Gap; A Reflective transformation of aggravated adolescents (B3 cleilcl
aton 320Rq AsAsdla uRada)

HRL As@setHl N HIRL slRL wogelclAcl (AU UR tallot ot 53 Bl N xRy Heat * Als 3oL el [RAxla
539" Aof Geltol 59 &d.& AA UMl Hig] § ol HAN A BlsAUA olletcllall WAl oll ARG S\E] UMl oll 53¢ SR
AM Hlg @ A vl A A GlsABlle] wWUHel 53 WA A BlslA Ugl A sl U] N WAl st @ldat
Slogl$lsalstell’ (Whitehead, 2000, p. 93) RA(AML Bofetcl N a2 HIRL YNl WA [@QRAUL elld Uojeicall R H A dld Rlletdl
AW A WR slcdMl UEEALE Elelelle], MRL cdcl GUR Yal 5Rclle] otssl 5. 51203 a? wUUd g 533 A AR wud
UL HIR vt Bdlloll Alall Yellal s3lell vis Ul s3lell 2l Aof w818 A Wetst scllell RALAHL 2R Sl
(Rawal, 2014).

AsAsdla Ysdla wa WRl @QEDL Axgdoet QAR U wHlel Yo Yell usluadl Hee s3LUA AHAYS
AU vuel QeneAdi o decl Yello] Rust 533 UG wual Al UR Udl AMell AHR@scllAlaRRsl Axall UR
Ul vRRA a5l AR o132 QaneRA At eRclal AHy — Arghilell A Gl scll VUL (Adl Aes] Yol g6yl AR
UAR &l B (320RAotl 200 clclotal vl AUR sl ocll. FH BH S0l ol FHIRa Ao ML cAslald ctlcdl oAl &l AH A
Bl EGRHE Al UAl sABHBH FHIRlAL vl € WOUHL Ul Al &l AH dAH AL EGURL Atld .24 dslald atldl
SHRL URURLLA ([Adl AUURA ¢Asloll deyl UR AL AR Usl scll.scuzl WAL URURL WURd Assy [Aan
Yorololl clclotoll wNeRA dudl oA ecll.aitd, YMARHSHIRANL wILG RAUAHAG B AH ©dl A s AssA YslRell
Ydetl alAUHL dNscicl W2 UAEB A &dl. ‘be a man’ oltMall sdaldHl $HIRL HI2 3ects YsReall HalRd ddalell auélsl
AHAA UA wA Aclly cdcdotoll At AMoll WAL AvAl scll.d €l sHRAA Axell cllA ¥ Roladd Yelld
sclloll g2 odlcdl. wl YsiRoll Al catarel 3601 Yul Aol B ol W Gl Hasts, Ul Axy (Bl slual HeR
Axoll Welloll 2002 cclot W2 )l &G Wol %33\ B(Ismail, Shajahan,Sathyanarayana, and Wylie, 2015).

HRL AL (B20A Wello] 2101g caulseieet ualtil HAMEL Mojetclcdl scll.ll (QeneRAlstl ogastl Al ololon cldlel W2
Ulotclloll et ual AU Aol ellsRetl & Gell AAA [AAMeIY SUHER sAl.ABll wlcll A Aed@ dddl sl 505
Aol ctucdl GHR uA (BalReRal €R12llel AMallME Ul ARIRS $$1RAA Aul 209U A UHY ASAl oA8lcll(Voelker, Reel, and
Greenleaf, 2015).Q3l QAU (Aol YA wwolla wsQl vojetadl ol A Aal 3l A dewng A A @Al
l8lcll. Ao ostldal Bl AR weReycd Wddloll veta (el @e Y Rl ual AMURS AUUA Bl 5R61 Aol Alcll
A ol MR AAUAER scll.ullell ABAHL Al Ae dAoll o2l Yreloll 3R ual 2w (B0 w2 ‘oflflol u
AW (BTG)etlHall Aalldls stisH 213 s2clell g9 WSl

‘ofloflol AW (BTG) (Katradi,2017)- il Ws M URd wstlda Rlatgl aual 12 daR s Aaldls Ugse 8. ® (320
(@ol @&, eul, duld, wWEs RAQ ol AEL WA HAERDA dAlsal M2 UsslR A Bl stlsH Aswel Ysd cle-
dealedl utatast ug(@, ojct, wedlie FRoll atiroll U, 50U A Al [@sttoll URRAt Ul URddet dldstiRl
Ul YA U B

UL stlsHA c[ld (3Rt oy WA 23 sALal A (320R al (B2 scll BHoll A Qe Aealicloll WRcailcl cloll
&cll. ul stlsH A ctolHl RN A ocll, WEsA U Aal.eds @lol ollost UR ollotl @OML ABUAA &l
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1. o(Q, @o1 wa 33otct

2. Yoolol Rl
3. HRa wa [@ot
4. oA Rt B

L slRlsHM A cldicRel @AMl 53 od BHL Radlotl elotHl Ruadal Heallsll HalaRl scllell vajec dRdy Asse el
HOLQGE s Aot e32llel HIRL [QaueRA Aol cogRA Bl ¥ QoA sy QoA ofd wd Yeel2etdl AdoLasdla
Azt A dAeunadl Y3l vojetddl sctl.AuA [QastlAal WA sl Al sadl dadR clloldMl Wl Ugealdl sdl.
A 1A Qetsell Holedlotoll Heeell B olloll olloll YEARA GlRA AHA L W g2 U U (Aoa(A WA UM clclot scll
ctoait it AUl YBael Heeell A2 A AHRS - 3(Bold HicAARA, URMURA A Reunlell st 53] sl

UEINE FRoll atiHoll RUAHL A5 R/UYE AL B Bof ol ‘W32 ude B.2UA Y3 g2l olle ol gsslll As ol
A solluolld As AscHl AR A wLll U UR sAse 53 Asollonal U 2detl YAend . 2l Reu® As U
A5 d3e] st 5. Astl s1RQ w QenellRAotl Hotil Al Urlstetlotl ofley AuiaALBL 2L sLEsH €110 U Ul
Welloll Yell Falld; YH@sdL el MaRsd,uieR, ollntell Accdl? GUR Ysdd Hal AR 53 2l AURAA 51
VUHRHL RBA olgcoll allel Yuul 3Rl wUN Asellostal Aot wal B Uotcdl q2ALN L slalsH R Udal ual ugl
YAl wll ol Fotell (QensllRAlell gl e uRdadet ey A ol aseldell v 1A i Qaweliell sl
@Ratetoll UHsHL 8511HS Yul .Ul

Well Hoccloll sllotcd A B ¥ 2 stelsHotl A § Anell A HEA wot o W B ololl AE5.6A AR AMA AL sl
Weoell MR Yuad G2 AHY dlall &ell.Aoll HIRL Yol AURLEYN 6A Yu ual e et URd(dd a8 ol sll.udl 2wl
UBs2 AoUell Ao [QaLsl HI2 s HEA Rot UHlel WML URQu2A sl

Image 21: The last day at a Image 23: | and my adolescent students
potluck party become good friends
Conclusion:

AL UM AL AR 09UH AR UB sl ol HA A 2020 AUUH AW AN WS WA URCA M GEA S A & HR *
A5 2, A5 Blol BHol' QUL AAYBAA @A W Mol HA YR(BBUU 8. Hol gAS2 o Y352 UH el dsctol
Ulelcl U AL 6 UH WH el wot ctlgl  Blol WIER A 96l GUH ot cHol A5 %% Bl ol HO.
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Video. 2 https://youtu.be/2ZYK-XJANNO A happy school and a girl who has transformed through the process of

the‘culture of reflection’ from 2014 to 2019

UL ASAAL Adelell HR HURL Yello] UlEtol scll U2 Balls Yol scll UsaUl. %l A HRL Yellal wcollal g5 13l
AR Aol adladl sclolelfA UR tallel 3Rt 53 Ald Al As A0 AR Glold) HRA M Yol UBE AL Sl A
gt U AUAYY AU clcleRgMl Wellell Hello] WAt scl M2 Wl AGell %32 Ud Bl WL s3la Al
AN 1R At GRA a2t ® AR N 1Rl Al Qa8 Aswl Ysc cldlaRQL Y3 WSy . 2A3uldHL Azl Alsaudlell Yeris]
Hecel AHYoll AsalAR N AMal A AHecll HIR A&H olollcall ¥ Asdloll YBaml Axsll ¢@st voliell B, IR Axll
N N el WA UARUU dRS duial Gl ueRldl % Al AsdlHiel edadiHl w3l usa. H wddlsed 53
A Yeat AUUR et Adeet WA Al AAs{l Uicdoll AEIUA U1 ol s (Aron, 2007, pg. 36-50).

HRL 2aloll Ul ol AU{lgl [QactRell oRlel ollsl U ollolRSl AA 511 $cll 5cll U Uojelclld Al Alsudle]
UlAol 52 B 51RQ13 A €35 cl5aloll Hacclal Mlot UoHlol WA B U, WU HUHER], WRE[NAl U 59%0{l cllct WA AR
ARG AsWEle] wetel 59 odd otell. 50y Auetdl wUHAR A 85 QA ANRuue SRl 8.1l Axy Yool Alsaslsll
cllcAlcREME 85 Aol 52981 A s RAlssloll A clloy B A A s WA o WA UG HIR 2L A yell ASL AL B Bof A vllg
wddeol 52 B ol UHR B ¥ AlsAdl We@ sAUHUER] cdlRell elcdatdl.uial ARNHL A 1l YeRllal atcltoll el Slsla

Aol ey UR Yscllell QuR 531 lldl scll.d Ul HRL ool slalciell Bl dield wa AsAsdla ﬂ&aa HIRUHL

Ul AR sALL vAlell S1RA HA HRl CRUAMARA otsldlal HIRL Yeall ua @dL Aogdaet DAl wusRs A
Pclall HIZ 681RLHSs AGL U wedl auall.

A el ugl, R Hal ML eUouell alcllalRQMHL dloll MEeycl AU Bullal BHI § olld 2al, AHE, WA WUl
stall yeusiclalal ugl 2l secld B 8.6Q ddls Yals ol Qe ua QandRA oial dlustirel s .
Qatsl dnsld ot URst3l st ddld alld uel Adell Yol Yol 51280 eRud B.4 o A (QeudlRA ollwat HEe @@ B
wdlawHl wat act 12 i@,

Yeustdla ote] AlsEl AldleRyl dRd Ll A3 B.BUL el Ysl Yol detl A2l ual ARl Yelld sy,
U o2 Add uFA sAsAst AR sRAUML Uofg0lcll wod B.QASl Al UFolledts [Alagl ualdilal Guol s3a egud & %
WA elgel W2 Jau D gsHl wouell €35 Al Wdoll g@st Al A axd B ¥ Rl awounl wueiead Ae@s
clelaRel uasiat,

UL HEALA HA L AUR cvtall U2 01 Ul Bul N wojeier] A %13 ¥ Fs@slotell rglAe] Arlnr wa w3 @t
Wargdolot (1A HIZL AR Wl wUARSRS clollel Bl A Ao B BA HIFL Ao sllot GUUFA sall AR As WA Qs
sl HIR At olotlcll B. § 8% ¥ clus Ul il AUR ciUcdl and 2 Ysiell cuowgll usgea.
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