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Making Magic: What Contribution Has a
Living Educational Theory Approach
Made Towards Helping Me to Improve
the Quality of My Practice?

Swaroop Rawal

Abstract

This article contributes to a dialogue on the influence Living
Educational Theory has had on the practice of a teacher as she
tried to answer the question 'How do | improve my practice?'
Here | elucidate how my living-educational-theory, through
values-based dialogues, has enabled me to achieve
competency in my research on my practice. Seeking to answer
the question ‘What has the educational influence of the Living
Educational Theory been on me and my work?’ | revisit my
doctoral thesis and my previous papers published in the
Educational Journal of Living Theory. Starting from 2006, when
| wrote my doctoral thesis, | track a journey of fifteen years and
reveal the role of my living-educational-theory, which
developed as | worked in the field of life-skills education with
students and teachers. As a living-theorist | am aware of the
characteristic subjectivity of my research and thus | rely on the
strength and soundness of my reflections and the details of my
experience in order to invoke validity. | construct meaning from
my experiences through reflections on them and share this
learning through a Patchwork Text. | have stitched together a
narrative of my theory and practice to provide a tool for critical
thinking as | re-assess my living-educational-theory.

Keywords: Living Educational Theory; Life skills education;
Heutagogy; Patchwork text; Social work.



2 Improving Practice

Then a Miracle Occurs...
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Imagel. Miracle Cartoon (Harris, n. d.) (Reprinted with permission from
ScienceCartoonsPlus.com)

Under the cartoon (Image 1) is the caption: “I think you should be more explicit here
in step two.” In this article | would like to try to explain the missing ‘step two’. If we think of
the cartoon characterising the process of education then the miracle ‘step two’, or the
‘magic’ as my title reads, is how teachers take responsibility for their students’ and their own
learning. In this paper | am going to talk about the 'miracle’, that by definition (Oxford
Advanced Learners’ Dictionary, 2021) means an outstanding example of something, and
where the meaning of 'magic' (op cit.) denotes something with extraordinary power. | am
going to begin by revisiting how as a doctoral student | learned to teach and continued to
improve my practice (Rawal, 2006); then | am going to discuss how | facilitated my students’
learning — all thanks to the miracle and a little bit of magic.

Reminiscence

In Video 1, | narrate a poem | had written for Jack Whitehead; it captures the
emotions about my learning. (See Appendix 1 for the complete poem)

It forms the quality of light within which [I] predict [my] hopes and dreams toward survival
and change... Poetry is the way [l] give name to the nameless so it can be thought (Lourde,
1984, p. 36).

> n O

Video 1. Memories of how | began to learn to improve my practice
https://youtu.be/xQDG2zt7JCs (Rawal, 2021c)
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Assembling Remembrance of Things Past and Present

The plural structure of my inquiry on teaching and learning is represented by the
multiplicity of the views of my students and myself, the interpretation of the views and
critiques of it. This means that within my work there are a variety of accounts made explicit,
with commentaries and reflections. This plural structure of inquiry required a plural text for
reporting, which | have done by creating ‘a Patchwork Text’ (Winter, Buck, & Sobiechowska,
1999; Ukani & Rawal, 2016).

| have drawn on the technique of a Patchwork Text to write this paper using detailed
and analytical accounts of personal experiences. My interest in the Patchwork Text is in the
idea of building up this paper gradually as | try to explain and share experiences in my role of
a living-theorist as | facilitated three cohorts of students in improving their practice in
various contexts and subject-areas.

The first ‘patch’ is the ‘Miracle Cartoon’; the second is the introduction and explains
the idea behind the writing of this paper; the third ‘patch’ is a poem written by me in 2009
about my experiences as a doctoral student. Each section is a ‘patch’, as is every photograph
and video, my students’ and my own reflections. The penultimate ‘patch’ is a forward-
looking epilogue. The final ‘patch’ is a cartoon which allows me to surpass language barriers
and communicate my final thoughts in a simple yet engaging way.

A Patchwork Text makes it possible for me to push the boundaries of the writings of
my explanations of the intellectual processes in a creative, playful, yet critical way. It allows
me to think as | write, allows me to revisit past writings such as published works in the
Educational Journal of Living Theories, and reflect on and analyse my work to see how | have
grown. "A great part of [an] inquiry is accomplished in the writing..., writing is thinking,
writing is analysis, writing is indeed a seductive and tangled method of discovery."
(Richardson and St. Pierre 2008, p. 1423).

Living Educational Theory and my living-educational-theory

The reason | started teaching is because | believe education can change society and
that democracy as Dewey says is "an ongoing collective process of social improvement in
which all levels of society had to participate.” (as cited in Greenwood & Levin 1998, p.72).

...because | believe that an educated citizen should be a valued part of the Indian educational
community and that everyone has unique skills and abilities and can be partners in the
educational process. Additionally, citizenship of a democratic country implies not only
possessing rights, but also exercising genuine responsibilities (Winter, 1998: p. 374). We as
learned Indians have to exercise our responsibility to bring about change in the educational
system in our country. (Rawal, 2006, p. 12-13).

With the passage of time my views and learning have matured and also transformed.
Before, they were centred on the idea of negotiated learning and andragogy or self-directed
learning. My views have now evolved and also include heutagogy or a form of self-
determined learning (Halupa, 2015). Andragogy is "the art and science of helping adults
learn" (Knowles, 1980, p. 43), and this approach is aimed at enabling people to become
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4 Improving Practice

aware that they should be "the originators of their own thinking and feeling" (Nottingham
Andragogy Group, 1981, p. 2). Heutagogy is a practice of enhancing the learner’s
capabilities; the learner is "the major agent in their own learning, which occurs as a result of
personal experiences" (Hase & Kenyon, 2007, p. 112).

The process of my transformation was neither smooth nor easy. As | worked and
reflected on my work, my understanding of my practice grew. The growth of my educational
knowledge helped me to see myself as a "living contradiction" (Whitehead, 2013). This
means my 'I' contains two mutually exclusive opposites, the experience of holding
educational values and the experience of their negation (Whitehead, 1989). For example,
during a workshop with social workers (see Rawal, 2014) | experienced my ‘I’ as a living
contradiction when | realized what | had planned and what the participants actually learnt
were different. | resisted the idea that they could also learn something other than what | had
planned for their learning. As | reflected on my actions | was taken aback because | realised |
was being mulish and was adapting a know-it-all attitude. | had made a commitment to
negotiated learning and intellectual empowerment, yet in this situation | was trying to hold
an omniscient position in relation to the participants. | found myself imagining what | could
do to change the situation. My values, such as negotiated learning and intellectual
empowerment, made me subject my actions to in-depth scrutiny. | questioned myself.
Seeing ‘I’ as a ‘living contradiction” enabled me to look at my fallible pedagogy and bring the
changes | valued into my educational practice.

Living Educational Theory is a form of enquiry that falls within the tradition of action
research (Whitehead, 1989). Whitehead (2008, p. 112) suggests that:

Teacher-action-researchers present their claims to know how and why they are attempting
to overcome practical educational problems in this form:

| experience problems when my educational values are negated in my practice.
| imagine ways of overcoming my problems.

| act on a chosen solution.

| evaluate the outcomes of my actions.

I modify my problems, ideas and actions in the light of my evaluations ...and the cycle
continues....

7

It is seeing ‘I’ as a living contradiction within the presentation of a claim to
educational knowledge (Whitehead, 1989) and examining one’s values is what distinguishes
Living Educational Theory from action research. A Living Educational Theory approach
focuses attention on the experiences and implications of living values that carry hope for the
flourishing of humanity. Jack Whitehead says, “Values explain why you are doing what you
are doing in terms of your values” as he explains Living Educational Theory to my students at
Sardar Patel University (Video 2).
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Video 2. In Conversation with Post-Graduate students from Sardar Patel University
https://youtu.be/1ck22EEbael (Rawal, 2021)

Values reflect what is important to us in life. However, that is not all, as values
influence the course of our thoughts and emotions, the choices we make, and how we
perform and behave. Values are life-affirming and life-enhancing; | believe this is possible
because ‘values have transformative energy. As aspirations, values create visions for the
future’ (Ninivaggi, 2016, para. 6).

In this article | discuss three issues: life-skills education, social work and Higher
Education; | illustrate how my ‘miracle’ was possible because of the ‘magic’, because of the
extraordinary power of Living Educational Theory, my own living-educational-theory and the
Educational Journal of Living Theories (EJOLTS).

| would also like to examine two of my values which involve negotiated learning and
intellectual empowerment. Here | explicate what they mean to me and in the following
section | will elucidate how these values and the negation of the contradiction of these
values have enabled me to improve my practice.

Reggio Emilia’s approach was my source of inspiration of negotiated learning when |
was carrying out my doctoral research (Rawal, 2006). It is a process in which learning is not
simply transferred from teacher to students but is negotiated amongst participants (Lenz
Taguchi, Moss, & Dahlberg, 2009). Later, when | started carrying out teacher—training
projects (see Parekh, 2016, p. 41, 47, and Ukani & Rawal, 2016), | applied Knowles’ (1975)
concept of andragogy with the conviction that the adult learner had to be self-driven.
Andragogy is a kind of learning in which a high degree of the responsibility for learning is to
be taken by the learner. The teacher deliberately sets up a structure to enable students as a
group to have an ongoing say in all elements of the learning process such as, “formulating
learning goals, identifying human and material resources for learning, choosing and
implementing appropriate learning strategies, and evaluating learning outcomes” (Knowles,
1975, p. 18).

The word ‘intellectual’ relates to the ability to think and understand ideas at a
high level. Empowerment is the process of gaining freedom and to do what you want or
to control what happens to you. The idea of intellectual empowerment is positioned in the
diligence that is demanded of intellectual energy, through sustained dialogue, reflection and
analysis and creativity and imagination that is unleashed to enable fulfilling work.

Educational Journal of Living Theories 14(1): 1-25,




6 Improving Practice

Both negotiated learning and intellectual empowerment are linked to life-skills
education, as life skills help people become imaginative, creative and critical thinkers, and
augment the human capacity to become resilient, make better decisions and become
effective problem-solvers.

Making Magic... From Creating Connections to Building
Relationships

In 2011-12, | attempted to broaden my doctoral research carried out in primary
education (Rawal, 2006) to the field of social work, by facilitating a training programme for
social workers for the Non-Government Organisation (NGO) Save the Children. The
challenges faced by the participants of the training were characteristically similar to the
kinds of problems faced by students in schools and higher institutes in India at the beginning
of the 21% century. The root of the problem in Indian education was what Freire (1970, p.74)
termed "anti-dialogical banking education". Dialogic education (Wells, 1999) engages
students in an ongoing process of construction of knowledge taking the form of a dialogue,
not just a teacher presentation, but:

... Indian classrooms from Primary School to Higher Educational institutions are filled with
students who listen to the teacher talk, are preoccupied with copying the teacher’s words
verbatim and repeating the lesson in a parrot-like fashion (Rawal, 2014, p. 59).

In this training programme | experienced a contradiction of my values of negotiated
learning, dialogic education, emancipation and collaboration. This was because the social
workers | was working with had received Friere's (passim) "anti-dialogical banking
education" and had not experienced skills-based learning or effective field-education
themselves and thus could not respond to active learning. Thinking for themselves was a
challenging task (Rawal, 2014).

This placed a large responsibility on me in the role of their mentor, because these
social work practitioners were training to become agents of change. The global definition of
social work suggests that a social worker is one who "promotes social change, problem
solving in human relationships and the empowerment and liberation of people to enhance
well-being..." (International Association of Schools of Social Work, 2014, para. 1). It was
difficult for me to understand how social workers, who could not address their personal
learning barriers, would work in a project aimed to create a social and policy environment
that would ensure the prevention of Child Rights violations including exploitative child
labour, particularly in the cotton fields of Maharashtra and Gujarat (Rawal, 2014).

| had begun by asking myself what my concerns were and why | was concerned. |
reflected on how ‘I’ was a living contradiction and looked at my fallible pedagogy and tried
to bring changes | valued into my practice. To negate the contradictions, | had amended my
narrow understanding of social work and had tried to appreciate its multifaceted levels.

| envisioned social work as ‘social’ education; concerning bringing about a change of
understanding, within children and young adolescents, within social work practitioners, and
within myself. (Rawal, 2014, p. 57)
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The most important step | had taken was in my approach to my training method; |
had created a theory and field education components of the programme (Rawal, 2014, pp.
63-66).

| addressed the problem of a lack of practical training of social workers by changing
the method of the training. Instead of carrying out a single session workshop, | had worked
with the trainees for seven days at a stretch and then again for seven more days after two
months. | planned this to enable them to go to the field and carry out their new learning and
return with problems they faced there. Additionally, this way | could monitor and evaluate
and thus try to improve their in-field practice. The problem faced, due to lack of fieldwork
manuals, was addressed by specially creating a manual and, importantly, it was written in
their mother-tongue, Marathi.

When | reflected on my practice and tried to resolve my contradictions to improve
my practice hoping to make some change in social work education, little did | know that |
would have an opportunity to engender transformational change in social work education in
India. | concede it was not at the national level but at least it was at an institutional level
(Rawal, 2019).

| was introduced to a social work educator, who had embraced a broad mission to
prepare graduates for the very challenging profession they had chosen. The educator, the
Head of the Department of Social Work at Sardar Patel University, Dr. Shivani Mishra had
plans for her department, where she desired to introduce sound and yet innovative
pedagogical approaches to social work education to improve classroom and field education.

Shivani: After reading your article ‘Making Magic....” (Rawal, 2014) in the Educational Journal
of Living Theories (EJOLTs), | was very impressed by your views on social work education; |
noticed in your article you had used the latest definitions of social work. You knew about the
problem created by the mushrooming of social work institutions. You understood that
professional social work education in India was commercialised and the quality, credibility
were unsatisfactory. But the real ‘magic’ was your views on in-field delivery because our
profession is practice based...This is the gap | had experienced when | was studying. (S.
Rawal, Personal Communication, May 30, 2018)

Magic Needed

My Reflections:

For me, living-educational-theory is a methodology that goes beyond best practices through
which | can ask, ‘How do | improve what | am doing?’ | would like to stress that | am not
rejecting the significance of asking, ‘How do | improve what | am doing?’ | uphold the merits
of the question and am continuously applying it to improve my practice; but to me the
‘living’ element of a living-educational-theory is matchless because it is evolving and
dynamic, it enables me to see my present, evaluate my past and create new...anew
(Whitehead, 1998, p. 1 in Rawal, 2017, p. 73).

Shivani: When | was a student, | had experienced that neither educational organisation nor
placement providers were imparting quality education, especially during the course of field
education.

Educational Journal of Living Theories 14(1): 1-25,




8 Improving Practice

Swaroop: In my experience as a social work educator my students have not carried out field
action projects. Thus, during field work conference and in their field reports | had observed
that they were unable to integrate their theoretical knowledge into practice. (S. Rawal,
Personal Communication, May 30 2018)

Shivani was a natural ‘Living Theorist’. | say this because she saw herself as a ‘living
contradiction’” (Whitehead, 2008) even before she actually learned about Living Educational
Theory. She tried to resolve the inconsistency she experienced in her education and in the
education of her students by introducing my ‘life skills through a drama program’ into her
department. This led to a first-rate academic collaboration between Shivani and me.

Continuing my Patchwork Text, | would first like to ‘stitch a patch’ of collaboration,
between myself and the EJOLTS editorial team and then resume my story about Shivani and
me.

Partnership of a Learning Community Through Time and Space

Glenn (2021) suggests that collaboration and dialogue are important processes of
Living Theory, and are "seen frequently in the exploration and sharing of new tentative
ideas", and:

...in the final sharing of one’s theory as a contribution to the learning of others and in the
education of social formations for the flourishing of humanity.

Although a teacher’s job is decidedly of an interpersonal nature, | experienced
professional isolation, the downside of being a freelance educator. The isolation experienced
was not only because | am a freelance educator, but also because my subject area of life
skills is not a regular school subject. Sindberg and Lipscomb (2005) suggest that the best way
to deal with professional isolation is to establish a circle of trust; collaboration can ease the
sense of professional isolation.

My circle of trust is the editorial team of the Educational Journal of Living Theories
(EJOLTs); they have supported me since 2009, when | became a member of the team. |
would like to share some examples of how | was supported by the EJOLTs team.

One is Video 3. where | talk about an experience of hopelessness and despair (Rawal,
2018). My friends in EJOLTs gave me hope and encouraged me to persist; they empowered
me. In the presentation at the CARN-ALARA Conference in 2019, | discussed the need of
emotional support a teacher needs and how our weekly online editorial board and post-
doctoral meetings assisted me. | believe our online kinship not only fosters sharing and
helping others but, importantly, sustains professional development (Rawal, 2018).

Video 3. At the CARN/ALARA Conference, 2019 https://youtu.be/AlUz1Ykx so Rawal (2021b)

Educational Journal of Living Theories 14(1): 1-25,
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The second example concerns the marvellous webpage we have on the ejolts.org
website called The Community Space. | am sharing one edited post (Rawal, 2015) written by
me and a few edited replies. (Complete correspondence access from
https://ejolts.org/mod/forum/discuss.php?d=166). | am strongly of the opinion that
these letters do not need any further explanation of how we supported each other, and the
important role played by the Community Space in giving me an environment to express my
voice.

Letters from Gujarat — 23 Sept 2015

Swaroop: Dear Friends, it was not that | forgot you or | did not have anything to write; it is
just that | was so disheartened, | nearly just gave up. | am sure you must be wondering what
happened and the ones that know me well will not believe that a person as persistent and
resilient like me would be disheartened and would think of giving up. But it is true. It is only
[when] Jack said he is waiting for my letter and so did Marie, that | realised | was not being
fair by being silent for so long. Ok... | will come to the point...

Jack Whitehead — Wednesday, 23 September 2015, 10:35 PM

Dear Swaroop. I'm so pleased to read your letter from Gujarat and moved by your story of
your disheartening experience at Babapur. Many thanks for sharing the poem by Faiz Ahmed
Faiz — it helps to explain the source of your own resilience to your experience at Babapur as
you respond with defiance in sustaining your own passion to go beyond compliance and
submissiveness...

Marie Huxtable — Wednesday, 23 September 2015, 10:50 PM

Hi Swaroop. | am reading this before | go to bed. | want to digest what you have said. It is so
powerful. Tomorrow | want to tell others to read it .. | know how seeing you on
SKYPE...makes me want to do whatever | can to support your work. | guess the Chief Minister
saw what | do. | am on the edge of my seat waiting to know what happens next. Many, many
thanks for sharing your journey and giving so much hope — love Marie

An Academic Collaboration in the Here and Now

An equally strong academic collaboration developed between Shivani and me. We
met after she read my article Making Magic (Rawal, 2014) and wanted to learn more about
the way | carried out field education in the social work sector (p. 8). We shared values like
self-directed learning, the importance and the centrality of human relationships, integrity
and competence. Akin to me, Shivani was constantly worried about her students’ learning
and how she could improve the curriculum in her department in order to improve their
learning.

Collaboration in an academic situation means an equal partnership between two
academic faculty members who are pursuing mutually interesting and beneficial exploration;
this definition is appropriate for our partnership. In Image 2, the flower and the
hummingbird have a mutualistic relationship. The hummingbird obtains nectar from the
flowers for food and pollinates the flowers in the process. Both benefit from their
interactions. Likewise, Shivani and | both benefited from our partnership and, as a result our
collaboration, led to a variety of outcomes, both tangible and intangible.

Educational Journal of Living Theories 14(1): 1-25,




10 Improving Practice

Image 2. A Bauhinia flower and a swallow-tailed hummingbird (Coitinho, 2021).

For the reason that intangible benefits are more difficult to enumerate | would like to
discuss them first. Both of us experienced the advantages of expanded networks, Shivani for
example, introduced me to the network of Higher Education (HE); all along | was working
with children and teachers in the field of primary education. An enhanced status and respect
came with the addition of HE to my portfolio as now | became an educator who taught
students from Primary School up to post-graduation.

For my part, | introduced Shivani to Living Educational Theory and the EJOLTs
editorial group. That led to her realisation and understanding of Living Educational Theory
research. | believe | supported her to create her "personal theories of practice" (McNiff with
Whitehead, 2002, p. 20).

Shivani and | were peers; however, as far as understanding life skills, the
incorporation of action research in the social work curriculum, and the understanding Living
Theory research, | played the role of her mentor. | believe it was my values of equality,
democracy and negotiated learning that enabled me to be flexible and ensure there was a
balance of power.

| have mentioned above, that Shivani was a natural living theorist, but | believe that
is not enough. As an educational professional | feel she had a responsibility to contribute not
only to her own learning but also to the living body of educational knowledge with the
intention of improving the educational culture in her workplace (Huxtable, 2006). This
means she had to make her work public. She did that by communicating her learning with
the others at the Global Perspectives Conference at the University of Worcester, 2019 and
Joint Work Social Work Education and Research Conference at the University of Manchester,
2019. Importantly, she endorsed the module of Living Theory for our post-graduate students
studying social work (SW) and SW-HR (Human Resources).

Finally, not only does collaboration improve teachers’ professional knowledge and
experience, but also significantly improves students’ learning and achievements. Both of us
had made a commitment to enriching the learning experiences of our students and to
improve the outcomes, which included a new add-on course and curriculum enhancements.

Educational Journal of Living Theories 14(1): 1-25,
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Shivani gained her signature social work pedagogy (Shulman, 2005) and | fulfilled my desire
of facilitating my life-skills curriculum in Higher Education.

The Pedagogy — Andragogy — Heutagogy Continuum

| regard my Masters in Social Work (MSW) students as mature learners, and believe
they should "learn by dealing with self-recognised problems and interest" (Hersh, 1989, p.
360). Greene (1995, p. 22) suggests that:

to help [students] shape their identity, we've got to awaken them to their own questions and
encourage them to shape their identity, we’ve got to awaken them to their ~ own questions
and encourage them to create their own projects. They don’t really learn unless they ask.

| started my life-skills class by allowing my MSW students to research in the area they
wished to.

Swaroop: | am going to give you time to think about where you want to research and what
you want to research. One way to do this is think about what is it that matters to you. Think
about what you would like to change and think of small changes. A research involving five
people, ten people not a hundred, two hundred. Chota (small) research, small research. We
don’t want to immediately change the world. We are learning how to change the world.

(My students thought for a bit, and they reacted with surprise.)
Student: You mean to say we can research on anything we want to?

(Their incredulous tone brought a smile to my face.) (S. Rawal, Personal conversation,
December 5, 2018)

| was not astonished at my students’ surprise. Until now their education had been
similar to Freire's (passim) "anti-dialogical banking education". Learning to research, learning
to question, learning to reflect had not been supported effectively in their social work
education (Kwon, 2017), course material was often delivered as dull lectures in a way that
did not reveal real life issues. Negotiated learning or self-directed learning was not in their
lexicon.

I may not have taught in a social work institution before; however, | had worked with
social workers since 2011, first with the NGO ‘Save the Children’, then with UNICEF (2012-
15); additionally, | am on the Governing Council of Save the Children (2015 to present). My
experience in the field enabled me to realise what was missing in social work education in
India and where | should try to make some changes.

To try to bring innovation into the social work education | used the Pedagogy —
Andragogy — Heutagogy (PAH) continuum (Luckin et al., 2010), which | applied in formal
education for the first time. | had used it to a marginal extent when | had carried out a
teacher-training programme for UNICEF and the Gujarat Government in 2013-14 (see Ukani
& Rawal, 2016). However, this time, while teaching the post-graduate students of Sardar
Patel University (SPU), | had the satisfaction of applying the Heutagogical approach in Higher
Education.

Educational Journal of Living Theories 14(1): 1-25,




12 Improving Practice

Before | explain further, | would like to step back and introduce the questions | asked
myself when | started working at SPU:

* What is the signature pedagogy (Shulman, 2005) of social work and how can | apply it in
my life skill education classroom?

*  What should my approach towards my aim of teaching and method of teaching be?

* How can | improve my practice to enable my students’ smooth transition into the
workforce?

Answering these questions was not an easy task. Educational Policy and
Accreditation Standards (CSWE, 2015) defines field education as the signature pedagogy in
social work education. It is obligatory for MSW students to carry out fieldwork in the
practicum setting to gain knowledge and skills about their profession and its core values,
with the aim of enabling students to think and perform like social workers. Shulman (2005,
p. 52) suggests that signature pedagogies are:

... the types of teaching that organize the fundamental ways in which future practitioners are
educated for their new professions — to learn how to think, to perform and to act with
integrity

However, | argue that field education in the practicum is a necessary but not
sufficient component to create signature pedagogy. Even though field education plays an
important role in preparing future social work professional for the workforce, | maintain that
much more than field education is necessary for them to learn, think and act with integrity.
As a response to this and to my questions written above, | created a framework that focused
on four combined features: thinking and performing like a social worker, augmentation of
the personal self, development of the professional self, and a distinctive form of teaching
and learning.

This is where | applied the PAH continuum:

* Pedagogy is teacher-led learning: | started with a subject | was extremely confident
about, life skills education, and fine-tuned it for the social work course;

* Andragogy is self-directed learning: | negotiate with the learners, how they would carry
out the field work and where, in ways that motivated them; and

* Heutagogy is self-determined learning: the course | facilitated was an add-on course not
a compulsory course. Only students who were ‘self-determined learners’ enrolled for the
course. Reflective journaling, formative and summative assessment and collaborative
learning were very important aspects of the course. Perhaps the two most important
aspects of my course were the use of life skills for augmentation of the personal self and
Living Theory-Action Research, which allows learners to experiment with real-life
situations for improving the practice and using values as living standards of judgement.

In Video 4 (1:14 — 4:00, in particular) | want to draw your attention to my discussion
around the inclusion of life skills education and the important role Living Educational Theory
and values played in my social work curriculum. In the same video (3: 16 — 4:00) Jack points
out what each one of us can do in our site of practice and the uniqueness | bring into the
Indian context. He continues to suggest that nobody has put together life skills education

Educational Journal of Living Theories 14(1): 1-25,
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with Living Educational Theory in the social work sphere before with a continuing influence
in terms of a wider movement.

Field education played a vital role in this course; it was based on the double-loop
learning (Chimpololo, 2020) which includes how one learnt, the reflections and analysis of
one’s learning, how the new knowledge affects thinking. This allows the students to choose
the best style of learning and apply learning to both familiar and unfamiliar situations.

Video 4. The 1st International Living Educational Theory Research Online Conference
https://www.youtube.com/watch?v=-947kRz3X7c&feature=youtu.be Rawal (2020)

One example of my students’ double-loop learning was experienced in the
Democracy Café (Potts, 2019). We held the once monthly Democracy Café in our
department via Zoom to understand the significance of democracy, democratic ideals, and
its values that are based on respect for the equality and dignity of all people. After the first
Democracy Café, in which the students were unable to talk and discuss issues effectively,
one of my students requested that they be told the topic to be discussed in the next
Democracy Café a day in advance so they could research the topic a little beforehand (Video
5.). This is a typical heutagogical style of learning, in which students start thinking deeply
about problems and problem-solving; they begin to question their beliefs and gain an
awareness and understanding about what they are learning, and also how they learn.

Video 5. Reflections on the Democracy Café https://youtu.be/9wt6sszfGSo Rawal (2021d)
Educational Journal of Living Theories 14(1): 1-25,
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Tracking the spell

The magic of Living Theory, life skills, and my teaching continued to cast its spell. The
following ‘patches’ are stories of my students’ augmented competencies and capabilities.
Cairns (2000, p. 1) suggests that competency is the ability "to take appropriate and effective
action to formulate and solve problems in both familiar and unfamiliar and changing
settings". | believe my students took advantage of every opportunity that came their way to
learn, and are now better prepared for the workplace. They answered the third question |
asked myself: How can | improve my practice to enable my students’ smooth transition into
the workforce?

The first story is Ujval’s; my student from the first batch (2018-19). Following my
reflections, the second story is that of Bhargav’s, a student who studied in the 2019-20
cohort.

A Student named Ujval

Ujval: This is my experience during the COVID-19 Lockdown days. In our residential society,
all of us youngster would gather together every evening and while away time playing PUBG".
Every day we would talk about the pandemic and lockdown it had brought about a sense of
uncertainty and anxiety. One day | decided to try to change things and showed my friends
the photos of our life skills class. That really caught their interest and they asked me to teach
them life skills for 10-15 minutes every day. So, | started, after we played PUBG | would
teach them life skills. | showed them videos of my project, photos of our classes, photos of
my action research with little children which was a part of my field education. They were so
impressed; some asked me if | would visit their workplace and teach life skills!

This became our lockdown routine. | taught them life skills, played the games you taught us
and thanks to that our days of the lockdown went smoothly. We did not experience the
frustration and stress the others experienced. Thanks to life skills education our days of the
lockdown went well, my friends on their part learnt life skills and | got to teach it and polish
my learning. (S. Rawal, Personal Conversation with Ujval, June 29, 2020)

My Reflections

| was so thrilled to hear this, so | actually asked Ujval to send me a recording on
Whatsapp. | appreciated his application of life-skills education in a social setting. By teaching
young people living in his residential society Ujval was making a difference. He helped his
friends to deal with stress and anxiety during the COVID-19 Pandemic by enhancing their life
skills. By doing so, Ujval was fulfilling the role of a social worker, that is to "promote social
change, problem solving in human relationships and the empowerment and liberation of
people to enhance well-being" (IASSW, 2014, para. 1). This was the young man who just a

1 PUBG: Player Unknown's Battlegrounds (PUBG) is an online multiplayer battle royale game developed
and published by PUBG Corporation. PUBG has been a huge phenomenon in mobile gaming in India.
Reports suggest that there were anywhere between 33 to 50 million active PUBG players in India in 2019.
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few months back had survived a horrific car accident. He saved his parents who were
travelling with him. He told me:

Ma’am, | had smile on my face from the time | got out of the car till | reached the hospital
and collapsed. | kept on telling myself, all the time, this is one of Swaroop ma’am’s problem-
solving games and | have to play it effectively. Nobody believes me, especially after they see
the photograph of the crash (Image 3). Ma’am, so what if it is only my parents, at least |
saved someone!

Image 3 Photograph of Ujval’s car in the accident

This is the confluence of my values and teaching philosophy. | believe my students
were empowered to become empathetic, caring, and compassionate young adults; in
relation to social imagination, social justice and activism, they were working towards the
common good.

| think it is my responsibility as a teacher constantly to nudge my students to make
informed and critical professional choices.

My Student Bhargav

Bhargav: Having made a discovery | shall never see the world again as before. My eyes have
become different: "I have made myself into a person seeing and thinking differently"
(Polanyi, 1958, p. 143). | have heard Swaroop ma’am say this quote, but | did not understand
the meaning till | had an unsettling experience during the COVID-19 pandemic and the
subsequent lockdowns across India. All of us were living in fear and anxiety. That was the
‘new normal’. People faced so many issues as they have lost their jobs, business had closed
down; they were helpless. | on my part was frustrated because | was a trained social worker
and yet was forced to sit at home and could not follow the practice | had trained for. So, |
formed a small group with my friends and started an online awareness drive, | helped people
get essentials.... (See Video 6.)

Video 6. Supporting students during the COVID-19 Lockdown
https://youtu.be/GCo662Pt3TQRawal (2021a)
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My Reflections

The changes | created in the curriculum helped bridge the gap between theory and
practice and enabled my students to become intellectually empowered. At the 1st
International Living Educational Theory Research Online Conference, on the 27" of June
2020, | commented that | cannot anticipate today the ethical dilemmas and value conflicts
my students will face tomorrow in practice. But as a teacher | can hope | have prepared
them to answer the inquiry, ‘How can | create my living-theory from the question, How do /
improve my practice keeping my values in mind?’ (Video 4 at 2:29 — 4:54). Today, | can claim
my students realised their responsibility, not only for their own individual benefit, but also
for other human beings who share this world.

An Epilogue (to make it all crystal clear)
My reflective diary (02 March 2021)

My question springs from the questions of others and from our interactions at the Editorial
Board and post-doctoral meetings held via Skype. Here | am not answering the questions
raised by Marie, Moira and Peter, but their questions act as a springboard for my thoughts.

Being a part of the Educational Journal of Living Theories (EJOLTs) community and working
on the editorial team has strengthened my practice; | have the best educational researchers
as my critical friends. Thus, interacting with them supports, broadens, improves and
reinforces my thoughts. This act of camaraderie enables me to gain clarity concerning my
practice and more importantly, with regards to my values.

Marie asks, "What can be learned from how we have tried to develop our democratic ways
of working to create the EJOLTs together?"

| believe it is the democratic way we work that has enabled me to grow as a teacher,
researcher and mentor. What moved me most was the way the editorial team worked with
Neema Parekh, my student-teacher who works in a poor village school in Lavad, Gujarat,
India. Neema had never written a research paper before and to add to her woes her English
was weak. Her paper was definitely not acceptable for publication; however, the work
carried out by her was beautiful. | learnt so much when Moira and | supported Neema to
upgrade her paper (Parekh, 2016); from Moira | learnt the all-embracing quality of a living-
theorist. | discovered myself as a living contradiction in my work and found that this
discovery and addressing it has matured my work (Rawal, 2017, 2018).

With respect to the EJOLTs enterprise, Peter asks, "What use has all this effort been?"

My interactions with the editorial team that have strengthened my values helped me to
embrace them and believe in them. Our conversations give me power to believe that
maintaining my commitment to my values will empower my work.

Reading, writing and reviewing for the Educational Journal of Living Theories has
transformed me. As | mature, so does my living-educational-theory. | believe | can claim that
| have transformed myself by continuously trying to answer the question: How do | live my
values and, by doing so, how do | improve my practice? Transformation for me is a deep
personal change. Personal transformation requires individuals critically to examine their own
beliefs, assumptions, and rules, take risks and reinvent themselves (O’Sullivan, Morrell &
O’Connor, 2002).
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| believe | have taken risks and reinvented myself when | stepped out of the safety of
my Primary School classrooms and entered the halls of Higher Education. | have connected
my seeking with the aspirations of other educators who believe that high-quality education
is one of the most effective ways to reduce inequalities in society. | acted with high self:
-esteem and self-confidence and have been faithful to my belief in life skills education for the
betterment of all. This is possible because as a living-theorist | believe that:

Individuals can generate their living-educational-theories as explanations of their educational
influence in their own learning, in the learning of others and in the learning of social
formations, which has profound implications for the future of humanity (Whitehead, 2008, p.
104).

I claim my living-educational-theory is the source of my magic; Living Educational
Theory is the miracle maker.

And Now ...

| believe, like Calvin in the cartoon (Image 4.) suggests, there is a magical world out thereand
| have so much to explore .........

Image 4. Calvin and Hobbes (2021) Let’s go Exploring

CALVIN AND HOBBES © 1995 Watterson. Reprinted with permission of ANDREWS MCMEEL
SYNDICATION. All rights reserved.
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Appendix 1

A Poem
By Swaroop Rawal (2009)

Standing alone
at the Worcester station

waiting for the train to take me to London

waiting for the train of thoughts, action
to take me

to the land of professional knowledge
waiting
waiting

waiting alone
that was when I first met Jack Whitehead
through the tons of reading material

which would help me understand the mysteries of research

[ am glad I met him by myself
it makes him more mine

than if somebody had introduced him to me

As I write
the wet dark monsoon of today
reminds me of a similar ‘that day’
as if the monsoon days are
here and

there too
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making his janambhumi my karmabhumi
truly removing borders

a common world of people with similar values.

That day I read a line
“How can we make our practice as a teacher more effective”
and got hooked
read the paper
understood some thoughts
others flew over
read
read
read incessantly and
then read some more

from the library of living theories

[ was so alone
alienated in my janambhumi
‘not first-rate’,
they said ‘not a PhD’
‘where’ is the ‘research
‘why this’

‘to what purpose’
but JW
helped me survive
helped me find a voice

empowered me

23
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‘T’ as a living contradiction
enabled me to look at my fallible pedagogy
[ was freed of my anxiety
[ could look intently in my work
my evasions and clichés
[ could look at my untapped resources and
realise that the time had come
when [ had to give myself the answers
answers to why there were gaps
gaps in what I believed in

and the actions I carried out

[ met him in his library
without actually telling he told me
- my values were correct.
my desire to improve was valid
the methods I tried were up to mark.
and when one of my supervisors feared [ would fail
[ read his papers a hundred times
to understand
to change

[ began to understand my ‘dharma’

Today I have won a skirmish in the ‘battle of snails’
But ‘my’ Mahabharata still rages on
[ pray JW continues
continues holding his space

continues holding his values for social justice
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continues
continues...

[ remember a bhajan I sang as a child....
‘Iyot Se JyotJagateChalo
PremKiGangaBahateChalo
Raah Mein Aaye Jo DeenDukhi
SabKoGale Se LagateChalo....
DhartikoSwargbanakechalo’

Glossary

janam-bhumi: motherland or land of one’s birth.

Janam means birth

karma-bhumi: land of karma; karma takes it meaning from kamma which means 'to do’,
meaning deed or action, effect, destiny; bhumi means 'land'.

Dharama: the path of righteousness and living one's life according to the codes of
conduct as described by the Hindu scriptures

Bhajan: a Hindu devotional song

Jyot Se JyotlagateChalo: with one flame go on and give life to another flame
PremKiGangaBahateChalo: enable the Ganges (river) of love to flow

Raah Mein Aaye Jo DeenDukhi: the sad and the downtrodden you meet on your way
SabKo Gale Se LagateChalo: embrace them as you walk on

DhartikoSwargbanakechalo: Make this earth into heaven as you walk on Reference
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3T T MY HRAT A8 & | THT H DT T diib] I8 A1 ¢ fb I8 3musbs fom
T {1 g |

Y IR ¥ I fob 31U BIC Faamal & 1 ggaHT 3R G- 9| U 2y forgs uid
N M €, 9 AT, W eE,a A A8) | T8 Blel  IWeH giaT 8| 89 gid g &l
SeaT el ared & .89 a8 § for g1 ) 3 dea gl

R BE A AT I 3R 3y & gry ufdfear Bt

S : 3MTUP e &1 AIAd ¢ [ 8H ol $& I I16d § SU W MY IR THhd & |
(ST AL TR A TR Uex W &b A1 gt (.

RTad, AfGTd arafemy 4 feger, 0%¢) |
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T 3o BTl & Nyd WR Afdhd g1 oY | 31F I ST A& e (3’0o, TF. by) & THH
f, S TCTSaaioIdhd did fRIET-' & U § Uga SRl ¢ | SIS & g Jiar ., 0y
g, ufafsfad sxar Se1 3! AHifoid &1 R Hi), 0%0) T gHE © 0
AT TR T, UToushH AT B SR Yod AR & U H faaied foar sirar ot arfes
g AR Sila- & g Dl Jdhe A I 9| FINRIECS a1 a1 9t SRS -
3D AfRIDHIA T =157 T

A9 ygd fooslt arifore o YR A i ugrI g ; gTald, A 032 I IHINIS
BRAGAS & Iy BT a1 U1, Ugd TToNE g e & ary-, b g )3033-3w)
o Y 3R YD ST, H ¥d g IS )03 T acHH 39 &5 &) a1 Hrorrd J g1 (
o IR YT A G391 I8 Teq™ o 1 uem forar i yRd & qrarfore o Riem & o
H A SR T $B TCAId B DI DI HXA1 BT

IR B e § IR A &1 BRI B4 & forg T USHiSt ggeniol-UgHTol-
&1 IUANT foan | (T Te 3id) Tradd (FiUEE), Y0%0), fo #7 Uget IR o= e
darfearar B9 39 TP AN ST 9o WA BT T 519 B9 .30%3-2¥ T gHw
3R ORI WHR & [ TH R&fd IS SR G oW 1) WiRI&01 HRIsHhH fodr ATl-,
R028 | AifdhT T8 §R RGR Ued 9 (O Yfae1erd o AiashIeR BB &l Ugld gUI  (TaUy))
S I &l ® gYerniieh el E¥DHIU Dl AR B i TGS |

mmﬁsﬁ&nﬁm%ﬁwmﬁm
T B HAT LF B W Ge I YD T qard! o o o1 argiit | 7 37 08 iR faar

DA AT |

o YIS BT & eeR AMRa Yah), Jo0w) FTE 3R H 39 307 i
DI e HET H Y AN R Thal g ?

o o % AR IExT R R & i & ufd A1 D10 31 g1 Ay 2

o HUABHEI S BT H A URTAT I GeH B b T o b
YR HY B hl § ?

2 qaTdl BT SfaTd ST ST HTH gt o7 | Afée Hifd SR yamm are dieussgs),
034 ) & e &Y AT B e H gedeR fRem=md & ¥ § uRyiftd s gl
MSW & BT & forg g sifard g for 9 o saauma ok 9% Jd Jedl & IR J 99
3R DI BRI B b [ TGN AT H &7 BT HTH B3 dlic STH DI JTHTSTD
SfEars Bt avg e 3R U= B H T&H -1 off &b | YART 00k, THT (UR
g § & gwaner fRremema fRiem & yeR § S 39 Aifas adie! & afeyd ad §
S5 viowr & FRiferde! o 370 U g & foru Rfed frarsnarg a8 drem & -
fore for 8 A1, Tad BT 3R SHMCRT & 1Y B HAT o' |

gTalifs, TRT d g b gD RIe T 3axgsdl & , Afde gwaier fRremme g1 &
oI T g A8l g1 4 81 &F RIem Hiawr & JrfSie Sl Taiie &) pridd &
fore dUR %A H U Heayul YwI Ayt g, T g8 At g o 39 fore O 8k

SAFCR ¥ B B b forw & TRram T wal 3 3axds g1 39 fav SR ford e
R FaTd & Ja1d & = §, T Th ol daR foba o IR Sgad faRmarsil oR dhfed o
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T ATHINIG BRG] DI aRE AT 3R UG BRI, HGHTd 3 P [dd

RIS & W &1 f[adb, SR 1&g &1 v alky S da @l 5l
g 98 OI'T8 & Slal H PAH(Continuum) ITdd @1 foar:

3T e & A arell e g A St SR e & IR H 98 I
o & 1Y L3 aTd BT, 3R I AHIS BT UTSdhH o forg dlep faa;
Tgrel W@ AERa-Rien g & Rrenfiat & wry sradid sxar g fF I fra Re 9
& BT HTH BT 3R Fel, fhd e T 3= NI B8 ; qun

RCHISIES] fyffed e g1 &7 o ureaswd &1 gfaun ueH &1 98 Th-
ST UTeushd T, AT UTedshH g1 had d 8F o @i fRremdf-r 9,
grashy & g Amiferd guI fiamRiia sHfeiT |, TeTds SR aTieTs Hedide
3R FgINTTHS 14T UTSushH & dgd He@yu! Ugel ¥ | [T TR UTGIshH & &l
oY HgayUl Ugq AfeddiTd 3T R fafdm Rt vare R o daed & fo-
Siia I &1 IUANT &, S R1enfia & spard & uR & oy arafas siad
YT o A1 TN A BT SART <l 8 3R Tl D! (010 & S TR & F4
H I AT B

ST ¥ (% 9% - ¥:00) A, XY = H 3MUBT A Sfiad HIa e H WiAd s
3IR TR wHIiie S Uleashd § Ag@yu! HiHre! Fum ot Qe Rrgid ok el &
IR T 3T Tl BT 3R BN BT Irgall § |

SHARAH O T § fob 57 H A U 31U 31 R H T PR (0¥ - 2&:3)
Tl 7, S fafkwdr & yRdia e & ardt 1 3iR a8 ggma <1 SRt 39 § fo g o
foeft 3 oft U iy TR @ g a8 I e H fAIfd e a Rt & 9y offad
DI R 3R TS S & e & guIaesTad g

S UTeushA H & fR1em = Agayul Yfe AR ; 98 Seaferdial) qu afi-, 3030 TR (
3T o1, o ug I B fp &g pe draarg |, fpddt & i w1 ufafee ol

IRy, 701 I, T BT HY YHTAd IRl g ? g BE DI UG- ! Farad el g
3R oRfrd @ik sraRkfrd ST fRufaal & Whe Y Ay e &Y Srgafa ST B

ST .4usan SIRIPH il o= ART SgEYUM 3iierg FRieH
https://www.youtube.com/watch?v=-947kRz3X7 (c1d¢T, R0%0°¢)
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v

R B & STaUley) qU YRG &1 Th 310l SHIhHT Bh-, R08R H 3IHa fopar 7
T B Aihad, AldpdiAc AR 3R Tt a1 & THHT 3R T TR 1URd 39
Al & Hgd Bl U o {10 9 & 7rend ¥ S0 furT & U IR A1iyes SHrchdt
HU BT TS [T | Ugd SHIhY! ovlh o d1G |, ToraH BT THTAT &1 I §1d HR 3R
R eA T ad & |, R TP B 7 3Ry foban % 3% wop 37 ugd srma
A Bt H =i & fou oy sarr o aifs I sT v R AT My AR T 31l
(5 H difsdr| g8 Je & U fafiy germified A § |, STaf BT qHnsl iR 9o -
THIYH & IR H TETs I a1 = B &; 9 30 AU IR JaTd ST E IR ad
gaﬁvaﬂmaﬁ?msﬁaw%%%w%%%,ﬁv%ﬁﬁaéﬁm
|

dAfEHl 5. Apda v R TR
https://youtu.be/9wt6sszfGSo (Td, 032 J))

il B e BT

forfeT 2t &1 i1, St ierat 3R TR fR1eror 3 3191 oig, fara=r okt wan | Fgferiaa
T IR oE B Gaifd cerarsii 3R amarell @ e §1 H= 000, Y ) &1 GTE ©
for v ufifara ofiR sralfera oiR sead A a1 & Trensif & R aA SR 84

R & o Ifed 3R YUT HRATE HRA &1 &fdl ' 81 TRTAFAT & fb R BE A TR 39
AR P TTH ISTT o I% ARG & ferg At oiR 39 3 wrieyd & fog 9gar adie 9

TR IMINTI Y@ AR IHFISWRAA T TR UM g B H ST BT & -
FRITd H YA T Y YHAU B Gl HRA & 7T 0 31T Bl B JUR Tdhell §7

UEaH BT § SwIad B, TR Ugd o )R08¢-2R) & BH | TR Ufafal & dTe, gt Horl
UNTid &1 g, 98 Teh B § Sff R08%-R0 7 & UGl &
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Swdd AMH P U B

Isqd BIAG - R A3 & forl # g TRT 3IHT & | THR STarig Jae §f |, g9 Tt
a7 &R UMW U 1Y SHST 81d U 3R g e geell  Wad 31 (Fsarda)
R a7 59 39 7eRY 3R diherde aR & o1d d A o AT 3R foiar
P HIGT ABR 318 i

T & 89 Sl B I 3t IR HA BT Hgar fHar 3R 3 SRl o
gHAR o DI 97 Bt awai feRardY | 39 ardad # 31 et g el 3R
I 72 &R 3T 20-3u4 fire 3 Riu Shiee siwrer R@m & forg we11 gafeg 87
= o, gaolt We & ag o

38 oita HId TS | 7§7 3% 3 Moide & difSar |, gARY Hamsii & gy, 3
= & Iy W TaRH N &) ae iy fewrg |, o for A wices fRien &1 ues fewa uni @
g THIfAd §U ; $© - e BT foh o1 & Sefeb Prieel W SR Sfia Sl

Ig BRI AH SIS T - & TT| HA 3¢ oifa HIad Rar | 3 9d 9l Sl 310 g6
RRaT 3R ¢=1aTE foh TAR AlBSIS & fod Yare © 0 4 9 | g9 GERI & HIHT B
fARTRIT TR GG BT 3Hd 181 fha | Sfia HIerd e & o e=gare, gAR b ersd &
f3T or 7@, TR AT 7 3rut 3R A SfieH Piwret e 3k 4 39 Ram iR sroet
1T B THBM HT WepT e

R, ISTad o 1Y AfGATd ST, IR T, J030)
BT fid - Reflections

gg gax | ggd JHifad ft |, g9fere A7 aRad # I=I9d &) @euuy R Ue Rpifat
UoH & o FaT| H§7 grioies fRufa # Sfia oiwra fR1en & 39d SuanT &t WRTeT
DT Y AR JATS T g+ a1l Jar3f Dl UGIHR I=iad b1 Heh ad a1 UT| I5i-
3O Gl & Sia- IR DI TGIHR PITAG - 8 TEHRT & GRIA d-1d 3R feiar & Foeq
H Oeg &1 | U IR Iwoiad U ATHISIG Hridhd! Bt YfHeT FuT g o , ol f&
AT URad o) 9graT adl & , A Rl 7 TH/1 HY 3R AN &t Hells &
e & fore gwifadeor 3k gfad | ersuuauassy) , R0%%, URT Q)

Ig a8 gad U1 off 31t & HeH Ugdl U W01 SR geleAT H §1d a1 99 T/ AT | 39~
O ! ST S IS AT Td- 30 HIART R I U1 394 3™ HgT, "7, WM IgR W
T At 59  H SR I T1eR FHavan 3R sRgard ugdn oik iR mar| & g1 g0y 3o
3T HEdl g, T8 Wy T & AT THIYH Wl 3 J U § 3R g 39 WA &71-

I Qa8 | fdlt 3 g R faxroamy =€ fvan, Wrae) 99 9 gefe &t awk aud §
BfA)3) | TH", T 91 §3M 3R Ig Hhad IR AT U 8-, HH I w1 41 {5t &1 s=mn -
39 G Hgl!

Educational Journal of Living Theories 14(1): I-XXX, http://ejolts.net/drupal/node/370




i)

= - ool Y% %

A 3 By U IS1ad &1 BR P dWR

g R gl 3R R0 B! &1 W g | BR1 A1 § {6 TR 1 & gergyfagel |
SGUTA B aTd 3R ST JaT G0 9 BT SR TG maryr  ; [T dedHT,
IS = 3R fehadT & ey § 9 319 3/ &[G & S8 HR 3@ 3| g9 Al §
% Tw Riefd & = I g8 B iR ¢ fob & 3109 B &) TaR giad iR Agayul
URIR fddhed g4 & e aikd & |

YIiq ATH 31U BT :

YRTa: Teb WISl B3 & d1e H gfar o bR ol uged o a1 a1 311 i arer g1
TS &, T W P 3@ a8 § ¢ SR Wi T fad & U J g9 8 (diar,
R_YUC, T.¥3)|

T WU A BT T8 IS0 YT &, A G 3T 31 a9 acb qHgl | el ATl
od d b g3 W URA H Hlfda-2% HEMRI 3R I8P §1G & AIH SIS &b GRI
TP IR HRA aTdl 3IHT g1 g g T R R arAiw e fe =
AT UT| AT bl s FHETST BT ITHAT BT UST RITb I81 SUAT p<] @
& ft, AR S B T AT ; 98 AoeR U1 H SO 3R 9 R o1 | B U
TR qrTfors Hridmdf AT 3R iR 4 gol TR IR 96 & forg HofeR g1 Ue]
3R & I S BT UTAH el DR b1 foridh forg B ufRigron foram o1| gafes &4
307 SR & 1Y U BT T JHE ST 3R U 3f-ars SIiRedd g
& T, § AT 1 SRest ATEH Uga & Hag &l.... ([dfsal & 39)
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) & HIfdT-R AP ST S SR BE! B JS—IdT HRAT

https://youtu.be/GCo662Pt3TQ (RTdd, 2021a)
W1 fRid= / Reflections

R gRT UreashH H fohg T4 uikad i 7 Rigid 3R adgR & ol & 91 &1 Ule & Hag
@1 R R B B Alfad T Y T 7 H F&H ST 9 T 030 BT YA
RIS forfdm o= Y Sy Siars e § |, §7 ewuf &t - 7 {1l &
A gfaunstt SR T TUsl &1 SAM el i bt |, S BR SH| & Hd , FIGR A
AT AT US| Al U FRI&d & U H § IHIE B Tdhdll § [ 1 3 39 UY BT
IR A & forw o oo g- H 39 Uy 30T Sita-Rigid H8 941 Iavclt §: § 8o
Tl 1 A H WA U U SRR Pl bl GURS (@SN ¥-2 : R -¥ :4¥)? 371, H e
PR Dl g 1 TR B A 7 hdd 30 Al Td oy o e sfess 39 gfan o1 argn

B aTal 3T A] & forg +ff S foieRT &1 Tea foan|

U® IUNER (39 T T8 WE T & g
An Epilogue (to make it all crystal clear)
A3 feicT=ite SR - R.3.30%

TRT U 3T AT b U T 3R Wh15Y & ATHH A SMISTd AUIGHh 1T 3R TR -Sldese
9% H HRY STaeid § IO giaT 8 | I8l & A, Wi 3R Wex gRT IS¢ 7T Jard! &1

Educational Journal of Living Theories 14(1): [-XXX, http://ejolts.net/drupal/node/370



https://youtu.be/GCo662Pt3TQ

XIX

Tﬁ%ﬁé,ﬁ%ﬁwﬁ%ﬁaﬁ%ﬁww@n@é%wuﬁwm R
|

TR S 3% i RIS (EJOLTs) TG FT 3w g1 3R Jules g ¢ TR
HTH HRA Y TR 31 Ao ol &; TR Ty 3wy Qi eyl X eyl [ 5 |
3 TR, 3P 1Y Fddid ST 3R [t & ga7efq, fIdR, uUR 3R Ao uaH
FRAT ¢ | ISR BT T8 B Tl 3T SN o IR H AT UTed B & & T §
3R 3 +ff Ayt 91 U8 © foh TR gedl & ey H|

ARY- TSNS B TH 1Y FH & fAIT HTH HIA & U AebdiFs aiie! & fAsfaa
B b o g0 B T T 8, 399 o kAT off JohdT g7

IRT AT § {5 98 diddifze aiie ¢ fod g0 &H &Rd & o 43 U e
TMYHdl SR W & U F f[AHRId g J T&m g1 o | Forg 9l 2 g3 qad sarat
gyifad foar, a8 4t i avg I Yures i 9 A B SE-Rigid 1 URE & 91y »™
foraT, S HRT & oRTd & qdTe § Udh TRIS 7Tid & Whd | HIH Bl g | 7 3 399
Ugd S} PIs MY U T8 forar U1 3R I W &l g & o 3! 3ivsh
HHOR | STHT TR FiYd ST A TP RA & MU WS- g1 4T ; gTaliy, 3P gRI
foram a1 ST e UT| HA 98 $© AT 59 WIS 3R HA T & 3D TR BT (s
R & forg gueH faum (U |, R0%8); WIS ¥ U1 Us Toha-Rigidard! &1 gaftior qor
JRar| T 309 &1 H e B U Sitfad faRIuTHN & %0 § U 3R U foh 59 @it
3R T YT B3 I TR BT IRUd 1 1 § RTad, 3089,302¢) |

TR Udl § - U8 I T T BT 312

GuTee g EH & 1Y B drdid 3 IR H! ! Aoied fdT § s 43 38 S0 3R
I R YR B § Aeg el | gAY STaeid ¥ g3t U8 fayra &3 o1 i firerdt B &
3T gl & Ui 310 Ufdagdl ST @ ¥ TR B0 HRIGd ghTl |

TIh R SHd 1% T 2Riet & forg ugn |, foraeT iR THte H-1 59 O3 98
far 1 S-o1 o ufkuga grar T a9-aY BT siaH- Q- Rigia t ufvued giar mar|
TRT AT 8 6 & 98 S1a1 3% T&dl § [ B9 39 U 61 IR & B AR DI HRap
G2 B ged foran g: T o Jedl &l o Sitgs 3R T HReb H 370 31T Bl vl
gur=? TR for ufvad= ue et safaaeTa uRkadH g | safaaeTa uRadH & fo safdadt o
TR =0 ¥ U g & fayrl, Argdrsit ok Aot o) o &, Sifew a9 8k 9g &
O TR @A 1 STaRIhal gl & (3N geahad, AR & S HIAR, J00%).

TRT A ¢ fob ofd #3197 Trufis faee & wensll & JRefm ¥ aex Heas: 3=
e o gTa & va fsan, dt 39 Sfam I8 SR gg ! fOhr & wiifid foram 37 sot
Tl DT 3 FRIedb! Bt SMwhienal I Siel § ol A & b 3o oraT aTal! & Jars o
M3 B! HH B & JIY FHTE dip! T F T g1 A I 3MTH-JHH 3R 31 -
ﬁm%gammﬁﬂﬁﬁém%msﬂmﬁwm&nﬁ&mﬁﬁmamﬁ
JBIER 6! g

g YYJ § R TP Siifad-RIgiadra! /living-theorist % 0 § TRT AFAT § 6
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Hferd 3 STa--Rifeid-Rigidl ®1 30 wWd & de- §, GERi & raq | SR qrTiors
TN B e A I Afies YHTT & WHIHR0 & 30 H I B Jobd o, forgan]
AFT & YIS & AT 39 TR TT8-1 UHTd USdl § (@3RS, R00¢, F 0¥ )

 1aT R § T IR1 Sl -iferes-Risid IR g &1 9id g; fafd vgoma
DR (AT B

3R 3m ..

TR T & b B¢ H Biea 31 Re (33 ¥.) I a1 § 7% 987 T wigs gfan 2
SR TR U TR & U SEAFO G ...

[ 15 0 oL oy,

A . /- _._
, AETS &
L)’ K&xhoams! ‘
2 ] Y ».».\ ' ‘/

B ¥. HicdT 3R Bled (03?) 3MST TRIWIR Hd §
Pfed 3R glsq © 1995 dlex| TggS THATUHSUS Rifshe o erafd ¥ gdfad |
TaifHR JRi&d|

CALVIN AND HOBBES © 1995 Watterson. Reprinted with permission of ANDREWS
MCMEEL SYNDICATION. All rights reserved.
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« PUBG: Player Unknown's Battlegrounds (PUBG) Udh» WWWWW

& fST PUBG Corporation GRT fasRid 3R Ue1iRId foham a1 g | URd § Hiegd AT &

PUBG U 9gd da! ge-T gl | Fuel ¥ uar gadr & foh 2019 # 4Ra # 33 ¥ 50 fAferas
qiha PUBG faae! Fe! HY U1

Ry 1

Jad, TY. (2009) | T HiAdT| UISS, 3R, dedl, UH. 3R gRicad, U, Ry fefoed
fafiree grRT Ioferd Wi e s AU | HIRH [ATURR SN13 91G

Ry 2
TORTd & T3l- 33 RIdeR 034 P TR Ha/SoeNuadiny srgd Wy 3§
WGET A gRT - FYAR, 33 RIdaR 02y, TaTg 2’4o
g0l TR https://ejolts.org/mod/forum/discuss.php?d=166 TR I
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Glossary

e PUBG: Player Unknown's Battlegrounds (PUBG) is an online multiplayer battle
royale game developed and published by PUBG Corporation. PUBG has been a
huge phenomenon in mobile gaming in India. Reports suggest that there were
anywhere between 33 to 50 million active PUBG players in India in 2019.

Appendix 1

Rawal, S. (2009). A Poem. From Jack Whitehead Validations Compiled by Pound, R.,
Laidlaw, M. And Huxtable, M. Ripe Digital Ltd. Corsham Wiltshire SN13 91G

A Poem

By Swaroop Rawal

Standing alone
at the Worcester station

waiting for the train to take me to London

waiting for the train of thoughts, action
to take me

to the land of professional knowledge
waiting
waiting

waiting alone
that was when I first met Jack Whitehead
through the tons of reading material

which would help me understand the mysteries of research
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[ am glad I met him by myself
it makes him more mine

than if somebody had introduced him to me

As [ write
the wet dark monsoon of today
reminds me of a similar ‘that day’
as if the monsoon days are
here and
there too
making his janambhumi my karmabhumi
truly removing borders

a common world of people with similar values.

That day [ read a line
“How can we make our practice as a teacher more effective”
and got hooked
read the paper
understood some thoughts
others flew over
read
read
read incessantly and
then read some more

from the library of living theories

[ was so alone
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alienated in my janambhumi
‘not first-rate’,
they said ‘not a PhD’
‘where’ is the ‘research
‘why this’
‘to what purpose’
but JW

helped me survive

helped me find a voice

empowered me

‘I’ as a living contradiction
enabled me to look at my fallible pedagogy
[ was freed of my anxiety
I could look intently in my work
my evasions and clichés
[ could look at my untapped resources and
realise that the time had come
when I had to give myself the answers
answers to why there were gaps
gaps in what I believed in

and the actions I carried out

[ met him in his library
without actually telling he told me
- my values were correct.
my desire to improve was valid

the methods I tried were up to mark.
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and when one of my supervisors feared [ would fail
[ read his papers a hundred times
to understand
to change

I began to understand my ‘dharma’

Today I have won a skirmish in the ‘battle of snails’
But ‘my’ Mahabharata still rages on
[ pray JW continues
continues holding his space
continues holding his values for social justice
continues
continues.....
I remember a bhajan I sang as a child....
‘Jyot Se JyotJagateChalo
Prem Ki Ganga BahateChalo
Raah Mein Aaye Jo DeenDukhi
Sab Ko Gale Se LagateChalo....

Dharti ko Swargbanakechalo’

Glossary:

janam-bhumi: motherland or land of ones birth. Janam means birth karma-bhumi : Land
of karma, Karma takes it meaning from kamma which means "to do", meaning deed or
action, effect, destiny. bhuumi means land. Dharama:

http: //www.hinduism.co.za/dharma.htm#What%?20is%20Dharma?

Bhajan: a Hindu devotional song

Translation of- Jyot Se JyotJagateChalo You can listen to it on -
http://www.youtube.com/watch?v=-klcwFRgwvl&feature=related

Jyot Se JyotJagateChalo: with one flame go on and give life to another flame

Educational Journal of Living Theories 14(1): I-XXX, http://ejolts.net/drupal/node/370



http://www.hinduism.co.za/dharma.htm#What%20is%20Dharma
http://www.youtube.com/watch?v=-klcwFRgwvI&feature=related

xxx| Wgs AR <ae 2021

Prem Ki Ganga BahateChalo: enable the Ganges (river) of love to flow
Raah Mein Aaye Jo DeenDukhi: the sad and the downtrodden you meet on your way
Sab Ko Gale Se LagateChalo: embrace them as you walk on

Dharti ko Swargbanakechalo: Make this earth into heaven as you walk on Reference

Appendix 2
Letters from Gujarat- 23 Sept 2015 in Community forum/ EJOLTs Community Space

by Swaroop Rawal - Wednesday, 23 September 2015, 11:50 AM

Full correspondence available at https://ejolts.org/mod/forum/discuss.php?d=166
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