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Abstract

| interact with three different orders of reality — the natural, the
practical, and the discursive — as | develop my human
emotionality concerning failures and vulnerabilities. This article
investigates and documents my journey towards social
engagement, acknowledging and working on my failures and
vulnerabilities as a part of being human. Influenced strongly by
the work of Whitehead and McNiff (2009) on a Living
Educational Theory approach to Action Research, | posed a
research question for my Ph.D. studies, ‘How can | improve my
practice as the founder and educator of an education initiative
to foster emotional intelligence for the transformation in self
and others?’

This article is based on my personal experience documented
using a multi-media narrative approach and the method of
empathetic resonance (Sardello, 2009) and the personal
knowledge gained over the past five years through critical
reflection. | take this article as the documentation of the
beginning of my continuous evolution of working on my living
value that is accepting my vulnerabilities and failures and
working on it as a Living Educational Theory researcher for
whom the flourishing of humanity is through her work as an
educator who has been improving her practices while trying to
enable transformation in others.
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Introduction

As human beings, we live a rich inner life and are aware of how our inner lives help
us monitor our responses to the external situations in which we find ourselves and modify
some of these situations to which we willingly expose ourselves for our natural, practical, or
social reasons (Archer, 2000). | interact with three different orders of reality: the natural, the
practical, and the discursive, as | develop my human emotionality concerning failures and
vulnerabilities. Jung et al. (1970) argue that the modern human has fallen victim to their
own grandiloquence, and the honest admission of their limitations is important. Elster
(2009) claims that engaging with the following "orders" helps reunite human pathos with
human logos and shows the connection within the internal conversation. | resonate with his
argument that for me to be more human, emotions matter, otherwise nothing else would
matter as without emotions there would be no reason to live or even to die. The emergence
of emotions concerning my failures and vulnerabilities stems from the natural order
concerning physical well-being, then moves to the practical order concerning my
performative achievement, and then moves towards social engagement that is for the
discursive order. For anyone to be a human, they have to confront these orders (Archer,
2000). This paper is more about me moving towards social engagement concerning my
failures and vulnerabilities and finally acknowledging and working on them as a part of being
human.

Being the founder of an educational initiative concerned with Emotional Intelligence
(El), | posed a research question, “How can | improve my practice as the founder and
educator of an education initiative to foster emotional intelligence for the transformation in
self and others?”

El is defined as the ability to understand and take care of one’s own emotions and to
express them judiciously. It also is an awareness of the emotions of people around us and
the ability to develop and manage interpersonal relationships with them based on mutual
respect and empathy (Scott-Ladd & Chan, 2004). Kreber (2004) concluded that when
learning about teaching, teachers need to begin with “premise reflection” as in being more
concerned about why they teach than with how or what to teach in “order to be more
meaningful” (p. 41). Asking this question continuously to myself, ‘How can | improve my
practice?’ (Whitehead, 2010), has motivated me to set a ground for deep critical reflection.

| founded my organization in 2018 and in these three years, | have come to identify
that in my experiences as an individual, continuous critical reflection and my dialogues have
played an immense role in enabling transformative experiences as an educator (Taylor,
1998). | concur with the argument that, “... a greater life experience provides a deeper well
from which to draw on and react as individuals engage in dialogue and reflection” (Mezirow
& Taylor, 2010, p. 6).

| believe that individual experience means both my prior experiences as well as the
stimulated and created experiences through practices as an educator; together, they help
me reflect on my learning of new ideas about myself and my world. Critical reflection is
being able to question the integrity of my deeply held beliefs and assumptions that were
promoted in response to the awareness of my conflicting thoughts, feelings, and actions. |
have come to foster critical reflection through the engagement in dialogue with the self and
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others. More than my dialogues being analytical, | have emphasized making the dialogues
relational and trustful, most of the time, making it “highly personal and self-disclosing”
(Carter, 2002, p. 82). It is this interdependent relationship between experience, critical
reflection and dialogue that potentially led to a new perspective about failures and
vulnerabilities.

Taking a Living Educational Theory approach to Action Research, | need to recognize
what | am experiencing in my life as | enter the classroom, because the nature of the
experience offers the means of fostering transformative learning in me. Some
transformative learning theorists suggest these experiences act as “pedagogical entry
points” (Mezirow & Taylor, 2010, p. 6) that offer the chance to engage the learners in their
personal dilemma for a potential “perspective transformation” (Mezirow, 1991, p. 13).
Perspective transformation, according to Mezirow (ibid.) is a process of becoming critically
aware of our presuppositions and their limiting factors in terms of the ways we perceive,
understand, and feel the world so that we can reformulate to allow ourselves to make
decisions on our new understandings.

In this paper, | explain my personal dilemma concerning my failures and
vulnerabilities, and shed some light on how my need for continuous critical reflection has led
me to engage in a reflective dialogue with myself and with others. Finally, | share how a
critical reflection of an individual experience helped me work on my flaws and
vulnerabilities, which eventually helped me develop my living theory of becoming more
human in a postmodern world and improving my practice as an educational leader using my
own Living Educational Theory methodology (Whitehead, 1989). By bringing forth my values
of self-compassion such as love, hope, joy, empathy, creativity, and empowerment for
myself through my critical dialogues in social media, | explain how | am enabling
transformation in myself concerning my failures and vulnerabilities.

How Human am | in This Digital World?

A survey found that Britons aged 14-24 believed that social media like Facebook,
Instagram, Twitter, and Snapchat exacerbated “self-consciousness and fear of missing out”,
which results in “increased levels of anxiety, sleep loss, and depression” (Levenson et al.,
2017, p.40). Being human is generally linked with frailty and mortality; however, social
media emphasizing transient pleasures has increased the pressure at least to appear happy
online. Ganga Pathak, a psychological counsellor, claims that internet addiction has become
an epidemic in Nepal in recent times, which is incurring negative impacts on the
interpersonal relationship of the people (Devkota, 2019). Instead of linking people, Pathak
argues that social networking sites are making Nepali users lonelier, insensitive, unhappier,
and unproductive. Miller et al. (2016) echo the argument and claim that people on social
media always seem to live a happy life sharing positive messages because of the pressure to
appear happy in public. They try their best to avoid failure as much as possible as it evokes
fear, sadness, anger, and disgust. Naturally, a question arises: how human am | in this digital
world, given how hard it is to avoid conveying the range of emotions in the present context,
when more and more clusters of emotions are being introduced consecutively and resisting
the notion of “basic emotions”? (Archer, 2000)

Educational Journal of Living Theories 14(2): 51-77




Shrestha, B. 54 |

An introvert, | am also a professional educator having the experience of teaching in
schools, high schools, and universities. In addition, | am the co-founder of an education
initiative that | established intending to contribute to the “flourishing of humanity”
(Whitehead, 2004) by helping foster self-awareness and empathy through El. Currently a
Ph.D. student at Kathmandu University School of Education, | am also a wife. Apart from
these personal and professional identities, | have the identity of a human being. This paper
has tried to address my query how can | become more human when it comes to
acknowledging my emotions? in the process of creating my own living-educational-theory.

| agree with the argument of Ventegodt et al. (2003) that to be human is to balance
between multiples of extremes, especially the balance between reason and feelings, where
mind and body come together in perfect unity to make life deeper and complete. Salavera et
al. (2019) argue that both externalizing and internalizing of the emotions are related to
“children’s adaptation to their main socialization contexts (family, school, classmates), and
they strongly impact adolescents’ lives” (p. 2). | grew up in an educational system that
valued cognition more than emotion, particularly when emotions were associated with
women and reason was ascribed to men (Maharajan & Sah, 2012). From there, | learned to
repress my emotions, considering the expression of emotions as a sign of weakness. Thus, |
noticed that my fear of critically reflecting on my lived experiences influenced my learning a
lot, which evoked a personal dilemma as | started working as an advocate of El.

“

Being an educational leader, “... educational influence in learning means focusing
attention on the idea that for any learning to be educational, it must include the values that
carry hope for the flourishing of humanity” (Whitehead, 2019, p. 98). My goal in an
educative relationship is fulfilled when I, myself, and the other person improve the quality of
our lives and learning and feel optimistic and have greater trust in the world and future by
being mindful of our emotions. Therefore, | try to create a healthy educative relationship
that encourages me as well as others to foster trust and a deep love for self, agreeing with
the claim of Buber (2014) that in human existence, the light lies hidden in the darkness,
salvation lies in the fear, and the great love lies in the callousness.

Respecting my embodied personal knowledge and my everyday practices, | try to
critically reflect and analyze my assumptions and beliefs. | echo with Kierkegaard that
subjective reflection is important even though it is tough and sometimes traumatic at times,
given how truth is a subjective construct (Schacht, 1973). Kierkegaard (as cited in Schacht,
1973) asserts that, “every man is a spiritual being, for whom the truth consists in nothing
else than the self-activity of personal appropriation” (p. 300).

As | set my journey of inquiry on this tough path, | am eager to understand the world
from my point of view with utmost authenticity determined to explore my own educational
development (Whitehead, 2010). Therefore, the result of this inquiry is not a search for
truth, but a shared understanding as to what it means to be human.

| consider myself reflective, one of the skills of an emotionally intelligent educational
leader (Goleman, 2006), and use a variety of means to enhance my ability to engage in
mindful self-monitoring and reflection. So far, | have come to reflect that my thinking has
been based on inductive reasoning, that is, by drawing general inferences from particular
experiences or observations. But there are times in my personal and professional life, when |
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have thought as a constructivist but acted as a positivist. | remember my days as the
secondary school teacher when | used to advocate the need of contextual education, where
students can give their own meaning to the success and the failures. However, as | look back,
| never used alternative modes of grading where the students could do so: rather, | used to
see their grades on the basis of the standard numerical grading system that the government
had prepared and kept on marking them ‘pass’ and ‘fail’. This has led me to a very difficult
journey of confusion, dilemma, and chaos in my life. Archer (2000) called this feeling of
discomfort caused by confusion in situations the “natural order” and argued that, “all
persons have to confront the natural world and that their embodiment ineluctably confers
on them concerns about their physical well-being as they encounter the hard knocks,
pleasures, and dangers of their environment” (p. 198). Therefore, for me, this inquiry also is
an aspiration to further explore my epistemology. Through this, | “bring to consciousness the
tacit personal knowledge and deeply held values, use peripheral vision and subsidiary
awareness to become aware of new information and perspectives, and adopt curiosity in
both ordinary and novel situations” (Epstein, 1999, p.833).

What Matters to Me?

A Living Educational Theory Research approach to Action Research provides
opportunity as well as respect for me as an agent of educational improvement and change
(McNiff & Whitehead, 2009). A Living Educational Theory Research approach has been
explained as:

The process of clarifying the meanings of energy-flowing values as these emerge through
practice includes action-reflection cycles in which individuals express their concerns when
their values are not being lived as fully as they wish; their imaginations generate possibilities
for living their values more fully, they choose an action plan and act on it, gathering data to
make a judgment on their effectiveness, they evaluate their influence in relation to their
values, skills, and understandings, they modify their concerns, imagined possibilities and
actions in the light of their evaluations (Whitehead & Huxtable, 2010, p. 10).

This approach has helped me grow and generate my ongoing awareness about my
work in leading a meaningful life by tracking my actions, evaluating them, and revising them.
Archer (2000) argues, “performative concerns are unavoidably part of our inevitable
practical engagement with the world of material culture; the practical order” (p. 198).
McNiff (2013) claims that the first task of any educator belonging to any country is to seek to
know themselves and to articulate their own values so that they can hold themselves
accountable for their behaviours and practices. | came to value highly self-compassion, the
suspension of judging the self on the basis of my failures and vulnerabilities, after going
through some critical life experiences in 2018 which helped me realize how prone | am to
making mistakes and failing as a human. Since then evaluating my failures and vulnerabilities
has become my way of life, both personally and professionally.

During the process of evaluation, self-compassion becomes crucial as it keeps on
being tested frequently. Simply put, being an educator and also the founder of a venture
that works on emotional intelligence, people keep me on a pedestal and evaluate me
whether | am handling the critical incidents with emotional intelligence or not. Given how
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the identity of an individual, nowadays, stands on her social media (digital) presence to a
greater degree (Ganda, 2014), there are times when people always expect me to be positive
and successful and not make any mistakes. An example of this is one of the interviews that |
had as a guest of a show where | was asked by Anup, the host of the show, a similar question
in the following video on 22" December 2019.

Video 1: Acknowledging publicly that | still make mistakes as an educator to the
founder of the organization that fosters El (Shrestha, 2019).
https://www.youtube.com/watch?v=Nag7VvrEsuk

Anup: When did you start your organization ‘My Emotions Matter’?
Bhawana: 10* March 2018

Anup: When did you realize that you were emotionally intelligent? How has your life become
different since then as an entrepreneur? If emotional intelligence has any relation to the
success that you have been able to achieve so far?

Bhawana: Though | had not started any venture before, what | feel is that | had an
entrepreneurial mindset. | started my career as a journalist, then moved towards teaching,
and then only thought of starting my organization. If | have to look back, | would say | was
someone who used to express without giving much thought or reflections to anything of
sorts. | used to share my critical feedback without even thinking about how the person on
the receiving end would take that and how would they feel about it. Now, this has been
changing and this has come to be seen through my teaching. | used to be someone who took
the feedbacks provided to me personally but never thought about how others can do the
same. However, through my continuous practice, | have been able to reflect on my flaws and
am being able to accept them. Rather than one specific moment when | have realized that |
have finally become emotionally intelligent, it is more of a continuous process of learning
and improvement in my practices.

This conversation was meaningful as it brought my untold narrative into the
limelight in the context where I, as an educator working in the field of emotional
intelligence, was expected to to be flawless all the time. This also gave me a picture of how
educators are asked “to make themselves invulnerable, immune to the possibility of failing,
while others seem to enjoy risking self” (Bullough, 2005, p. 23). However, as an educator,
anyone can easily resonate with Palmer’s (1998) conclusion, “teaching is the daily exercise in
vulnerability” (p.17). It might be the reason, because | have rarely seen my fellow educators
publicly acknowledging their failures and vulnerabilities.

In this conversation, | have claimed that, by default, as a human being, | am not
perfect. Given the culture in which teachers are considered someone who must be perfect in
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the field and taken as an expert who does not commit any mistakes or has any flaws, it is
difficult for the educators to share their vulnerability publicly. Thus, the conversation made
me realize the contradictory situation | was in. As an educator, | was sharing about the
importance of being self-aware, understanding one’s values, reflecting on experiences and
acknowledging one’s vulnerabilities, as the first step to becoming emotionally intelligent
(Goleman & Boyatzis, 2017) However, outside the classroom, | was being considered as
someone immune to the possibility of failing or even being vulnerable. | felt like a preacher
more than a practitioner who preached about self-compassion but did not practice it herself,
who did not exist in the real world and realized myself as a “living contradiction”
(Whitehead, 1989). This made me move to what Archer (2000) calls the “discursive order”
on the emergence of emotions, “sociality”, and that “the participation in the social realm
entails concerns about self-worth, which cannot be evaded in this discursive environment”
(p.198).

Charoensukmongko (2014) argues that mindfulness helps manifest El in three ways:
by improving our ability to comprehend our own emotions; by helping us learn how to
recognize the emotions of other people around us; and by strengthening our ability to
govern and control our emotions. Self-compassion and empathy do not come easily to
everyone, even if being human is all about the love of being, the love of our existence, and
everything around us. | loved how Ventegodt et al. (2003) have elaborated on why self-love
and empathy are so difficult for many of us:

When we are young it is so easy to fall in love, but this is merely the projection of pictures of
love onto another person, without any real contact or dialogue with that person. But deep,
persistent, and glowing love seems to be quite rare. As we see it the human being is, by
nature meant to love, so it really should be easy. In practice, however, it is difficult because
we are so easily caught up in our own limited and rather unloving view of the world. When
our values are not rooted in our existence, they take on a life of their own. Our existence
becomes fragmented. Life gets to be about all kinds of little joys and temptations (local
pleasures), detached from the greater context that exists in our whole and is about love (p.
1178).

Continuous reflection on our self and the acknowledgment of our failures and
vulnerabilities will not let us hate our existence, or ourselves: rather it improves our
relationship with ourselves. Being born as a girl, that too in an indigenous family and raised
in the terai region of Nepal, the socio-cultural setting is far from congenial to holistic
development. A traditional Nepali woman plays multiple roles taught by the patriarchal
system through the process of socialization to maintain the values of domination and
subordination and are given less power (Luitel, 2001). Here, power connotes the personal
development and self-respect one has for oneself. The socio-cultural setting is such that the
girls are raised by being branded as inferior even before they are born, which adversely
affects their holistic development. Luitel further claims that the gender-linked disparity in
patterns and the practices of child-rearing in the early years adversely affected her personal
development, especially on emotional maturity. These stereotypes and obligations left an
enduring effect on my self-esteem and independence as an individual who lacked the
courage to question the validity of the prevalent negative stereotypes in the childhood and
teenage years.
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An example of this is one of the sharing that | had published through my YouTube
channel on 11t September 2020 in which | am explaining how the culture | was raised in and
how my mother treated me when | wanted to express myself have impacted the way |
behave even today.

(D Youlube

My Failure Story 3 Patriarchy and Swimming

Video 2: Sharing about how my childhood experiences, especially that with my
mother, have shaped me as a person today (Shrestha, 2020a).
https://www.youtube.com/watch?v=k915K-VAQOg

| had to put in a lot of effort trying to navigate who | am and what | want to do with
my life, later turning myself into an adult with an inferiority complex affecting my
relationship with myself and others.

The inferiority complexes that most of us carry around make it very hard to be in touch with
our deep selves, or to even understand and accept ourselves. Deep within us lies the divinely
beautiful recipe of human nature that we try to realize. This crippled self-image does not at
all match our deep selves. Therefore, the bridges we try to build between our deep selves
and the outer world does not turn out very well. Building this bridge is the purpose of life
Wentegodt et al., 2003, p.1182).

In this regard, | found Kittay’s (2017) notion of empathy when explaining her
definition of being human very intriguing.

As human beings, we also possess properties that we have only in virtue of the relationships
we are in with other human beings. These are relational properties. | propose that we turn to
these relational properties to understand the moral significance of being human. These are
relational properties. That significance lies in being able to live our lives among other human
beings as equals. Living life as a human being and in the recognition that one is a human
being like all other human beings is what moral parity with our fellow humans' demands (p.
26).

For me, her argument holds more significance as she produces the evidence of her
47-year old daughter who has very significant cognitive disabilities. Because of the disability,
she has no measurable 1Q and can do nothing for herself by herself. Kittay claims that
without accepting her daughter’s truth, she would be distorting her own truth and adds:

My daughter gives no clear evidence of having the two moral powers or acting benevolently
from the principle. Even if she does, her inability to communicate such things through
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language would mean that this ability could not be gleaned. Yet human she is. You know her
humanity in every movement, every look, every response. You know it when you see her
thrill to music, giggle at something she finds funny, or reach out her arms to embrace you;
when she puts down her head shyly or beams when complimented. She has the feel and
touch and smell of a human being. And above all, she is my daughter (2017, pp. 28-29).

| relate to what Ventegodt et al. (2003) and Kittay (2017) have argued about the
acknowledgment of failures and vulnerabilities and how it helps us be more like a human
being. However, to achieve success in the society where | live — as declared by Loscalzo
(2014) — failure must be avoided. | could further relate to him when he started sharing about
how he first became exposed to the concept of failure in his elementary school. As soon as |
was enrolled in my elementary school, | quickly realized how | had to live in a continuous
fear of failing tests and subjects, and ultimately was left behind. | also realized that this
obtained not just in my studies, but | was also not allowed to be poor in other extra-
curricular activities. My teachers would not accept me if | was unable to pass the subject
they were teaching. | would be punished and left behind if | did not pass the final
examinations and would never study together with my friends. | had to raise a hand to
answer my teacher’s question even if | did not want to speak because not raising my hand
would be considered a failure and might mean that | had not read the allocated chapter. My
teachers as well as my parents did whatever they could to eliminate failure from my life.
Today, | can empathize with them and see why they were trying to do this. My failure was
not considered as simply my failure; it would have been considered the failure of the
educational institution in which | was studying. More than that it would denote the
inadequacy of my teachers who were teaching me and also of my parents who were gaining
meaning in their lives for their contribution to my success.

However how much they tried, | failed several times, from not achieving my desired
grades to being rejected in a job and also in love, from feeling insecure as well as low to
feeling negative about both myself and others. | completely agree with Loscalzo (2014) that
there is a rich possibility of failure as we head towards achieving our goal, given how
complex and uncertain life is biologically and experimentally. Given that | should have been
encouraged as a student to receive positive criticism to optimize my learning experience by
properly conveying where and how | have failed, | should also have been provided with tools
and techniques for reflection, acceptance, acknowledgment, and to work on them. However,
| was forced to understand why success was so important. The need to understand this led
me to social engagements. Given that action is very important for a Living Educaional Theory
researcher, social engagement and dialogues have led me to action. The use of dialogue can
be taken as a basis for meaning making by establishing the validity of ideas and promoting
action (Placier et al., 2002). Productive dialogue requires community, as the creation of it
allows further support in the exploration of our individual exploration. My social media
community, especially the community of my Instagram, became the platform of my
dialogues in which they seemed to run in cycles as discussed by Placier et al. (ibid.): they
were the platform to sharing personal reflections, professional interchanges, as well as
public analysis.

| have been reflecting on, and evaluating my failures and vulnerabilities, and working
beyond them to become gradually more human. In this process, | have also come to realize
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that to closely look at humanity and be conscious about life’s fragility, its impermanence, its
imperfection, disappointment, and its twists and turns, can be dreadful (Horsfield, 2018).
Therefore, the journey of seeing beyond failures and vulnerabilities for the growth of self-
compassion and empathy is a continuous process that evolves, takes different forms, and
has a different expression.

| posted the following video on my Instagram on 27" August 2020. It shows me
discussing my introverted personality, which | continued to consider as a part of my failure
for not being able to build new friendships and maintaining the old ones. Jung (as cited in
Geyer, 2012) explains a continuum on which one may differentiate two ways of relating to
the world and of making judgments: introverted and extroverted. Castro (2013) claimed
introversion as a phenomenon, in which the human brain does not work in a hyperactive
state and introverts do not seek inspiration in people, as introverts’ brains show weaker
responses to human faces or people in general. Their brains are stimulated from different
ideas and concepts.

On the other hand, extroverted people are those whose brains needs constant
stimulation and radiate energy in the form of intense emotions and feelings when they are
around other people. Introverted people avoid the “unpleasant external effort by seeking
satisfactions within the self, in imagery and day-dreaming” (Wells, 1917 as cited in Freyd,
1924, p. 77) while extroverts need a driving force to motivate themselves, and favour
constant changes. This social engagement through video did not just help me and other
people who identify themselves as introverts, but also the extroverts to empathize with the
introverts.

Video 3: Seeing beyond failure and vulnerability as a means of self-compassion and
empathy (Shrestha, 2020b.)

| do not know if you can relate to me or not but | was a very quiet child who did not like to
talk to anyone that much at school. | had very few friends. Even at home, | used to stay quiet
in a very dark room. Then, | did not know what was happening to me; if not being able to
make friends was a problem or if trying to stay alone was being rude to someone else. The
most important thing was | was not being able to accept, acknowledge, and express what |
was going through (Shrestha, 2020b).

In this video, | found myself calmly sharing my living value in an elaborate way.
Before that, | used to share through short poems that people might not have understood.
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This was the first time when so many members of my community on Instagram shared their
thoughts and feelings with me, showing how much they could relate to my experiences. |
listened without any judgment and was empathized with. Most importantly, | was accepted
for the person | was. While | was sharing this, | was also mindful of the extroverts who were
opposite to me and was empathizing with them as well. From this experience, | can claim
that acknowledging our vulnerabilities does not only develop self-compassion but also
fosters empathy among the ones who are sharing and the ones who are actively listening
(Brown, 2011). My public discourses in which | shared my deepest vulnerabilities, are my
way of trying to create a safe space to live out my values and let others do the same for
themselves by being compassionate, conscious, empathetic, and joyful through healthy
acknowledgment of our failures and vulnerabilities.

Why Was | concerned?

A live video of a 23-year-old girl committing suicide on Facebook, live in Nepal, went
viral (Khabarhub, 2020). The young girl is in the average age group of the students | teach.
Since the coronavirus pandemic, every day in one way or another, | could see someone
being bullied or trolled on social media for how little they had achieved. Some were being
body-shamed while others were being trolled for an opinion they had shared on some
platforms. There was a group of people who were only sharing how they are utilizing their
time during the pandemic by learning so many skills and being happy. On the other hand,
some groups felt disappointed in having no success stories to share during lockdown. Sadly,
the celebrities who were not sharing anything significant were being attacked (Barali, 2020).

With no other options for young people during the pandemic to receive an education
and learn from it, other than being online, as all the educational institutions were closed
from April 2020, | started to see the adverse effects on them more than ever. The emotional
and psychological breakdown that some people were going through was huge. However, just
as in normal times, we were all trying to find some transient pleasure, and our public
platforms were filled only with success stories. It felt as if people had forgotten humans have
basic emotions and those not just constructive ones but destructive ones as well.

Razzetti (2019) references Goleman who defines destructive emotions as those
which can lead us to harm ourselves and to others, and whereas all emotions can become
destructive if expressed inappropriately. Especially, during times like these, there’s no
shame in acknowledging that we are vulnerable. | searched for the public platforms that
showed the human side, especially in virtual media, but didn’t find many that gave the right
information, tools, and actions that are related to social-emotional learning and emotional
intelligence.

My goal as an educational leader is to help people understand that as a human we go
through different emotions and it is okay to feel vulnerable. | firmly believe that, more than
defining self-compassion and empathy, we need to understand what self-compassion and
empathy look like in action, in everyday life. Acknowledging and working on my failures and
vulnerabilities as a part of the natural and practical order for the past two years had given
me enough time to critically reflect and move ahead with the discursive order and foster
productive dialogues concerning the same. Thus, | continued living my deeply-held value,
acknowledging failures and vulnerabilities and becoming self-compassionate through my
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critical dialogues through social media. My major aim was to create a safe space for all,
irrespective of their identities, to share, discuss and accept the flaws that are within us and
to love and empathize with ourselves and with others, space where we don’t deny ourselves
—and one another — the permission to feel (Brackett, 2020).

My living-educational-theory research Methodology

Being assured that my living value could enhance self-compassion and empathy, |
began my research as an educational leader by posting my failures and vulnerabilities
publicly to my Instagram community. As a Living Educational Theory researcher, | neither
separate myself or my practical experience from the social formation | am a part of. It has
helped me look closely into my unaddressed wounds and try to take care of them by
reflecting on them. It has helped me understand more fully the motivating power of self-
love, failures, vulnerabilities, trust, and action that | incorporate within my practice.
Therefore, | feel that my values are about my commitment to humanizing society as well as
trying to facilitate the flourishing of humanity (Whitehead, 2010).

To communicate my explanation of my “... educational influences in my own
learning, in the learning of others and in the learning of the social formations with which |
live and work” (Whitehead, 2010, p.89.) | create a multi-media narrative. | use digital, multi-
media data from my practice to clarify and communicate the meanings of the expression of
my embodied values using a method of ‘empathetic resonance’ to share my meanings
(Whitehead, 2018). | predominantly use my mobile phone, and video conferencing software
Zoom to record my thoughts, feelings and reflections. | share my failures through paintings
and poetry as well as storytelling. | also record conversations and love to take candid
pictures. | use empathetic resonance to communicate an energy-flowing feeling of the
immediate presence of the other in communicating the living values that the other
experiences as giving meaning and purpose to their life.

The process of empathetic resonance involves the apparent expression of meanings
in a process of constructing shared meanings of the expressions of energy-flowing embodied
values. The method involved the use of video data where a cursor is moved backward and
forwards along the video-data coming to rest at the point of strongest resonance with the
researcher’s receptivity and response to the expression of the energy-flowing value she is
seeking to represent and communicate (Sardello, 2009). Along with that, | also used the idea
of empathetic validity to transform the emotional dispositions of people towards each other
to create greater empathy and regards. According to Dadds (2008), there are two kinds of
empathetic validity: external empathetic validity which influences audiences with whom the
practitioner research is shared, and internal empathetic validity, which changes the
practitioner-researcher and research beneficiaries through their decentering from their own
perspectives in order to reach the perspective of the other. Asking for external empathetic
validity is important for the development, expression or communication, and sharing of the
deeply held energy-flowing values as additional explanatory principles. | use these living and
epistemological standards of judgment for evaluating the validity of my accounts of my
living-educational-theories. For instance, | take the following comments on my video
(27.8.2020) to expressions of external empathetic validity.
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Image 1: Comments | take to be expressions of external empathetic validation of the video
that | had posted sharing my failure and vulnerabilities as an introvert (Shrestha, 2020b).

Similarly, one of the demonstrations of empathetic resonance and internal
empathetic validity has been presented through a video
https://www.youtube.com/watch?v=yjDKKUxzC E&feature=youtu.be (Shrestha, 2020c)

(23.9.20) in which | had asked my partner to acknowledge and share his experiences of
failures and vulnerabilities.
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Image 2: The point of the conversation where |, the researcher and also the partner of the
guest speaker, Sagar Satyal, is setting the background of his narratives of his failures
(Shrestha, 2020c)

G (in

Image 3: 6 minutes into the conversation where Sagar shares how he used to have an
inferiority complex with his ex-girlfriend for the first time (Shrestha, 2020c).

Image 4: Around 8 minutes into the conversation where Sagar shares how those failures and
vulnerabilities in his past relationship have shaped him as a person and how he looks into his
relationships in the present (Shresha, 2020c).

Using the process of empathetic resonance and empathetic validity, | wanted to see
if a shared understanding of being human that accepts and acknowledges failures and
vulnerabilities of energy-flowing values in a process of my contribution to the flourishing of
humanity, can be developed in a form that can be communicated to others. Four months
into having critical dialogue over experiences of failures with ten individuals has helped me
plan the first cycle of my Living Educational Theory action research as a PhD student, which
is to provide a workshop on emotional literacy to educational leaders.

Video 4 (recorded 16. 9.20) reveals the embracing of my transformative process of
how | have come so far in living my value of accepting vulnerability and becoming self-
compassionate. This has developed from being fearful of accepting my dark side to
expressing it gradually through few words and then openly to expressing it. Now | am
bringing other people into the conversation as well. It was a conversation for a video
podcast that works on mental health.
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in Conversation With Bhawana Shrestha - Episode 10

Video 4: Choosing Living Educational Theory Research methodology (Shrestha,
2020d). https://www.youtube.com/watch?v=NPbgTgb6vfA

Bhawana: Even though | am someone who runs sessions on Emotional Intelligence, | do go
through times when | cannot figure out how to respond. There are times | become anxious.
There are times | have become sad and disappointed. At this phase, what | have come to
realize is that as human beings we are not immune to failures. Here the most important
thing is how to keep on being more acknowledging towards failures and vulnerabilities. |
cannot say that just because | am an El practitioner, | can manage my emotions well —so how
can | improve and work further to become more human? is something that keeps me going.
So | have started to look at all my practices; even my social media use from this angle
(Shreshta, 2020d).

To improve what | do, | engaged my friends, colleagues, students, and people from
my social media. They have helped me gain new possibilities of creating knowledge, both
individually and collectively, through the cycles of productive dialogues. These critical,
reflective cycles of dialogue have helped me to keep on reflecting on my practices, assessing
the quality of my work and improving myself as a human being. My standard of judgment
was always my value of living self-compassion. | was mindful while | was analyzing my data
whether | was living my values or being a living contradiction. As data, | looked into and
brought references from my reflective journals, digital media posts, transcribed data texts
from the interviews that | had given, photographs, comments that | had received, and video
clips, all in order to claim that | was embodying my value of living self-compassion.

| also collected evidence mostly from micro situations of cultural inquiry; from a
conversation with one of my oldest friends, and then from critical reflections and evaluation
from my critical friends. Aprajita Jha, Mahima Poddar, and Sagar Satyal help me to test the
validity of my claim through critical conversations. Aprjita is my student as well as my
colleague, Mahima is my employee, and Sagar is my husband as well as the co-founder of
the organization. The subsequent reflective dialogues that occurred through Zoom meetings,
as well as in-person meetings, enabled us to participate in a ‘culture of inquiry’ through
shared vulnerability, authentic connection, and mindful questioning (Vaughan & Delong,
2019). To result in an improvement in practice, it is very important to specify the direction of
the change, so | kept on modifying and improving my practices based on a series of critical-
reflection and feedback provided by my critical friends and validation groups. Writing online
helped me address the limitation of making sense of reflection that challenged me as a
learner to both recall from memory and verbally articulate reflective moments during
teaching practice, particularly about a phenomenon (teaching) that often operated at a tacit
level. The major question that | kept on asking was if | had enough evidence to validate the
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knowledge that | am claiming. The evidence | was seeking included the test of the validity of
the generation, the testing of educational theories from the embodied knowledge and the
embodied values, the emergence of educational research methodologies, the logic of
educational inquiry and that of the educational influence in self and in others (William et al.,
1972).

| also stressed the validity of the explanations that Whitehead (Whitehed & Huxtable,
2015) introduced into self-study practitioner research, the research characterized by the
exploration of the researcher’s own practices in order to improve their learning. | used the
validation groups of peers who consisted of my colleagues from my Ph.D., my supervisors, as
well as my colleagues from the workplace. | used four questions derived from Habermas’
(2002) four criteria of social validity on comprehensibility, rightness, truthfulness, and
authenticity that concerned the enhancement of the comprehensibility of my explanation, a
justification of my assertion, an extension of my socio-historical and socio-cultural
awareness and the authenticity of my explanation.

How Have | (Not) Lived My Values to Improve My Practice
Leading an Educational Initiative Concerned With Emotional
Intelligence?

In this section, | will be sharing how | started living my values of acknowledging my
failures and vulnerabilities and becoming self-compassionate. | will also be discussing how
living these values has helped me evolve as a better human being by enhancing my skills of
self-awareness and empathy in the three cycles of my dialogue: the reflection-phase, i.e. the
guestioning of my living value; the acknowledgement phase, i.e. the living acknowledgment;
and the execution phase, i.e. the ‘living joy’ (Dhungana, 2020). | will also be explaining how
the living acknowledgment of failures and vulnerabilities has helped me improve my
practices as an El practitioner and then my life as a human being as a whole.

Reflecting on my living values

For a Living Educational Theory researcher, the “living values” mean the energy-
flowing, ontological values used by the researcher to give meaning and purpose to their life.
These values are clarified and communicated in the course of their emergence in practice
with the help of digital visual data from practice (Whitehead, 2004). My social media
platform has become a space to reflect on my living values, and it offers an account of how
my journey of critical reflection on my values and assumptions started.

On August 6%, 2014, | opened my Instagram account @feelingshrestha with a picture
that | had on my ‘phone with no caption. | was working in the village of Lalitpur as a
volunteer teacher for one-and-a-half years then, and it was a very random decision to
register that Instagram account on that day, as | remember being bored and scrolling
through my smartphone just to keep myself busy. | had chosen my username
@feelingshrestha as the English translation of my Nepali name — Bhawana Shrestha — for
two reasons: first, my name is very common in Nepal and there were several other
Instagram accounts already registered with that name; secondly, | had never actually liked
my name since childhood because of how common it was. Therefore, in some ways, |
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opened this account to give a new turn to my identity. | was a little hesitant to use this
platform in the beginning because | was a novice when it came to editing the pictures. In
addition, | was staying in a school hostel in the village and felt that | did not have anything
exciting to share. Thus, | just had seven pictures posted in the year 2014.

In April 2015, | decided to continue volunteering but wanted to leave the school
hostel and decided to commute to the school from Kathmandu city every day. Although my
commute was lengthy, my evenings and weekends slowly started to become more fun as
there were several places to visit. By then, | already knew how the filter of Instagram worked
and thus, the process of posting my filtered pictures continued.

| used to post my pictures whenever | went out with my friends or had achieved
something in my life. My focus was on the quality of the pictures and not on the captions.
The captions used to be the hashtags that were in trend. | lost my boyfriend in an accident in
February 2015. Rather than sitting down and acknowledging my emotions, | thought of
carrying my life forward without even giving time to accept what had happened. As | look
back, | feel | was running away from the emotions associated with that event. | was not
being able to live out my values of acknowledging and seeing beyond my failures and
vulnerabilities. Neither did | post anything about the accident on my Instagram, nor did |
reflect on why | was running away from my vulnerability. Similarly, Nepal was hit by a
devastating earthquake on 25th April 2015, taking the lives of 8,970 people and in which 198
people went missing, and 22,303 people were seriously injured (Subedi & Chhetri, 2019).
Given the risks as several aftershocks hit the country for a few months | too was living in a
shelter, but my posts on Instagram did not mention anything about the pain, rather they
were filled with happy pictures of a sunny garden. In that context, | was a living
contradiction, which | did not discover for a few more years.

Later in May 2017, | suddenly started feeling hollow. Nothing specific had changed in
my life. At that point, | had already started working in one of the reputed colleges of
Kathmandu, studying for my M.Phil. in English, and was focused on researching the practices
of Emotional Intelligence in the educational institutions of Nepal. Apart from that | was
earning a lot and had friends to go out with if | wanted to. But suddenly, a nagging feeling of
loneliness and anxiety started to haunt me. For my literature review, | was going through
different books and research about Emotional Intelligence. That was the point when | read
the book by Goleman (2006) in which he emphasized the importance of self-awareness to
living a happier and more productive life.

Self-awareness is not attention that gets carried away by emotions, overreacting, and
amplifying what is perceived. Rather, it is a neutral mode that maintains self-reflectiveness
even amidst turbulent emotions. At a minimum, it manifests itself simply as a slight stepping-
back from experience, a parallel stream of consciousness that is ‘meta’: hovering above or
beside the main flow, aware of what is happening rather than being immersed and lost in it
(p.47).

Understanding the need to be self-aware, | realized the importance of reflecting on
my living value within the context | was in. For the first time, | thought about the purpose of
my life, and also for the very first time, | posted about my failure to find the purpose of my
life and shared my vulnerability on relationships.
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Image 5: A picture painted by me together with an article in which | shared how
hollow | felt in 2017.

| was worried about how people would react to my post and the questions | might
get. However, nobody asked me anything about it. That not only took a heavy load off my
shoulders but it also gave me the courage to go back to my life and reflect on my failures
and vulnerabilities. Brown (2011) argues that vulnerability is the key to wholehearted living
and our courage is measured with reference to our vulnerability. A few days passed, the
results of my first semester of my M.Phil. course were published in which | had come top of
my class, but that didn’t give me any sort of happiness. | started feeling darker. As this
continued for months, | consulted a professional, who asked me to get help from a
gynecologist, given that | had not had my period for about six months, to see whether that
was the cause of all the negative feelings | was having. It was a good decision as | was
diagnosed with Polycystic Ovarian Syndrome (PCOS). PCOS is considered to be “a
reproductive endocrine disorder with symptoms of modest importance compared with
other conditions with more obvious effects on wellbeing” and the consequences of this
brings “psychological distress” in the women affected with it (Barry et al., 2011, p.2449).

With the increasing body-weight and heavy psychological distress, | was forced to
work on my well-being, as positive thoughts would emerge only after serious reflective
practices. However, with heavy emotional distress, it was quite difficult for me simply to
think about life and then journal on a blank sheet of paper. To be a living contradiction and
give up was far easier than living my values. Meanwhile, | was slowly able to observe the
benefits of regular reflection and how an acknowledgment of my vulnerable self was starting
to make me more conscious of my context and giving me some strength.
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Image 6: One of my posts on Instagram in 2018 where | had shared about my pain
and felt relieved. Rather than commenting on why | did so, some of my friends had
started to empathize with me.

Because of my fluctuations in hormones, | used to get randomly swollen and felt a
piercing pain all over my body. The newfound courage, love, and empathy emerged as a ray
of hope in my life. So, rather than focusing a lot on reflecting and writing in a diary, | thought
of making it a little more creative, colorful, and easy (as shown in Image 3). That’s how |
started sharing my living value and reflection publicly via my Instagram posts from 1%t
January 2018. This commitment engaged me in a culture of inquiry concerning how my
reflective practice could harness the positive values of love, compassion, a feeling of self-
respect for myself and others as well as foster a love of learning and, more importantly, help
me find the joy of being human.

Living acknowledgment

Acknowledgment of my failures and vulnerabilities influenced me a great deal. In
particular, it helped me to accept my past and become mindful of my present, to develop
resilience, and to be more confident and optimistic. For example, the following self-
reflective Instagram post (Image 7) shared my heightening mindfulness, resilience, and
optimism with my increasing acceptance of what | was going through at that moment.

Image 7: 76" day of committing to accept failures and vulnerabilities in 2018.
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Loscalzo (2014) argues that failure can be therapeutic to help us see beyond us by
guarding our unbridled arrogance and offering humility. Through the continuous reflection
on my failures and vulnerabilities, | was able to enhance my consciousness towards my own
self, which not only developed compassionate self-love but also helped me to become more
empathetic towards others.

With my living acknowledgment, | was hoping to achieve two things: promote
innovation and improvement after learning from each failure (Cannon & Admondson, 2005),
and improve my interpersonal relationships (Zhang et al., 2020). As | had recently started my
El organization, it was important for me not just to acknowledge that we had failed in our
approach to what we had thought of earlier, but also to come up with some innovative ideas
that would help us keep on running our organization. The continuous learning from our
mistakes helped me to improve my practice as a leader by developing our own model,
‘LISTEN’, which is the acronym for Listen, Introspect, Share, Try, Express, Nurture.

For us ‘listen’” was the at the core of everything, the ability to listen to oneself and
others by suspending initial judgment and just accepting our vulnerabilities and failures to
nurture self-awareness and empathy. The idea was that only by opening ourselves up to new
possibilities can we move to the next step of relating it to our own life, which is critical to
translating knowledge into wisdom.

‘Introspect’ meant self-reflection through which we empower ourselves with
insightful tools that trigger questions about self, relationships, and preferences for fulfilling
work, and come up with personal life-philosophies. This then leads us to the step ‘Share’
that encourages us to share our feelings and our life- philosophies based on our prior life
experiences without any inhibitions. This is also the step where we believe one fosters
empathy by creating a climate where we share in a tone that is kind and compassionate to
others who may not necessarily agree with them. When we share we improve our
articulatory skills while the others listen actively, fueling the development of empathy.

The next step, ‘Try’, meant that after having listened to our own as well as others’
perspectives regarding self-knowledge, relationships, as well as the idea of fulfilling work, it
is important we go out into the real world and try implementing these newfound or
previously held but now enhanced convictions. Once out in the ‘real world’, there will be a
lot of variables that affect our thoughts, emotions, and behaviors.

There are also chances that we might fail again, so in this step ‘Express’, we articulate
our newfound experiences and reflect again to finally reach the step ‘Nurture’ as we gain
critical insights about ourselves as well as understanding others’ points of view, learn to
nurture the LISTEN model to become a better version of themselves throughout their lives.

This model was helpful for me, both in my personal as well as professional, life to
develop self-awareness and empathy. Reflecting critically, one of the persons with whom we
had shared our approach wrote:

| met Bhawana D and Sagar Dada around one and half year back at GlocalKhabar where
Sagar Dada introduced me to ‘LISTEN’ approach which means Listen, Introspect, Share, Try,
Express and Nurture. Since then, life has moved on, in fact, faster than ever. Throughout the
journey, | got the chance to work with more than 5 multidisciplinary startups. Hopping from
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sales, marketing, PR to content creation, life has been offering more interesting challenges
and the curiosity has always prepared me to face them (Shah, LinkedIn, 8.9.2020).

Image 8: A photograph of our model written by one of the participants of the Vienna Calling
Conference, as | was sharing about how the model was being helpful in our bid to become
more self-aware and empathetic. Taken by me and posted on my Instagram in 2018.

Living joy

Based on the reflection and the feedback from critical friends, and also following our
own model ‘LISTEN’ where sharing our failures and reflection was a part of the process, |
started having a conversation with my close friends on failures and vulnerabilities. Slowly, |
also started opening up with other friends who were new to me and wanted to talk to me
about their failures as well after reading my posts. From those conversations, | realized that
so many people were feeling connected to what | was doing and wanted to share their
failures as well. However, | was not able to bring everyone into the picture, and | was also

still feeling some hesitation when it came to expressing my emotions when having a
conversation. Therefore, my concern was to improve on both of those fronts.

| thought of using a video format and started sharing my failures in the form of
narrative stories every week, which | would record and then upload. | could quickly see more
people relating to it and also becoming willing to share their stories. As Flores (2014) argues:

... from telling stories to hearing them, our mind operates best through the structure of a
narrative. It is narrative that is very much a part of our cognitive development as empathetic
beings and literary narratives that demonstrates to us the human experience by having us
experience them first-hand (p. 10).

This motivated me to give it a try. Thus, | invited my partner to share his story of
failure first. With the newfound confidence | moved ahead, inviting new people every week
and having a reflective conversation with them. This initiative created an opportunity for me
and for the ones who were in the conversation as well as for the ones who were watching it.
Given how narratives are considered valuable across all cultural groups as a method of
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promoting mutual understanding and providing meaning to one's life by making us feel that
we are a part of a larger group (Moore & Hallenbeck, 2010), | could see that the engagement
and the conversation on failures, vulnerabilities, and empathy began to increase through
personal messages and comments, not just for me, but also for the ones sharing their stories
with me. Sharing her joy, Diksha, one of the people with whom | had a conversation on her
failures, sent a message, “Hello didi (sister)... the amount of messages of support and
relatable stories that I've received is mind boggling. THANK YOU for letting me share it.”
(Diksha, personal communication, 4.10.2020).

Besides enjoying the conversation, | was becoming more empathetic. The sharing of
the stories was making me understand the struggles and the choices one has to make in life.
| could notice myself being humbler, more empathetic and, more expressive. Most of all, |
was accepting my vulnerable self. | was being able to acknowledge my emotions better and
this had started to provide immense joy in my life. Moore and Hallenbeck (2010) argued:

. narrative empathy is not just something “nice” or some laudable aspect of human
goodness. The resonance of empathy is energizing and pushes participants beyond more
isolated perspectives into storylines that are mutually constructed and mutually beneficial (p.
474).

| was able to reap those benefits that were the outcomes of the acceptance of
failures, acknowledgment of my vulnerabilities, and their narrative transmission. In this way,
| was living my values and being more human in the digital world.

How Am | Continuously Improving My Practice Through the
Creation of My living-educational-theory as an Educational
Leader?

By creating my own living-educational-theory, reflecting on my lived experiences,
revisiting my reflections, remaking meanings with the help of critical friends, and continuous
feedback from my validation group as an educational leader, | have become more
courageous. Brown (2011) argues that the acknowledgment of failures and vulnerabilities
and courage goes hand in hand. This process has helped me to realize the meaning of my
role as the leader of my initiative who is every day working on her feeling of inferiority and
shame, critically reflecting on it, and being brave enough for self-disclosure. This has helped
me to improve my interpersonal relationships by fostering empathy in myself and others
even beyond the classroom (Goleman, 2006).

Going back to my reflective notes from the past two years and having an in-depth
conversation with people from different walks of life, | have continuously worked on and
improved my skills of critical reflection. Emphasizing dialogues about our critical reflection
and sharing each other’s stories of failures, | have learned how the sharing of experience can
be transformative and have thus been improving the authenticity of my expression. | am
opening my heart and mind easily which has helped me further understand myself better.
The dialogues have also helped me understand how difficult it is for the people around me
to do the same.
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We lack a platform to come and reflect about our inter-personal relationships; how
vulnerable we are in sharing our needs, hopes, and concerns within our relationship, | hope
you and your organization will take an initiative in creating a space for dialogues for these...

This statement was shared by one of the participants in my dialogue with them
(Shrestha, 2020d). These kinds of conversations have helped me to come up with new ideas
and platforms through our organization that caters for the needs of other educators.

Finally, | am realizing that my value of acknowledging and working on my failures and
vulnerabilities has helped me become more self-reflective, mindful, and joyful. That in turn
is helping me to live my life meaningfully and become more human by being appreciative
and accepting of the emotions | experience. In that way, | am now inspired to continue living
this value of ‘acknowledging failures and vulnerabilities,’ as a way of living my life to
contribute to the flourishing of humanity through this shift in perspective.

Conclusion

In the process of developing my living-educational-theory, | realized that my belief
that | lacked the capacity for interconnectedness was slowly transformed. Critical reflection
and fostering dialogues about my personal experiences have made me adaptive in different
circumstances as well as helping me to feel a sense of belonging as an educator. Both of
these elements have become important for me as | examine whether | am living my values
or if I am a living contradiction, given how life is full of contradiction. They help me question
the integrity of my deeply held assumptions and beliefs based on prior experience. These in
turn have helped me enhance my responses to an awareness of conflicting thoughts,
feelings, and actions, and lead me to a perspective of transformation.

Importantly, | have also come to realize that | am constantly evolving; changing one
day at a time with the shift in my contexts. As | revisit my research question, | feel that the
reflection so far is merely the tip of an iceberg. | have just started to explore myself, express
my authentic self, and gradually started to transform. This continuous evolution has helped
me become more human and serve humanity as an educator, and become the founder of an
educational venture, a woman who is keen to improve her own practices whilst trying to
enable transformation in others. The journey will continue.

Therefore, | ask for your responses as a reader and if possible for you to go through
my stories on my social media platforms so that | can strengthen my research and writing,
and can continue to grow by engaging in Living Educational Theory research.
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